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FOREWORD

The National Institute for the Mentally Handicapped was established in 1984, and became
operational in 1985. Since its inception, the Institute has laid emphasis on field opcra-
tional research, rather than on basic or academic research. Dyring the first three years,
the Institute developed matcerials for creation of awareness, screening instruments for
early identification of children with mental retardation and training manuals for commu-
nity based rchabilitation services. During the second phasce, the Institute developed
matcrials for use by parents.

During the third phase, the focus has been primarly on enhancing skills of classroom
teachers working in special schools. This became nccessary, as it was observed that
usually inspccial schools working under voluntary organisations, twenty per cent ofthe
staff are trained, while the remaining cighty percent of the staff are untrained. It should
be our endeavour to train all the staff so as to clear the backlog of untrained teachers.
One of the ways is to getthese untrained teachers trained in that they undergo formal one
academic year training leading to Diploma in Mental Retardation. However, itis observed
that many untrained teachers arc unable to undergo this training due to their family and
personal circumstances, hence the need for such manuals, which can provide them on
the job training. Itis with this aim in mind that the Institute took up series of projects to
enhance knowledge and skills of untrained teachers by developing reading matcerials
with waork exercises for them coupled with short term courses.

The objective ofthe UNICET funded projecton “Application of Behaviour Modification
Techniques in Children with Mental Handicap” has been to develop a manual for
teachers using behaviourally based methods which could be applied in the classroom
setting for learning new skills as well as for decreasing problematic behaviours. Also, as
part of this project “Behavioural Assessment Scales for Indian Children with Mental
Retardation (BASIC-MR)" has been developed and printed as a separate book.

The Project team headed by Smt. Reeta Peshawaria, Lecturer in Clinical Psychology, has
systematically conducted bascline studies in the target population, following which,
components to be included in the manual were finalised by experts. Field trials were
conducted atthree centres wherein evaluation of the manual was carried out by studying
actual usce of the manual by the classroom teachers. Feedback was obtained from the
teachcrs about their experiences in the use of the manual. After receiving the training, the
classroom teachers uscd the manual for a period of about three months. The follow-up
cvaluation after the use of the manual for three months showed significant gains made
by the mentally handicapped students using the systematic training procedures given

it



in the manual. The results show that the manual can be implemented by an average
classroom teacher and records can be maintained.

The funds for developing and printing of the manual were made available by UNICEF.
However, a small token charge per copy has been kept towards distribution cost. It is
hoped that the trained as well as untrained teachers will find the material useful in their
day to day classroom teaching. Suggestions and comments are welcome.

Date : 14.02.1992 DR. D.XMENON
Place: Secunderabad Dircctor, NIMH

il



PREFACE

Behavioural technology has contributed immensely in the training of mentally handi-
capped persons. Available rescarch evidence stands testimony to the fact that all mentally
handicapped children, irrespective of their age, sex, severity or type or setting, i.e.,
whether school, home or work can betaught a great deal more, provided systematic
mecthods for training arc used.

Our expericnce of conducting training workshops at NIMH and other parts of the country
for tecachers and parents in the application of behavioural technology with the mentally
handicapped children. have been quite encouraging. Hence, we decided to write a
manual for teachers in the use of behaviourally based methods for teaching good or
desirable behaviours and also decreasing bad or undesirable behaviours in the mentally
handicapped children.

Though this manual is specially written to serve as a guide for teachers, it can be used
by other trainers, such as, parents, therapists, assistant teachers, etc., involved in the
training of mentally handicapped children.

In the West, quite a few manuals are now available to help teachers sharpen their skills
by using various bchaviourally based methods. But, these manuals meet the necds of
Western population of teachers, parents or aides of mentally handicapped children.
Further their content, form, style of presentation, case illustrations, etc., are all not
typically representative of the teacher experiences in our cultural background.

Ancedwas felttodevelop a manual describing the application of various behaviourally
bascd mcthods which could be successfully used by teachers for  training mentally
handicapped children especially in our own Indian school settings. Also, it was felt that
the manual necds tobe written keeping in mind the uniqueness of Indian experiences
with mentally handicapped children within our own socio-cultural settings.

Many times the training of mentally handicapped children is focussed only on teaching
new skills or only on the management of inappropriatec  behaviours.  However, both,
teaching skill bchaviours or managing problem behaviours are very much inter-related.
Poor teaching practices could lead to problembehaviours and goodteaching practices
could prevent behaviour problems. Hence, we thought of writing a manual wherein
both these issues arc dealt with together. The manual aims at strengthening the
tcachers skills in the use of scientific methods to manage problem behaviours on one
to onc basis or in classroom-group scttings.

REETA PESHAWARIA

Principal Investigator of the Project
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ABOUT THE MANUAL

‘The manual “*Behavioural Approach In Teaching Mentally Retarded Children” s
specifically written keeping in mind the needs of the teachers working with mentally
retarded children in school scttings. Thoughi teachers, who have not undergone any
professional training course for teaching mentally handicapped children are likely to
bencfitmore from this manual, even trained teachers may find it an useful guide. This
manual can be also helpful 10 many other trainers working in the field, such as,
Multipurpose Rehabilitation Workers (MRWs), Speech Pathologists, Physiotherapists,
Occupational Therapists, Psychologists, Psychiatrists, parents of mentally  retarded
children, cte.

We have tried to write the manual in very simple English. The manual is also translated
in Hindi. lllustrations, relevant work exercises, case studies have been included in the
Manual in order to facilitate the teachers to follow the text. Record sheets have been also
included in the mianual 10 be used by teachers.

The authors have intentionally avoided writing the manual in a cook-book recipe  form.
Instead, attempts have been made to transfer the behavioural technology to teachers
insuch a way that it helps them to independcently develop individualised behavioural
programmes suited to the specitic needs of cach child with mental handicap.

For the optimum benefitof the teachers, work excrcises have been included atthe end of
cach chapter. The teachers are expected to complete these exercises before going on to
the nest chapter. Ideally, itis recommended thatthe teachers undergo a minimum five
days training coursc in the application of behavioural technology with the mentally
handicapped children from behavioural experts working'in the ficld.

The manual has been divided into five sections:

Section One discusses the nature of mental handicap, inciuding prevalance, causes
and management aspects.

Section Two is devoted to assessmentand programming. Itincludes three chapters on
behaviours in children with mental handicap, behavioural assessment and behavioural
objectives.

Section Three discusses the behavioural methods in teaching mentally retarded. This
section also has three chapters, which include, rewards, task analysis,and use of other
behavioural techniques for teaching skill behaviours.
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Section Fourhighlights the behavioural methods in managing problem behaviour. This
section includes two chapters on identifving and analysing problem behaviours and
behavioural techniques in managing problem behaviours.

Section Five consists of three chapters devoted to other related issues in the carce and
management of children with mental handicap. There is a chapter each on involving
parents in training, working in teams and on cthical issucs.

Each chapter in the manual is preceded by objectives and ends with a summary. We
hope that the manual will prove its utility for all the meticulous care and planning that
has gonc into its preparation. The authors would appreciate if the users pass on their
comments and expericences after using the methods described in the manual, by filling
in the Feedback Form appended at the end of the Manual.

4
cots Ve .;Z.-//L Soce SVC ey
REETA PESIIAWARIA
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SECTION 1
NATURE OF MENTAL HANDICAP

The major concern of this manual is te focus on behavioural approaches
in teaching children with mental handicap. Hence, it was feit necessury to
clarify doubts related to the concept and naturc of mental haudicay. Some
of the teachers may find this section informative, while it may seeso asaveview
for others.

Chapter One gives information on nature, prevention, causaiio: ana nian-
agement of mentally retarded children.

The teacher is expected to complete the work exercis given at the end of this
chapter before going on to the next chapter.




CHAPTER ONE

Concept Of Mental Handicap

On completion of this chapter, the teacher will be able to
answer the following questions:

1. What is mental handicap?

2 What is the nature and prevalence of mental handicap?

3. What are the causes of mental handicap?

4. What are the main approaches in the management of mentally handicapped children?
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Fhis secuon consists of several statements related to the nature of mental handicap, along with
a"Uherk & Kaow''. Read each statement and its explanation carefully.

————
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1. Mental retardation is also called as mental
handicap.

Right: Mental retardation is also called as mental -

handicap or mental disability. In this manual, the “Mental retardation
terms ‘mental retardation’ and mental handicap are is also called as
used interchangeably. Earlier, mental handicap was mental handicap.
also called as mental deficiency, mental sub-normal- T )

ity, amentia, idiocy, feeble-mindedness, moron, imbe-

cility, oligophrenia, etc. These terms are now no

longer in use.

2. Mental handicap is mental illness.

Wrong: Mental retardation is different from mental
llness. Mental retardation is a condition which gen-
erally leadsto a handicap whereas mental illness is
a disease. Mentally retarded children are slow in learn-
ing and development, Their mental age or mental
deveiopment 1s below their actual age. For example, a
seven year old mentally handicapped child may act, talk




and behiave like a three year old “‘normal” child. Thus,
he may show a developmental delay of four years. On
the other hand, mentally ill persons do not show an y
developmental delay. They may show disturbed steep,
disturbances in behaviour, such as, being cxtremely
moody, sleepless, withdrawn, sceing or hearing things
which others do not see or hear, reduced appetite, ctc.
In rare circumstances, however, a mentally retarded
child can also have a mental illness.

NQORMAL
DEVELOPMENT

l""ﬁ'!ental retardation
| is  NOT mental
iliness.

DELAYED
DEVELOPMENT

Ll

DECEMRBER

JANUARY

One can become mentally handicapped at any time
in one's life.

Wrong: Often, mental retardation is present at birth.
Occasionally, it can be acquired sometime before the
end of the developmental period which is considered as
eighteen years. Therefore, by definition none can be-
come mentally retarded after crossing the developmen-
tal period of eighteen years.

. Mental retardation

can occur any time
before eighteen

_years of age. i




4. The main difference between the mentally handi-

capped and the normal person is that the person with
mental handicap has a small mind, while the normal
person has a broad mind.

Wrong: It is not the size of mind which differentiates
the mentally retarded from normal children. Rather, it
is the level of intelligence which differentiates men-
tally retarded from normal children. All human beings
havea general capacity to adjust and perform in ways
which are needed and acceptable in a given situation.
This is called as intelligence. Some have more intelli-
gence, while others have less of it. The intelligence of
a person is measured in the form of an Intelligence
Quotient (IQ) using standardised psychological tests.
When such
normal children, they score an average IQ of 90 or
more whereas, children with mental handicap score
below anIQ of 70 on standardised psychological tests,
besides showing deficits in adaptive behaviour.

About two to three percent of the population in our
country are mentally handicapped.

Right: To date no National Survey has been conducted
to find out how many mentally retarded children are
there in our country. However, several sample surveys
carried outin many parts of India from time totime
show that there are about two crores of children
with mental handicap.

All mentally handicapped children are similar.

Wrong: There are different levels of mental handicap
depending on the way in which they are classified.
Based on intelligence quotients and measures of adap-
tive behaviour, as assessed on standardised psychologi-
cal tests, mentally retarded children are classified into
four different levels. Adaptive behaviour describes the
degree of social competence in an individual to adjust
to various exigencies in life.

intelligence tests are administered on

There is no relation-
ship between mind
and mental retarda- |

. Hion. ,'
\—— I

.f/Mental retardation
- is seen in2t03‘

percent  of theJ

\ { lation.
genera population




Levels IQ Range

Mild mental retardation 50-69 ,

Muoderate mental retardation 35-49
Severe mental retardation 20-34

Profound mental retardation Below 20

Teachers classify mental retardation ina different way.
Their classification is based on the extent of educational
expectations for such children. According to them,
children who have to be totally taken care of by
others are called *‘custodial” mentally retarded. Those
children who can be trained in semi-skilled or unskilled
jobs are called “trainable’” mentally retarded. Those
children who can be educated in basic functionai
literacy are called “‘educable” mentally retarded.

Mentally handicapped children are slow in their
growlh and development.

Right: All children grow and develop in an orderly
step-by-step way. A child rolls over before he learns to
sit, stand, waik and run. He learns to say ‘pa-pa’, ‘ma-
ma’ before uttering single words, two word phrases
and sentences. Inanormal child, all theseactivities are
achieved at appropriate and expected age ranges. For
example, generally childrensitby 6 to 8§ months walk
by 12 to 16 months, speak a word by 12 months, etc.
Comparatively, mentally handicapped children take
longer to sit, stand, walk or talk. Occasionally a child
may begin to develop at the same speed of a normal
child. But, in between, 1f the child suffers brain
damage, he may slow down or even slide back in his
development and may become mentally handicapped.

Some children may have epilepsy/fits or associated
conditions like visual handicap, hearing handicap,
etc., along with mental handicap.

Right: About 40 percent of the mentally handicapped
children are known to have epilepsy/fits, There are

-.._\children.

Mentally
capped

» adapiive

handi-

behaviour.

"Growth and d evel- ‘.\‘I

opment
menially

is slow in
retarded I

children |

|
have different levels |
|

of intelligence and |



1,

i

diiiciert ivpes of epilepsy. Fits are more common in
soverety e predogndly mentally retarded children.
Lte teacher comes  across a mentally handicapped
child Boviag 4iitie school or classroom, itis important
Weseei megreal adyioe s avnediately,

Laecasicoally. mentally  retarded children may also
Tave psychiateic aisturbances, such as, extreme mood
changas for no ohvious redson, or hearing voices or
seetns iltingy when notiiing actually exists, disturbed
Meci wad appetite, ete. It requires a specialist to
“ercty diagnose and ireat these disturbances,

2allv handicapped children may also have,
1, o bearing logs thearing handicap), or visual
fmsairres r (visual handicap) or physical handicap.
FECC e Dosenibed as childien with multiple handicaps.

SN TN

it & G ae hands of parents to produce a normal
chiid or a mentally handicapped child.

Wrong: Parents are generally blemed for giving birth
wa meinally handicapped child. Thiscauses immense
gult and feelings of shame in many parents. It is
anportant 1o understand  that mental  handicap can
dccur i any child due to causes that at times may not
be directdy under the control of parenis. For example,
there may be genetic factors or chromosomal abnor-
malities which can be passed on from one generation
o another. However, parents can get themselves
examined and counselled before planning to have
A child regarding the chances of giving birth to a
merdally handicapped child.

Sonwe times evil spirits influence normal children
with a weak mind and make them mentally handi-
CAPDEE.

Yeung: This belief has done more harm than good
e montaily handicapped children. Many of them have
been physically beaten or branded by black magicians,
mantrawadis, ojhas or quacks claiming to drive away
»7rits. These are dangerous practices and should

Su¥

T -~
([ Mentally retarded |
| children can have
| associated condi-
| tions, such as, fits,
| hearing, visual or
\ Physical handicap.

‘Any child can be
come mentally re- |
| tarded owing {0
J causes which may i
' not be directly under |
the control of par- ‘

{ Black magicians
and mantravadis can |

\
'da more harm to ’
imentally  handi- J

‘\Sapped children. J



11.

12.

14.

Mental handicap can be caused due to effect of
eclipse at the time of pregnancy or birth of a child.

Wrong: There is no demonstrated evidence to show
that astronomical events like solar or lunar eclipse,
gither during pregnancy, or at the time of birth,
can cause mental handicap.

Ata young age if a person suffers major failures,
frustrations and disappointments in life, such as, in
marriage, work or studies, he can become mentally
handicapped.

Wrong: Major failures, frustrations and disappoint-
ments in life such as in marriage, work or studies can
precipitate a mental 1llness, not mental handicap.
However, these factors can effect indirectly. For ex-
ample, a pregnant mother who remains sad may not eat
properly which may then effect the growth of the baby.

_Mental handicap is due to fate and there is no way

one can prevent it.

Wrong: Many cases of mental handicap can be
prevented by extending proper care during preg-
nancy, such as, regular balanced diet, frequent medical
check ups, etc. Added precautions maybe taken to see
that the delivery takes place ina clean and safe place,
preferably, a hospital, wherein all facilities are avail-
able for the mother and child which prevent them from
accidents, injuries, infections, etc.

If a woman teaches mentally handicapped children
during her pregnancy, she will give birth to a
mentally handicapped child.

/Solar/Lunar eclips;

idoes NOT cause |
| {nental handicap. |

7

pointments in

'Major failures, fméi““s
trations and dissap- |

lgfel

cannot lead to men- |

\tal handicap. -

‘To a large extent’®

—

| mental retardation
'can be prevented. |

.



15. Mental handicap

Wrong: Mental handicap is not an infectious disease.
There is no harm in interacting with mentally handi-
capped children at anytime in one's life or even during
pregnancy.

%\:E TwiNKLE
LiTTLE STAR \
How T WONDER

WHAT YOU ARE

-

is curable.

Wrong: Mental retardation is not a disease to be cured.
It is acondition or handicap that hasto be helped by
training or habilitation. When a person develops
sickness, there can be medicines to cure it. Butif
a person looses a limb in an accident there can be
no medicines to grow a new limb. Similarly one
cannot cure mental handicap with  medicines,
tonics. shock treatments or hypnotism. Also there can
be no operations or surgeries to increase memory or
iniziiigence. Mentally handicappped children require
icaching and training using scientific methods to
hecome “self-dependent and useful citizens.

l""Pregnant women can
continue to

teach |
mentally handicapped
children. /

WL /

-

< N
(Mentally  retarded

%children require ‘
{(training, )
— //




16.1t is a waste of time to teach activities like eating,

17.

18.

dressing, bathing, etc., to the mentally handicapped
person as it would save a lot of time and energy
if we do all these things for them.

Wrong: All mentally handicapped children irrespec-
tive of the inellectual levels can be trained. The aim
of teaching/training is to make them self sufficient.
Mentally handicapped children should be trained
depending upon their needs in various skills. It is never
a waste of time to train them to look after their own
needs.

If a pregnant woman consumes alcohol, she can Lave
plumpy healthy baby.

Wrong: Alcohol does not contain any vitamins,
proteins, carbohydrates or fats. The continuous use of
alcohol drains away all the nutrients from the body. It
is especially dangerous for the pregnant woman to
consume alcohol as her body will loose all the nourish-
ments that are needed for the proper growth of her baby.
And without proper nourishment, the baby may suffer
a brain damage. The consumption of alcohol by a
pregnant woman may lead to a condition called as
“Foetal Alcohol Syndrome”, which leads to the birth
of a mentally handicapped child.

During pregnancy if a woman develops complica-
tions such as high fever it can damage the brain of
the developing baby and cause mental handicap.

Right: Infections in the mother especially during the
first three months of pregnancy can cause brain damage.
Some of theinfections in the mother that can affect the
child in the womb are German measles, Herpes,
Syphilis, Tuberculosis, etc. Other factors during preg-
nancy that can cause mental retardation are fits,
exposure to x-rays, accidents or falls during preg-
nancy, unnecessary medicines taken without consulting
doctors, etc.

/ Mentally handt-
\ capped children need |
to betrained to look
after their basic

\_needs. '

Pregnant women |
| should NOT con-
| sume alcohol. |

/!
A y

...-'/.

/’ T .

Factors, such as, \l
! illness or accidents
| during pregnancy

can cause mental i
|

\ retardation. ;

e
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19.

20.

21.

22.

Malnutrition can cause mental handicap.

Right: If a pregnant woman does not take an adequately
balanced diet, it leads to malnutrition which can damage
the brain of the developing baby. Also, poor nutrition
in the early years of the child'slife, can cause permanent
brain damage and lead to mental handicap.

Sometimes accidents during birth can damage the
child's brain and lead toc mental handicap.

Right:Accidents or complications to the new born
during delivery can damage the brain. For example,
delayed or prolonged labour, wrong use of forceps,
excessive bleeding, child being unable to breath immnie-
diately after birth, coiling of the umbilical cord around
the neck of the new born, etc., are some events at birth
which can damage the brain and thus cause mental
handicap.

Iliness in a child before eighteen years of age can
cause mental retardation,

Right: In case a child develops very high fever or
infection, meets with accidents, or has fits before the
age of 18 years, which damages the brain, 1t can lead
to mental retardation.

It is important to keep the mind of the mentally
handicapped person busy no wmatter what kind of
activity he is engaged in.

Wrong: It is important to keep the mentally handi-
capped person busy. But, itis not true that they should
be just kept busy with any kind of available activity.
Each and every activity that isto be taught should
be need-based and systematically planned or programmed
in 4 step by step manner. Also, there are special proce-
cures to be followed in deciding what to teach or how
o teach them,

i1

/Eating an adequate and >
balanced diet by the preg-

nant women
for normal growth and de-

\velopment of the haby.

("t‘amplications dur-
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binth can  cause

.

{ Hliness after birth *

can cause menial re-
tardation.
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handicapped chil-

ried out in a scien-
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\ way.
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. mental retardation. ,!

s . _
 Teaching and train-
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r
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23. All mentally handicapped children can be taught
the same activity in the same way.

Wrong: Each mentally retarded child is different from
the other. What one person can or cannot do will vary
from what another can or cannot do. Therefore, teach-
ing or training programmes for the mentally handi-
capped should be planned after conducting assessment
of the needs of each child. The teacher should decide
what to teach and how to teach depending on the needs
of each child.

¢/ Needs of each men-"

| tally handicapped
| child is different
| which should be kept

B

. in mind while plan-

i ning and conduct-

\ing training.
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24,

25.

All mentally handicapped children show behaviour
problems like temper tantrums, beating others, head
banging, etc., because of their mental handicap.

Wrong: Like some “normal” children, only some
mentally handicapped children may show problem
behaviours like temper tantrums, head banging, nail
biting, beating others, etc. It is not true thatall mentally
handicapped children have behaviour problems, nor it
15 true that behaviour problems occur in children due
to mental handicap.

The best way to manage behaviour problems in
mentally handicapped children is by talking to them
in a calm, loving and affectionate manner.

Wrong: Only showing love and affection is not enough
to manage behaviour problems in mentally handicapped
children. Something more is needed. There are several
special techniques to increase desirable behaviours
and decrease or elithinate undesirable problem behav-
1ours. These special techniques are effective and useful
with both “normal” as well as with mentally handi-
capped children. The teacher should be equipped with
these special techniques to manage behaviour problems.

/Seme mentally\\‘\i
handicapped chil- |
‘dren may have

K\l\’)ehaviour problems.

/ Behaviour  prob-,
lems should be
managed systemati-
cally using scien- |

| tific methods. |




WORK EXERCISE 1

Read each statement carefully and mark a tick against the correct choice, whether it
is “right” or “wrong’:

1. Mental retardation is mental 1llness Right/Wrong

2. The main difference between the mentally retarded
and the normal person is that the person with mental
retardation has a small mind, while the normal person
has a broad mind. Right/Wrong

3. Mental retardation can be caused due to echipse at
the time of pregnancy or birth of a child. Right/Wrong

4. Mental retardation is due to fate and there 1s no way one
can prevent it. Right/Wrong

5. If a woman teaches mentally retarded persons during
her pregnancy, she will give birth to mentally retarded
child. Right/Wrong

6. Mental retardation is curable. Right/Wrong

7. Tt 1is a waste of time to ieach activities like dressing,
bathing, eating, etc., tothe mentally retarded person
as it would save a lot of time and energy if we do
all these things for them. Right/Wrong

8. Illness in a child before 18 years can cause mental
retardation. Right/Wrong

9. All mentally handicapped children can be taught the
same activity in the same way. Right/Wrong

10. All mentally retarded children show behaviour prob-
lems like temper tantrums, beating others, head bang-
ing, etc., because of their mental retardation. Right/Wrong

14



WORK EXERCISE I
KEY

1. Wrong 2. Wrong 3. Wrong 4. Wrong 5. Wrong

6. Wrong 7. Wrong 8. Right 9. Wrong 10.Wrong

i5



SECTION 11

BEHAVIOURAL ASSESSMENT AND PROGRAMMING

Accurate behavioural assessinent of each mentally handicapped
child is essential for appropriate programme planning. Whether a
child is tanght on a one to one basis, or in a group setting, the teacher
has to decide on '"What to teach'' a child or group of children.

No two mentally handicapped children are alike. Each child has
his own strengths/skills and needs/deficits. It is the teacher's task
to obtain detailed information on what the child can do or canuot
do. The teaching and training of every mentally handicapped
child must begin at his/her level or needs.

Chapter Two explains about observable and measurable behav-
iours. It also elaborates on the classification of behaviours and how
behaviours are learned in mentally handicapped children.

The focus of Chapter Three is on the need and procedure of
behavioural assessment. This chapter also introduces a
behavioural assessment tool; “Behavioural Assessment Scale for
Indian Children with Mental Retardation” (BASIC-MR). A sep-
erate book listing the details of its administration and scoring has
been developed as part of the project.

Chapter Fourhelps the teacher to initiate a training programme tor
the mentally handicapped children. It emphasises the nced and
procedure of selecting long term/annual goals and short term goals/
behavioural objectives.

The teacher is expected to complete the work exercises given  at
the end of cach chapter before going on to the next chapter.

1é




CHAPTER TWO

Behaviours in Children with Mental Handicap

On completion of this chapter the teacher will be able to
answer the following questions:

1. What is behaviour?

2. How are behaviours classified in children with mental handicap?

3. How are behaviours acquired in children with mental handicap?

17



Wi IS BEHAVIOUR?
fn our daily hves we perform so many activities.

We sit, stand, chew, cry, comb, appreciate, swallow,
aspoct, fear, hike, dislike, ete. All these are examples of

L notivities we pertorin in our daily life.
Some of eur actvities are directly observable, while some
ceonot directly observable. In other words, some activities
2ai bedirectly seen while some activities cannot be directly
@i zs they are abstract and can only be interpreted. For
: i, the activity “happy” cannot be seen directly. It
s reoaly mterpreted through behaviours, such as, smiles,
s, el

Examples:

(hservable Activities Non Observable Activities

|

Sits Happy f

: Walks Respects
Combs Dislikes ‘
: Writes Likes ’

13



Some of cur activities are directly measurable, while soine
are not directiy measurable. In other words, some activities
can be directly couated or numbered. We can say how
many times or how long a given acuvity has occured.  if
apy activity caa be directly counted or numbered, then
it 13 measurable.

In the above given examples, one can measure as ‘'sits
five tirmes”, “‘stands three times”, “combs ten times’ or
“chews five minutes”, etc. However, it is not possible to
directly measuie the examples given under “‘non observ-
able activities”. Thus, behaviours are observable and
measurable activities.

CLASSIFICATION OF BEHAVIOURS IN CHILDREN
WITH MENTAL HANDICAP

All behavicurs in children with mental handicap can be
divided into two categories:

a3 Skill Behaviours

1) Problem Behaviours,
Skill Behaviours

All mentallv handicapped children show deficits in some
skill behaviours. This means that they pertorm poorly on
ceriain tasks which normal children of their own age can
doeastiy. What a giver: mentally handicapped child can do
or cannot de depends on various factors such as severity
of mental retardation, opportunity provided for training,
associaied conditions, etc. For the convenience of easy
understanding, ihe various skill behaviours can be broadly
classified into the following categories or domans:

‘-"A[[ behaviours are
| observable and |

e i
L measurable activities
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1) Motor:

Examples: Runs, skips, jumps, walks up and down
stairs, rides a bicycle, unscrews a bottle lid, pours
liquid from one container to another without
spilling, etc.

i1) Activities of daily living: This includes,

a) Eating:

Examples: Drinks from cup or glass, eats with own
hands, mixes rice on own, etc.

20



b) Toiletting:
Examples: Indicates toilet needs, washes self after
toilet use, etc.

¢) Brushing:
Examples: Brushes teeth, spits paste, rinses mouth,
etc.

21



d) Buthing:

Examples: Pours water on self, washes face with soap, applies
soap on body, etc.

e) Dressing:

Examples: Undresses on own, puts on shirt, buttons, unbut-
tons, ete,

22



f) Grooming:

Examples: Applies powder, combs hair, clips nails,
etc.

iii) Language: This includes,
a) Receptive language:

Examples: Points to pictures in a book, arranges
pictures after listening to a story. etc.

STORY TIME




b)Expressive language :
Examples: Uses two word phrases, names common
objects in use, etc.

iv) Reading and Writing:
Examples: Reads sight words, reads own name,
scribbles with pencil or chatk, writes own name,
writes address, etc.

24




v) Number and Time:

Examples: Rote counts till five, counts five
objects meaningfully, adds single digit numbers,
namnes or identifies numbers on the clock; names,
identifies day, date and months of year, etc.

vi) Domestic and Social :

Examples: Washes utensils, dries clothes, greets
guests with a ‘namaste’, or ‘adaab’, says ‘please’ or
‘thank you’, etc.

25



vii) Prevocational and Money
Examples: Does simple embroidery work, uses screw-
driver, recognises values of coins, adds or transacts

money, etc

| Cho

Biscul

Loty
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Probiem Behaviours

Many times, children with mental handicap show behav-
iours that are considered as problematic because of the
harm or inconvenience they cause others, or to the child
himself. The presence of problem behaviours in children
puts great strain on teachers. Besides, they may interfere
with learning in the sciiool/classroom settings. These
problem behaviours could be due to a number of reasons.
From a behavioural point of view, it may be due to lack
of communication skills, cognitive skills or problem solv-
ing skills, ete. 1t may also be due to wrong handling by
people in the environment of the child.

For the convenience of easy understanding, the various
problem behaviours can be broadly classified into the
following categories or domains:

1} Violent and destructive behaviours:
Examplzs: Tears books, breaks things, throws  objects,
etc.

6@/
#

11) Temper tantrums:
Examples: Rolls on the floor, screams, cries
excessively, etc.

27



111) Misbehaviour with others:
Examples: Pulls objects from others, spits on
others, etc.

iv) Self injurious behaviours:
Examples: Bangs head, scratches self, pulls own hair,
bites self, peels skin/wounds, etc.

v

v) Repetitive behaviours :
Examples: Rocks body, nods head, shakes parts of the
body repeatedly, etc.

28



vi) Odd behaviours:
Examples: Smiles, laughs or talks to self without
reason, collects rubbish, etc.

vil) Hyperactivity: :
Examples: Does not sit at one place for required time,
does not complete task at hand, etc.

29



viii) Rebellious behaviours:
Examples: Refuses to obey commands, does oppo-
site of what is requested, etc.

bz I ra
MATER S

ADTION g

ix) Antisocial behaviours:
Examples: Steals, cheats in games, lics or twists
the truth, blames others, etc.

30



Xx) Fears:
Examples: Fear of places, persons, animals or
objects, etc.

Thus, behaviours of children with mental handicap can be - - -

classified into various categories or domains of skill
behaviours and problem behaviours respectively.
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HOW ARE BEHAVIOURS ACQUIRED?

As we have seen, the term “‘behaviour” refers to only observable and measurable activities. The
present manual is not interested in behaviours which are not observable or measurable, such

as anger, sadness, thinking, etc.

When we talk of acquiring behaviours, we are only referring to the learning of observable

and measurable behaviours.

Example :

]
i
1
i
i
|
|
|
|

Example :

Sunita is a eight year old child with
mental handicap. Whenever she cor-
rectly points toa picture and names,
“Banana”’, her teacher gives a pat on
her back and says, “Good”. Sunita
likes being patted and praised by her
teacher. Sunita learns to name “Ba-

nana’ from a picture to get her teacher's |

pat and praise.

S ——

Amit, another child with mental handi-
cap, cries and shouts at the top of his
voice. His teacher gives him a toy to
quicten him. Amit likes toys. Amit
learns to cry and shout at the top of his
voice to get toys.

As seen in the above examples, behaviours in child 1
1 , ren are learned. Both ski avi
as well as problem behaviours are learned.  Defiaviours

(_ Behaviours in ¢

32
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Sunita learns to name ‘“‘Banana’ because her behaviour is
followed everytime by a pleasant consequence-the teacher's
pat and praise.

Amit learns to cry and shout at the top of his voice because
his behaviour is followed everytime by a pleasant conse-

Behavicurs followed bﬂ
quence-the toys. i

pleasant consequences |
Y are learned j
So, itcan be understood that behaviours which are followed —_

by pleasant consequences tend to be repeated and thus
fearnt.

Example :

Kamala is a nine year old mentally retarded child.
Whenever the teacher asks Kamala to count the
blocks, she throws them away. Kamala dislikes
doing number work. Then the teacher gives Kamala
some toys to play with instead. In this case, we can
see that Kamala has learned to throw the blocks in
order to avoid the unpleasant consequence of
working on something she dislikes.

Sometimes, even good behaviours can be learned to avoid unpleasant consequences. For
example, we wear a sweater to avoid cold, carry an umbrella to avoid rain, put on a cooler to
avoid heat, study in order to avoid punishment from the teacher, etc.

CBehaviours can be learned to avoid unpleasant consequenoa
- . . S
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Behaviours in children can be learned to avoid the unpleas-
ant consequences.

We saw that Amit has learned to cry and shout at the top of
his voice to get toys. The teacher wants to change this
problem behaviour. She stops giving Amit toys whenever
he cries. Instead she begins to ignore Amit everytime he
criesand shoutsat the top of his voice. When Amitis calm
and quiet, his teacher then gives him toys. Soon Amit
learns to stay calmand quiet to get toys. Thus, Amit
unlearns a problem behaviour he had learned earlier.

Similarly, Kamala has learned to throw the block materials
in order to avoid the unpleasant consequence of working on
something she does not like to do. Her teacher wants to
change this problem behaviour. The teacher decides that
everytime Kamala throws the blocks, immediately, she
is made to pick up the thrown things and continue with the
activity, She does not allow her to escape doing the task.
The teacher also makes sure that Kamala is not given

34



toys when she throws the blocks. Instead sheisgivenonly
when she completes the task given by the teacher. Thus,
Kamala unlearns the problem behaviour of throwing
things in the classroom, which she had learned earlier.

Thus, any learned behaviour in children can be changed
or unlearned.

Amit unlearns his crying and shouting behaviours when
this behaviour is follcwed everytime by an unpleasant
consequence-his teacher not giving himtoysand ignoring

him. Kamala unlearns or stops throwing the blocks in

class when this behaviour is followed every time by an
unpleasant consequence-the tedious work of picking up the
thrown things and also being forced to complete the task
with no escape from work.

Thus, behaviours which are followed by some unpleasant
consequernces tend not to be repeated and are thus un-
learned.

! Most behaviours of -

|

I

children can be
uniearned
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In short, behaviours are unlearned or changed as a result Behaviours followed by \'\l

l
of unpleasant consequences of that behaviour. ! unpleasant consequences |
! |
\ are unlearned ’

-
7

Raghu, a twelve year old boy with mental handicap, |
pulls or pushes other children during play at school.
This is a problem behaviour which his teacher wants
to change. The teacher knows that Raghu loves to
play with other children. He loves to participate
in all the games played at school. The teacher
decides that when Raghu pulls or pushes a child, he
would be made to stand outside the play field for five
' minutes, from where he can only watch the other
| children at play and he himself cannot play.
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Raghu unlearns the pulling/pushing behaviours, when
this behaviour is followed everytime by the loss of a
pleasant consequence-not being allowed to play for few
minutes.

Thus, behaviours which are followed by the loss of some
pleasant consequences tend not to be repeated and thus

unlearned. . e ,
. Behaviours followed

In short, behaviours are unlearned or changed as a result - by removal ol pleas-

of loss of some pleasant consequences of that behaviour. - ant consequences are

_unlearned
There are many special techniques to enable children o
learn or unlearn behaviours. There are also specific ways
to ensure that behaviour learned in one situation or with
one person is maintained in various other situations or with

other persons.
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Vii)

Most behaviours of children are learned

Both skill behaviours as well as problem behaviours are learned.
Behaviours followed by pleasant consequences are repeated/learned.
Behaviours can be learned to avoid unpleasant consequences.

Any learned behaviour in children can also be changed or unlearned.
Behaviours followed by unpleasant ‘consequences are uniearned.

Behaviours can be unlearned if they are followed by the loss of pleasant consequence
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WORK EXERCISE II:

I.  Given below are a list of activities that all of us performin ourdaily lives. Some of these
activities are directly observable and measurable while others are not. Mark ( /) to
indicate activities that are directly observable and measurable, and mark (x) to indicate
activities that are not directly observable and measurable.

1. brushes 17. dances
2. enjoys 18. lifts
3. understands 19. smiles
4. has ideas of 20. holds
5. draws 21. cares
6. points to 22. has ability to
7. cries 23. jumps
8. looks at 24. walks
9. eats 25. talks
10, writes 26. stacks
11. knows 27. 1s aware of
12. pulls 28. pushes
13. beats 29, fears
14. runs 30. drinks
15. listens 31. imagines
16. opens o 32. rides

II. Given below are a list of statements that describe activities of persons. Read them
carefully and mark ( /) against such statements which describe an observable and
measurable activity, and mark (x) against such statements which do not describe an
observable and measurable activity.

1. Suresh pours water into a glass.

Rani combs her hair,

o]

Mini knows to count from one to ten.

F ]

Radha obeys her teacher.

39



Ramu dislikes music lessons.

Sandeep claps hands.

Rekha bangs her head on the floor.

Padma throws the doll.

5
6
7
8. Ravi climbs over benches in class.
9
0

Geeta acts stupid in front of guests.

11. Anuradha is overactive in class.

12. Rashid takes ten minutes to start any assignment in class.

I13. Sridhar is always getting into trouble with the classmates.

14. Akram is lazy.

I15. Rahul throws a temper tantrum when he is at home.

16. Ashok jumps from one table to another during the interval hours.

17. Raju opens his tiffin box during class hours.

18. Srikanthisalwayslostin hisown world when other children are busy
playing at school.

19. Majid is selfish and spoiled.

20. Sashi rocks from one side to another.

I, Classify the following into different categories /domains of skill behaviour:

1. Swallows edibles. ( )
2. Jumps rope. ( )
3. Says nursery rhymes. ( )
4.  Scrubs floor. ( )
5. Writes address. ( )
6. Walks across. 6 foot balance beam. ( )
7. Knows traffic rules. ( )
8. Reads own name. ( )
9. Goes about home town freely. ( )
10. Signals for toilet. ( )
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1V. Classify the following into different categories /domaiins of problem behaviour.

N RN S Y e B R

e

Pulls hair

Cries excessively

Sucks thumb

Jumps over tables and chairs
Bites self

Talks to self

Steals

Afraid of dog

Wanders from school

— e, e e e, e e
S p— L e e’ e e S S

Eats from others tiffin.

V. Given below are statements followed by five alternative answers. Tick the correct
answer.

1.

Most behaviours in children are acquired :
a) at birth.

b) due to heredity factors.

c) due to fate.

d) by learning.

e) all of the above.

2. When Amar refuses to copy his name, the teacher gives him a toy to play with. What

a)
b)

)
d)

e)

will happen to Amar's copying behaviour?

Amar will soon learn to play with the toy.

After one or two times that Amar is allowed to play with the toy, he will learn to copy
his name.

Amar will soon learn to refuse copying his name in order to get toys.

Amar will never learn to copy his name.

None of the above.

3. Ravi does not enjoy sitting in the class as much as he likes roaming around. When

in class, he pulls things from other children in the class. So the teacher sends
him out of the class. What will happen to Ravi's behaviour of puling things?

a) Ravi will soon learn to stop pulling things from other children.

b) Ravi will learn to sit quitely at one place out of fear that he will be sent out of class.
¢) Ravi will only learn to pull things from others more than before.

d) The teacher can get rid of Ravi's misbehaviour by sending him out of the class.
e) None of the above.
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4. 'When behaviours have been acquired by a child,

a) They can be never changed.

b) They can be changed.

¢) They can be changed, but only temporarily.
d) Only some behaviours can be changed.

e) None of the above.

Radha dislikes being scolded by the teacher in front.of her classmates. Whenever
Radha refuses to attend on embroidery work, the teacher scolds her. What will happen
to Radha's embroidery work?

a) Radha will start attending on embroidery work.

b) Radha will never learn to attend on embroidery work.

c¢) Radha will start crying.

d) The classmates will make fun of Radha.

e) None of the above.

6) All the children in the class enjoy listening to music from a taperecorder. Vidhya,

a)
b)
c)
d)
e)

one of the students, meddles with the taperecorder in the class. Vidhya is sent out
of the music class for that hour by the teacher. What will happen to Vidhya's
meddling behaviour?

Vidhya will learn to meddle with the taperecorder much more than before.
Children will learn to listen music peacefully.

The taperecorder may get spoiled.

Vidhya will learn to stop meddling with the taperecorder.

None of the above.




WORK EXERCISE TI

KEY

1. 1. Right 2. Wrong 3. Wrong 4. Wrong 3. Right
6. Right 7. Right 8. Right 9. Right 10. Right
11. Wrong 12. Right 13. Right 14. Right 15. Wrong
16. Right 17 Right 18. Right 19. Right 20. Right
21. Wrong 22. Wrong 23. Right 24. Right 25. Right
26. Right 27. Wrong 28. Right 29. Right 30. Right
31. Wrong 32. Right

1. 1. Right 2. Righ: 3. Wrong 4. Wrong 5. Wrony
6. Right 7. Right 8. Right 9. Right 10. Wrong
11. Wrong 12. Right 13. Wrong 14. Wrong 15. Wrong
16. Right 17. Right 18. Wrong 19. Wrong 20. Right

1l 1. ADL-Eating 2. Motor 3. Receptive Language
4. Domestic 5. Writing 6. Motor
7. Social 8. Reading Y. Social
10. ADL-Toiletting

IV. 1. Voilent and destructive 2. Temper Tantrum 3. Repetitive
4. Hyperactive 5. Self injurious behaviour 6. Odd behaviour
7. Anti-social 8. Fears 9. Rebellious
10. Misbehaves with others

V. 1L.d 2. ¢ 3.c 4. b . a 6. d
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CHAPTER THREE

Behavioural Assessment

On completion of this chapter, the teacher will be able to
answer the following questions:

1. What is behavioural assessment?
2. Why do behavioural assessment?

3. How to do behavioural assessment?
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WHAT IS BEHAVIOURAL ASSESSMENT?

A detailed behavioural assessment is essential before de-
ciding what to teach a child with mental handicap. Behav-
ioural assessment involves gathering information in a most
objective way using ovjective tools regarding what a child
can do and cannot do. In other words, behavioural assess-
ment is a continuous process of acquiring information
about:

(a) the current level of skiil behaviours; and,

(b) the current problem behaviours in a child.

This information is useful in programming and training
the mentally handicapped child.

WHY DO BEHAVIOURAL ASSESSMENT?

The teacher must do a detailed behavioural assessment
separately for each child with mental handicap. Though
behavicural assessment is a continuous process, there are
three occasions when it is essential and should be done in
detail.




1. Before starting the teaching or training programme.
This is called as baseline assessment, which is done
once at the beginning of each year.

2. During the teaching or training programme. These
are called as quarterly assessments, which are done
once in every three months,

3. At the end of the teaching or training programme.
This is called as programme evaluation, which is
done at the end of each year.

A detailed behavioural assessment helps the teacher to know:
. The specific skill behaviours already present in the child;
2. The specific skill behaviours not present in the child;

3. The specific skill behaviours that are to be targetted for teaching or training the
child;

4. The prerequisite skills needed to teach the newly targetted skill behaviours for
the child,

5. The types of problem behaviours present in the child

3

6. The specific problem behaviours that are to be tareetted for teaching or training
the child;

7. Whether the teaching programme or the programme of behaviour change is
effective on a given child as compared with other children, or within the same
child at two different times.

HOW TO DO BEHAVIOURAL ASSESSMENT?

The behavioural assessment of children with mental
handicap can be done in many ways, such as, interview-
ing, use of direct observation techniques, behaviour check-
lists or rating scales, etc. In actuality, a combination of all
these techniques may be required for the assessment of
achild. Tt is not necessary that the teacher must complete
the behavioural assessmemt of a child in one session.
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Usually, several sessions may be required to get complete
information about a child. Further, behavioural assess-
ments can be carried out by engaging the child across the
table or by means of a direct observation of the child in his

or her own natural settings.

The various assessment tools currently available for use with
the mentally handicapped children in our country are listed
in the Table below alongwith the addresses for procuring

them.

SUMMARY OF EXISTING ASSESSMENT TOOLS FOR
MENTALLY RETARDED CHILDREN IN INDIA#*

Assessment Tool

[ — S

Address/Reference

Madras Developmental
Programming System (MDPS)

Assessment of the Mentally
Retarded Individuals for
| Grouping and Teaching

Functional Assessment Tools

Curriculum Guidelines for
Schools for Children with
Mental Retardation

Problem Behaviour Checklist

Maladaptive Behaviour Checklist

Principal,

Vijay Human Scrvices,

6, Laxmipuram Street, Royapettah,
Madras: 600 014.

Department of Special Education,
National Institute for the
Mentally Handicapped,
Manovikasnagar, Bowenpally,
Secundcrabad: 500 011.

Research Division,

National Society of Iiqual Opportunitics
for the Handicapped (NASEOH),

Postal Colony Reoad, Chembur,
Bombay: 400 001,

Administrative Director,

Jai vakeel School for Children
in Need of Special Care,
Sewri Hills, Sewri Road,
Bombay: 400 033.

Peshawaria, R (1989).
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Assessment Tool

Problem Behaviour Checklist
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L
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A detailed review of existing assessment tools for use with mentally handicapped children in cur country is available

in the book “Behavioural Assessment Scales for Indian Children with Memal Retardation” (BASIC-MR) developed and

published as part of the BM Project.

A REVIEW OF EXISTING BEHAVIOUR ASSESS-
MENT TOOLS FOR MENTALLY HANDICAPPED
PERSONS AND THE NEED FOR DEVELOPING
THE “BEHAVIOURAL ASSESSMENT SCALES
FOR INDIAN CHILDREN WITH MENTAL RETAR-

DATION" (BASIC-MR}

A review of existing behaviour assessment scales/checklists
available for use with mentally handicapped persons in

our country shows the following difticulties:

1. Mostof these tools/checklists do notelicit complete
and comprehensive information of the curzent level
of, both, skill behaviours as well as problem behav-

iours.
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1. Most of these tools/checklists do not elicit com-
pletc and comprehensive information of the cur-
rent level of, both, skill behaviours as well as
problem behaviours.

2. Some of the items included in these tools/check-
listsare not behaviourally worded. Inother words,
all the items need to be written in clearly observ-
able and measurable terms.

3. Some of the scales fail to provide objective and
clear instructions on administration of each item.

4. Some of these scales or checklists lack material-kit
(or even guidclines for preparation of such a kit)
to be used while making objective behavioural
assessments of each  child with mental handicap.

5. Most of the existing behaviour assessment tools
lack quantitative mcasures of observed pertorm-
ance.

6. Many of the existing assessment tools do not have
a glossary to give clear instructions on administra-
tion of each 1tem.

7. All theexisting assessment tools lack record forms/
booklets for maintaining a chart ot the perform-
ance of each child over time.

Keeping the above mentioned difficulties and problems
existing in many of the currently available behaviour as-
sessment tools in our country, an attempt has been made
to develop the “Behavioural Assessment Scales for Indian
Children with Mental Retardation” (BASIC-MR) exclu-
sively to meet the requirement of the project.

Behavioural Assessment Scales for Indian Children
with Mental Retardation (BASIC-MR)

The Behavioural Assessment Scales for Indian Children
with Mental Retardation {BASIC-MR) has been designed
to elicit systematic information on the current level of be-
haviours in children with mental handicap.
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Thig information includes,

i) Part A: Assessment of current skili behaviours
in the child; and.

b) Part B: Assessment of current problem behav-
iours in the child.

The BASIC-MR is designed intwo parts. The Part A deals
with assessment of current skill behaviours, and Part B
assesses current problem behaviours in a child with mental
handicap.

The BASIC-MR, Part A, consists of 280 items distributed
equatly over seven domains, viz., motor, activities of daily
living, language, reading-writing, number-time, domestic-
social and prevocational-money respectively. Each domain
has 40 1tems. Each item is written in behavioural terms
to avoid confusion in understanding and administering
them.

Further, 4 glossary clarifics the meanings of certain difficuit
tlems  with appropriate examples. There is a specific
quantitative scoring procedure in the use of the Scale.
Besides, record forms, profile sheets, etc. . are aiso in-
cluded in the scale (Appendix One). There is a provision
for periodic assessment of each child for EVETY quarter or
three months; and also, to calculate percentage of gains
during each period on this scale. A repost card can be
prepared for each child on the basis of his/her scores on the
BASIC-MR, Part A (Appendix Two). The scales are stan-
dardized and also field tested on a select population of
mentally handicapped chidren in our country.

The part B of the BASIC-MR consists of seventy five items
grouped under ten broad domains, viz., violent and destruc-
tive behaviours, temper tantrums, mishehaviour with oth-
ers, self injurious behaviours, repetitive behaviours, odd
behaviours, hyperactivity, rebellious behaviours, anti social
behaviours and fears respectively. The number of items
within each domain varies. Each item is written in clearly
observable and measurable terms.
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The administration of this part of the scale is based on direct
observation of each child with mental handicap. The scoring
for each item is done along a three point rating scale, viz.,
never (0), occasionally (1) and frequently (2). Thus, gach
child may get a Cumulative Problem Behaviour Score
ranging anywhere between zero to one hundred and fifty,
which can be converted into cumulative percentages and
graphic profiles (Appendix Three). The Part B of the
BASIC-MR is to be administered on each child for every
quarter as also once in every year. As in the case of the
BASIC-MR, Part A, a report card can be prepared for each
child on the basis of his/her scores on the BASIC-MR, Part
B too (Appendix Two). The BASIC-MR, Part B, has also
been standardiscd and field tested.

For further details on the development and standardisation of
the scales, procedures of administration, scoring and Inter-
pretation of the scores, etc., pertaining to BASIC-MR,
kindly refer to the book “Behavioural Assessment Scales
for Indian children with Mental Retardation” (BASIC-
MR) or contact:

Reeta Peshawaria,

Principal Investigator (BM Project),

Department of Clinical Psychology,

National Institute for the Mentally Handicapped,
Manovikas Nagar, Bowenpally,

Secunderabad - 500 011.




Behavioural assessment of each child with mental handicap is an iportant prelude to
decide what to teach in the school or classroom settings;

Behavioural asessment is a continuous process of acquiring information about the current
skill behaviours as well as problem behaviours in a child with mental handicap;

There are many advantages or uses in carrying out a behavioural assessment of each
child with mental handicap; It helps in listing the specific skill and problem behaviours
present or not present in a giving child, skills and problem behaviours to be targeted for a
given child, and also, to evaluate the teaching programme;

There are many ways of conducting a behavioural assessment, such as, by means of an
interview, direct observation, use of behavioural checklists, etc.

The BASIC-MR is a newly developed and standardised behavioural assessment 100! to
elicit objective and complete information about behaviours of mentally handicapped
children, including, skill behaviours and problem behaviours,
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1L

WORK EXERCISE _IIL

Fill in the blanks:

1. The continuous process of acquinng information about {a) the current level of
skill behaviours; and, (b) problem behaviours in achild with mental handicap 18
called as

2 There are atleast three important occasions when the teacher must acquire complete
information about the behaviours in a child with mental handicap. They arc
. and _ respectively

3. The two types of goals, which a teacher should decide betore starting any leaching
programme for mentally handicapped children are - and,

Given below are statements followed by five alternate answers. Tick the correct answer.

|, The best way to help a child with mental handicap 18 by
a) Teaching or training behaviours.
b) Showing only love and affection.
¢) Medicines to cure the handicap.
d) Operations or surgeries to cure the handicap.
¢) All of the above.

2. For the purpose of teaching/training a mentally handicapped chiid, the most important
information required to be obtained 1s
a) The cause of the child's mental handicap.
b) What the child could or could not do during his childhood.
¢) What the child can or cannot do at present.
d) Family details about any other person with mental handicap.
¢) None of the above.

3. 1n order to discover the various behaviours present currently in a child with mental
handicap, the teacher can
a) Interview parents/caretakers.
b) Observe the child directly.
¢) Provide an opportunity for the child to show his behaviours.
d) Use a Behavioural Assessment Checklist/Tests.
e} All of the above.
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WORK EXERCISE 111
KEY

1. Assessment 2. Baseline assessment

l. a

Quarterly assessments
Annual/program evaluation

2.¢

3. Long term goals
Short term goals
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CHAPTER FOUR

Behavioural Objectives

On completion of this chapter, the teacher will be able to
answer the following questions ;

[

. Whai is @ long term goal?

2. What is a short term goui or behavioural objective?

foa

How o select behuvioural objectives for reaching an individual child?

i

. How ro write behavioura! objectives?

La

. How 1o select behavioural objectives for group teaching?

h
wh



GOALS FOR TEACHING

We have seen that behavioural assessment provides a
detailed information about the current skills in a child, i.e.,
whata child can do and whathe cannot do. After obtaining
this information, the next task for the teacher is to decide
what to teach the child. In other words, the teacher must
set goals and objectives for teaching. This chapter will help
the teacher to know more about the procedure of selecting
and writing goals for teaching children with mental
handicap.

Before starting to teach, the teacher must decide upon two
types of goals. They are,

a) Long term goals
b) Short term goals

WHAT IS LONG TERM GOAL?

Long term goals are sequences of instructions which the
teacher plans to carry out with the child during the academic
year. They represent what a teacher expectsa given child
to achieve within an academic year. Long term goals are
also called as annual goals because they may change for
each child at the end of every academic year.

SELECTION OF LONG TERM GOALS

The following points are to be keptin mind while selecting
and framing the long term goals:

1. The past achievements of the child over a iong
period of time, say, a year or so.

The present level of performance of the child.

The practicality or functionality of attaining the
chosen long term goal, which helps the child in his
daily living.

4. The relatedness of the chosen long term goal to the
priority needs of the child.

5. The required time and resources available with the
teacher to enable the child to reach the targetted
long term goals within a year.

[Note: The above mentioned points are elaborated in  detail as
guidelines for selecting short term goals/behavioural objectives]
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WHAT IS SHORT TERM GOAL?

Short term goals are mainly the break up of the long term
goals into smaller units of behaviour so that specific
strategies can be worked out to meet these goals within a
specified period of time. Short term goals are also culled
behavioural objectives. The annual goals are to be
achieved in one year whereas short term goals or
behavioural objectives are to be achieved in two or three
months time. Hence, long term goals for a given child
change annually whereas short term goals change guar-
terly. The following -examples will clarify the difference
between long term goals {(annual goals) and short term
goals (behavioural objectives).

Amar isa sixteen year old child with mental handicap. The teacher administered the
Behavicural Assessment Scale for Indian Children with Mental Retardation (BASIC-
MR) to assess what he can or cannot do. After behavioural assessment, the teacher
decides on the following annual goals for Amar.

1. Self-help Skills
2. Reading-Writing Skills
3. Number-Time Skills

The short terms goals chosen for Amar within the framework of these long term goals
were:

1. Self Help Skills:
a. Wearing of slippers
2. Reading Writing Skills:
a. Matching objects to a picture
b. Drawing a square
3. Number Time Skills:
a. Writes numbers 1-5

The exact number of annual goals and/or short term  goals
which the teacher can select for any given child depends on
the current ability of the child as well as the time or
resources available with the teacher.
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HOW TO SELECT SHORT TERM GOALS/
BEHAVIOURAL OBJECTIVES?

The following points are to be kept in mind while selecting
and framing the short term goals or behavioural objectives:

1.

Select a behavioural objective which is appropriate
te the abtlity, age, needs, social background and
current Jevel of functioning of the child. For
example, it would be appropriate to teach elementary
shopping skills only if the child shows current ability
to deal with numbers. A teacher cannot ignore toilet
training for a child and go ahead to teach him only
reading-writing skills.

Similarly, it is appropriate to teach tying shoe laces
to achild who habituaily wears shoes. Otherwise, it
will be a waste of time and energy for the teacher as
well as the child. In the same way, the selected
behavioural objective should be appropriate to the
chronological age of the child. For example, it is
inappropriate to teach older girls activities like building
blocks, threading beads, etc., when more age appropri-
ate activities such as stacking utensils in the kitchen or
stringing a bead necklace can be introduced for such
children. It 1s important for teachers to keep away from
the cultural or sex bias and go ahead to teach all
activities to children as per their needs. Boyscan b.
taught tc wash clothes, mop floors, cook and serve
food, etc., as girls can be taught to ride a bicycle,
make purchases, etc.

Select a behavioural objective which is function-
ally relevant and useful in the daily life of the
mentally handicapped child. Many times mentally
handicapped children are taught several non-func-
tional tasks assuming that it will facilitate the acquisi-
tion of “generic skills”. For example, children have
heen taught to thread beads to increase their eye hand
zr-ordination, or build blocks to develop their motor
Zexterity, etc. In recent times, the utility of teaching
such generic tasks is being increasingly questioned.
If teachers decide to take up such activities, they
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should be included as leisure time activities. However,
repeating the same activities again and again, even
after the child has learnt it, serves no purpose. The
emphasis should be on selecting tasks which are fre-
quently required to be performed in the home, school
or community of the child. Sometimes a task may
be rarely needed, but it may be of high importance to
learn as they are functionally relevant tasks. For
example, applying medicine on a cut/wound can be
such an activity.

Besides, the teacher must plan for generalisation/
transfer of activities or tasks taught in the school or
classroom setting to other natural settings. Otherwise,
teaching or learning the activities over and over again
will become tedious for the teacher as well as the
child. Plan all the teaching activities to simulate near
natural settings that are part of the childs everyday life
and facilitate easy generalisation.
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Examples of functional tasks:

*

*

Applies medicine and ries bandage on

a clit or wound.

Washes, peels and cuts vegetables or

Jruits.

Discriminates ripe from raw or damaged
fruits/vegetables on the basis of colour,

texture and appearance.

Identifies a measure of salt for cooking.

Plants seeds four inches apart.
Names vegetables/fruits.

X
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Examples of non-functional tasks:

* Names wild plants/flowers/animals.

* Stacks three blocks.

* Places five round pegson a peg board.
* Completes a three form board.

* Completes a puzzle.

* Strings wooden beads.
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Select a behavioural objective which is achievable
within a specific period of time (i.e., two to three
months). For example, if ‘toilet training’ is chosen as
a behavioural objective, it may take months or even
more to achieve this target in a mentally handicapped
child. On the other hand, if the objective is clearly
specified as “‘the child will indicate toilet needs at least
eight out of every ten times after three months”, it
would become an achievable target.

Select a behavioural objective, preferably from
those domains in which the child shows greater
skill deficits. During behavioural assessment, the teacher
can determine the specific needs/deficits in the child.
These identified needs or deficits in skill behaviours can
be targetted as behavioural objectives for the child. This
does not mean that the teacher can ignore ail the other
areas in which the child does not show much deficits.
In fact, all the domains of behaviour as described in
most assessment tools are inter-related. For example,
when you teach a motor skil! such as "cuts with
scissors', it also affects learning in the academic skill of
recognising various shapes.

Select a behavioural objective which would enabie
targetting skill behaviours that come carlier in life
than the ones that come later in life. The behaviours
of all children follow the samie pattern of development.
For example, children utter single words before they
speak in sentences. They learn to walk before they
begin to run. The teacher should be broadly aware of
the sequence of steps in child development.

Select a behavioural objective for which the child
has the necessary prerequisites. In order to learn
any new behaviour, the child must have some pre-
requirements. For example, the child should be able tc
pay attention to the tasks at hand, look and listen to
instructions, imitate actions, stay with the task long
enough to learn it, etc. If the child does not have these
pre-requisites, the teacher must first train the chiid in
these requirements.




7. Select a behavioural objective for teaching a child so
that the selected tasks increase the opportunity of
the child to interact more with non-handicapped
people. For example, shopping skills, purchase at a
post office, etc.

HOW TO WRITE BEHAVIOURAL OBJECTIVES

We have seen that behavioural objectives or short term
goals are written statements describing what is to be taught
to a child within a specific time, i.e., 2-3 months. The
guidelines to be followed for selection of behavioural
objectives are also explained. After selecting a behavioural
objective for teaching, it must be written in a particular
way. A well written behavioural objective should have the
following four components.

1. It should be written in specific, clear and observ-
able terms; ,

2. It should be written in measurable terms by speci-
fying the criterion of expected performance,

3. Tt should specify the conditions in which the behav-
iours are to occur; and, :

4, Tt should stipulate the duration by which the behav-
ioural objectives are to be achieved.

We have seen the example of sixteen year old Amar,
where the teacher had decided‘on three annual goals. By
following the guidelines for selection and writing of short
term goals, . thegeacher Wrote the following behavioural
objectives for Amfar: -
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Naine of the child
Long term goal/Annual goal
Current level

Amar

Self-Help Skills
Amar wears slippers, but not correctly.

Duration

on or bejore
wo weeks

Jfrom now

Long term goal/Annual goal
Current Level
Date

Behavioural objective/Short term goal

Conditions Behaviour

Datc 12.3.92
Behavioural objective/Short term goal
Conditions Behaviour Criterion
Self Help Skills
When asked Amar wiltl wear arleasr 3
verballv by slippers correctly our of 5
the teacher on his left and tirmes

righr feer
Name ot the child Amar

Reading-Wriring Skills
Amar maiches object 10 object correctly.

12.3.92

Criterion

Reading-Writing Skills

When asked, Amar will march
atleast 3 our of 5
objects correcely
qagainst a picture
shown by reacher

Jour our

of five

fimes

Dhiration

inien davs
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Name of the child
I.ong term goal/Annual goal
Current Level

Amar
Reading-Writing Skills
Amar copies a circle correcily.

Date 12,3.92

Behavioural objective/Short term goal

Conditions Behaviour Criterion Duration
Reading-Writing Skills

When shown Amar will draw a in one oul in fifteen
the picture square of three days

of square artempts
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Name of the child ' o Amar

Laong term gzoal/Annual goal o Nuwmber-Time Skills
Current Level T Amar savs numbers orally
Srom 1 to 10 correctly.
C Date 2 12.3.92

Behavioural objective/Short term goal

Conditions Behaviour Criterion Duration

" Number-Time Skills

- When held by Amar will wrire in ten on or before
- hand and made one to five minutes one month
o write, numbers

SELECTING BEHAVIOURAL OBJECTIVES FOR
GROUP TEACHING

fn special schools, teaching and training can be carried out
ona one to one basis (one teacher teaches one student) ot
i group situation {one teacher teaches a group of 7-
8 mentally handicapped children). The teacher must keep
in mind that each child may be functioning at a different
level. Many mentally handicapped children learn better
ina group situation {rom peers, rather than on a onc to
one basis with the teacher. Further, there are many
behaviours which can be taught better in a group situation.

While teaching children in groups, children with more or
fess same levels of functioning can be grouped together and
common behavioural objectives can be evolved by the
teacher for the group/class. Suppose a teacher decides to
teach numbers. The teacher may obsérve that children in
the group vary in their number skills. Some children rote
recite numbers, others are able to sort numbers, and/or still
others can identify and name numbers respectively. The
teacher can arrange the class room in such a way that seven
to eight children with ail these varying levels of perform-
ance are grouped together. The group must: have some
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children, who are a step higher on the skill behaviour, and
others who are few steps below the skill behaviour. This
arrangement -helps the child at the lower step to learn from
his peer at the higher step in the skill behaviour. Also,
this provides a rewarding experience to the child at higher
level, who is practising and strengthening the skiils that
he has already learnt. Thus, the child who identifies and
names numbers, can facilitate as peer model for the child,
who isbeginning to match or sort numbers. Besides, these

groupings will stimulate positive social interaction amongst
the children. However, the teacher must conduct the
group in such a way thot all children benefit from
training.

GUIDELINES IN THE SELECTION OF BEIIAV-
IOURAL OBJECTIVES FOR GROUP TEACHING

1. Select behavioural objectives which are appropriate to
the varying needs, levels, ages and social background
of children within that group.

67




Select behavioural objectives which are functionally
relevant and useful in the daily lives of the mentally
retarded children included in the group.

Select a behavioural objective for group teaching which
can be commonly shared by all the children in that
group.

Avoid inclusion of too many children within the
group. However, there are no hard and fast rules to this.
The size of a group depends on the nature of the
selected behavioural objective, and the resources
available with the teacher. However, an ideal size
for the group should not exceed seven or eight mentally
retarded students.
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iy

iii)

After behavioural assessment, the teacher must decide the long term and short term goais
or behavioural objectives for each child with mental handicap.

The selection of long term goals and short term goals or behavioural objectives should
he based on certain criteria, such as, appropriatness to the ability, age, needs, social
background and curent level of funtioning of the child; functional relevance of the chosen
target to the child; achievability of the chosen behavioural objectives; areas wherein the
child shows pre requisites etc.

The behavioural objectives should be written according to set criteria. viz., It ¢lor
observable, and measureable terms by specifing the conditions, criterion and duration for
achieving the target behaviours.

‘The teacher must follow certain guide lines like selecting behavioural objectives which are

appropirate to the varying needs, levels, ages, and social backgrounds of children within
that group; functionally relevent and commonalty shared by most children in the group.
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WORK EXERCISE IV

Differentiate between “functional” and “non-functional” tasks from the following.
Mark ‘F’if it is functional and ‘NF’ if it is non-functional:

1. Washes clothes ( )
2. Names three colour objects ( )
3. Copies alphabets A to Z ( )
4. Recognizes values of coins ( )
5. Uses pronouns “17, “Me”, “You”, etc. ( )
6. Mops floor ( )
7. Buttons clothing on button-frame ( )
8. Writes numbers 1 to 100 ( )
9. identifies sight words { )
10. Copies words from a ABC Book ( )
11. Names three shapes { )
12. Uses conjunctions like “and”, “‘but”, *“if”, ete. { )
13. Reads his own name ( )
14. Completes a puzzie ( }
15. Builds tower of three blocks ( )
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II. Given below are alist of behavioural objectives.Read them carefully and mark against
the components whether present (P) or absent (A) in a given behavioural objective:

Statement Conditions  Behaviour Criterion Duration

1. Sridhar will crawl a distance of
five feet or more.

2. When instructed Kala will thread
three one inch beads to a string
before Saturday.

3. When held with hand, Kamal will
thread a medium sized needle in
three out of five attempts.

4. When told Karim will take off his
shirt cight out of ten times on or
before October 15.

5. Srinath will flush toitet alter use
onor before twenty days from
now.,

6. Pradeep will learn to tie shoe
laces in three minu:es.

7. By following verbal instructions,
Gopi will paste ten envelopes in
five minutes within tendays.

8. Hari will arrange pictures after
listening to a story.

9. Manohar will rote count one to
ten without errors 1n fifty tnals.

10. On questioning, Ajay will teil his
date of birth on or before the end
of this month.

11. Sanjay will draw circles when
given a pen and paper.

12. When asked “show me red”, Salim
will indicate red seven out of ten
times in fifty trials from now.

13. When held by hand and made to
write, Anita will circle all alpha-
bets in two minutes on or before
three weeks from today.
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WORK EXERCISE 1V

F 2. F
6. F 7. NF
k 12, NF

KEY

3. NF 4. T
NF 9. F

13. F

14. NF

Statement

Conditions Behav

iour

10.

11.

Sridhar will crawl a distance of

fivefeet or more,

When instructed Kala will thread
three one inch beads to a string
before Saturday.

When held with hand, Kamal
will thread a medium sized needle
in three out of five attempts.

When told Karim will take off

his shirt eight out of ten times
on or before October 1£.
Srinath will flush toilet after use
onor before twenty days from
now,

Pradeep will learn to tie shoe
laces in three minutes.

By following verbal instructions,
Gopi will paste ten envelopes in
five minutes within ten days.
Hari will arrange pictures after
listening to a story.

Manchar will rote count one to
ten without errors in fifty trials.
COn questioning, Ajay will tell his
date ofbirth on or hefore the end
of this month.

Sanjay will draw circles when
given a pen and paper.

2. When asked ‘“‘show me red”,

Salim will indicate red seven out.
of ten times in fifty trials from
now.

. When held by hand and made to

write, Anita will circle all alpha-
betsin two minutes on or before
three weeks from today.

A P

NOTE: ‘P’ indicates Present and ‘A’ indicates Absent.
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1)

Duration
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SECTION IIT

BEHAVIOURAL METHODS IN TEACHING
MENTALLY HANDICAPPED CHILDREN

After knowing what to teach, it becomes important to know “How
to teach’’. Owing to their poor learning ability, mentally
handicapped children pose problems to teachers. However, it is
well understood that they are capable of learning a lot of skills if
scientific methods of teaching are used.

In mentally -handicapped children, the lack of Dbiologicat
structures or sensory mechanisms may inhibit them from acgniring
various behaviours. Besides, they may fail to learn because of non-
stimulating environments, few rewarding experiences for the
efforts that they make, ineffective ways of teaching or use of
excessively punitive methods in teaching.

This section deals with the. various behavioural methods of
teaching these children ina more structured and step by step way.
The methods included are applicable for making learning
enjoyable for children with mental handicap on one to one basis
as well as in group/classroom settings.

Chapter Five helps the teacher to learn about effective use of
rewards with mentally handicapped children.

Chapter Six deals with task analysis.

Chapter Seven elaborates on the effective use of bchavioural
methods such as, shaping, chaining, prompting, modelling and
fading. It also explains about arranging adequate facilities for
classroom teaching and planning generalisation.

The teacher is expected to compiete the work exercises given at the
end of each chapter before going on to the next chapter.
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CHAPTER FIVE

Rewards

On completion of this chapter, the teacher will be able to
answer the following questions:

1. Whatis a reward?

2. What type of rewards can be used with mentally handicapped children?

3. How to select rewards ?

4. Whar are the rules to follow while giving rewards to mentally handicapped children?

5. What are the techniques of using rewards in group settings?
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USE OF REWARDS WITH MENTALLY HANDICAPPED CHILDREN

At times mentally handicapped children do make attempts o learn on their own.But,
unfortunately, often their efforts do not result in success and pleasure in doing things on own.
Often, their efforts lead to failures and disappointments. Since their efforts do not lead to
pleasurable consequences, the chances of their makin g future efforts to learn get reduced. As
a result, this may not facilitate learning new skills or activities. This chapter will give you
details about how, when, where to use rewards skillfully and eftectively when training or
teaching children with mental handicap. It will help teachers to make teaching more
pleasurable for mentally handicapped chiidren and help them to learn faster by enhancing

their participation in the training programmes.

4 n %
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WHAT IS A REWARD?

When people behave, something happens after thieir behaviour.

Examples :
BEHAVIOUR REWARD
1. Shashi writes the alphabets the teacher praises her
2. Ravi recites a rhyme the children clap their hands.
3. Shyama colours the picture book the teacher writes good for Shyama in ner
picture book.
4. Arun cleans the biack board the teacher makes him monitor of his class
daily for one week. for the next week

In all these examples, the behaviour is followed by some
event. If people like the event that follows the behaviour
they are more likely to behave in the same way in future.

The event that happens after a behaviour which makes
that behavieur to occur again in future is called
“reward'’.

Whether we are aware of it or not, all our behaviours which
we tend to repeat are followed by rewards. If a particular
behaviour is not followed by rewards we would not
perform that behaviour again. Rewards are important
means of changing behaviours in children.

‘A reward for the)
child is something
that he/she likes or
feels good about. It
.is not always some-|
thing which you, as a!
teacher, think the|
child shouid like. A |
reward increases the
occurence of thei
*.,_,pehaw'iour it follows !
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TYPES OF REWARDS

Many things or events can act as rewards for children with mental handicap. Few examples are
listed below.

PRIMARY REWARDS r

SOLIDS LIQUIDS

Banana Tea ’

Toffees Coffce

Chips Milk |

Popcorn Limca/Orange ‘

Groundnuts Butter Milk !
L Gems Juice f

P I
Y T RA o)
R
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(" Primary rewards are eatables liked by children.’
- Timary rewards are eatables lik ed by children.




MATERIAL REWARDS
Marbles Flowers
Kite Bindi
Toy watch Bangies
Top Ribbons
Ball Anklets

L ]

Material rewards are things or articles liked by children)
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SOCIAL REWARDS

VERBAL NON-VERBAL J
“Good!” Smile :
“Well done!” Nod |
“Excellent!” Hug !
“Shabash!” Pat
“Nice!” Kiss

of appreciation liked by children.
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! ACTIVITY REWARDS !

Listening to music
Watching T.V.
Going out for a stroll
Playing with special toys
Playing with pets
Drawing pictures
Riding tricycle/bicycle
Seeing picture books,
photo albums, etc.

f/Activity rewards are actions or behaviours®
liked to be performed by children.
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TOKEN REWARDS

Teachers can devise almost any item with a
token value so that children will like them and
begin to work for them.

Tick marks in a book
Giving a special badge to wear |
: Giving a “star”
i Giving coins, points.

NOTE : A detailed description of how to develop 2 token ceconamy
programme within the school/classroom setting for mentally handicapped
children is given under “Group Reward Techniques™ at the end of this chapter
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/ Token rewards are items though valueless in their own right,"
gain value through association with other things. They are
given to children following the performance of a
desired target behaviour ;
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o R
| PRIVILEGES

! Making a child monitor of a class.
Making a child captain of the school.
Making a child leader of a group
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[/{ Privileges are special status/positions, which every child likes to occupy.
\ The procedure of giving these rewards involve placing the child in any status/
L position which makes him_feel important,
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HOW TO SELECT REWARDS FOR CHILDREN?

Different persons finc different things or events rewarding “Remember to de-
at different times, Unlike normal children, mentally handi- cide which rewards
capped children may find very few things or events reward- to use with the
ing. This may be because these chiidren lack the skills to child/children
indulge in a wide variety of potentially rewarding before starting the
activities. Even if some children had these skills, they actual training pro-
may not be exposed to many of these rewarding activities, gramme. )
Although difficult, it is important for teachers to discover N

rewards that work in these children.

' GUIDELINES TO HELP TEACHERS SELECT APPROPRIATE REWARDS
FOR TEACHING CHILDREN

1. Observe the child's behaviour
Look for appropriate behaviours that the child indulges in most of the
times or the activities he demands for again and again, etc.

2. Ask the child directly
In case of children who can communicate freely, ask the child for his likes.

; 3. AsK parents, caretakers or others who know the child

| Although you may ask others who know the child, remember thata reward
liked by the child need not always be the same reward that his parents or
caretakers think that he likes.

4. Use a Reward Preference Checklist (4ppendix IV)
The Reward Preference Checklist lists a number of items which are potential
rewards for use with children. The teacher can administer it individually
on each child in order to discover the specific items which work as rewards for
that child.

5. Elicit the child's reward history ‘
Obtain information from parents or earlier teachers on details regarding the
events or things the child has previously worked for or demanded from others.

6. Choose rewards which are easily available and dispensable
Always select rewards that can be acquired easily and be given easily to the

child in the school/classroom settings. Cont'd.
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HOW TO GIVE REWARDS?

Use reward sampling techniques
When the teacher does not know which reward works best with a given child,
place about five or six varieties of reward in front of the child. Observe
the child for a few trials and allow him to make his/her own choice of the
rewards he/she likes best. You wiil discover the right rewards for the child.

Choose an appropriate reward

The reward must be appropriate to the age, sex, or other individual needs
of the child. FForexample, primary rewards are more useful with children who
are younger in age and  have lesser abitity.

Choose a strong reward

The reward must be strong enough to motivate the child to work for it.
Wherever necessary, do not hesitate to use primary rewards with children
even in the classroom settings.

. Change of rewards

Rewards are not fixed likes/dislikes in a child. They undergo changes from
time to time. A reward that 1s preferred today by a child may not be liked some
other time. Watch out forany changes in the preferences of rewards in children.

After selecting the right reward, the following rules are to be followed in giving rewards to

children.

It requires a great deal of practise to give rewards effectively.

the child per se.

Reward only desirable behaviours

Before starting to teach, decide which behaviours are to be rewarded, and
which are not to be rewarded. Otherwise, you may unknowingly end up
rewarding non target behaviours, or undesirable behaviours.

Reward clearly

Be clear and specificin your instructions while rewarding behaviours of
children. Reward specific behaviours rather than the child per se. For instance,
when a child names the fruits 2orrectly, rather than saying “Youare great!”,
or “You are superh!”, etc.; the teacher can say, “Very good!” 1 liked the
way you correctly named the fruit”. Your tune and facial expression should
convey happiness. Rewarding clearly will help the child understand as to why
he/she has been rewarded. It will also help the child to learn the relationship
between the specitic behaviour and the reward received by him or her. The
child will also understand that you accept or reject the behaviour and not

Cont’d.
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Reward immediately

Always reward the child immediately after the desired target behaviour has
been performed. The greater the time gap between the reward and the target
behaviour, the less will be the effect of the reward. A reward that is delayed
is equal to areward that is not given. Itiseasy to give social rewards
immediately. When you plan to use tokens or material rewards. Keep them
ready at hand so that they are given immediately(within 2 or 3 seconds)
after the target behaviour is performed by the child.

Reward the desirable target behaviour each and every time after it occurs
At thebeginning of teaching a new behaviour, reward the child each and every
time after that target behaviour has occured. However, when abehaviour
has been sufficiently leamnt, the teacher can then reward that particular target
behaviour only now and then. In other words, whenever the teacher takes up
a new behavioural objective, reward the child every time only till the child has
sufficiently learnt that behaviour. The goal of reward system is to get the child
to like performing the behaviour and feel good about it.

Reward in appropriate amounts

While teaching children, the use of either too little or too much reward
by the teacher may prove ineffective in teaching. Identify and use the right
quantity of reward that is effective for each child. This may vary with
each child or within the same child from time to time. Do not give large
amounts of areward as it would disrupt the teaching process. For example,
it is not appropriate to go on praising the child for five minutes when the
behaviour of the child required praise only for half a minute. When primary
rewards are used, only smallamounts should be given which the child can gulp
or eat within few seconds. For example, one gulp of fruit juice, one peanut,
one fourth piece of chocolate, etc.

Combine the use of social rewards along with other types of rewards
Always try and combine the use of social rewards along with other types of
rewards. For example, when using primary rewards simultancously use
social rewards too. Gradually, as the child begins to work for social rewards,
the primary rewards can be gradually reduced and even eliminated. Social
rewards should also be combined with activity rewards, material rewards
or privileges.
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7. Change the rewards

Children dotend to get fed up with the same reward being given all the time.
In such situations, rewards may loose their value. Hence it is important to
change them from time to time. For example, if you are using activity
rewards such as colouring activity for a particular child, depending upon the
child’'s likes or dislikes, you could give a toy to play and later get him back to
colouring.

8. Fading of rewards ( Also see chapier 7 on Fading }

As mentioned in point four, while teaching new behaviours, rewards need
to be given continuously. But, as the child acquires the behaviour, these need
to be gradually removed or faded. One of the reasons why social rewards are
always combined with other rewards is that they are more natural and easily
available for use. However, when the rewards are removed gradually, the
same rewards can be introduced for learning of other new behaviour.

GROUP REWARD TECHNIQUES

Although some children may require teaching on a one to onc basis,

most mentally

handicapped learn better in group situations. Before we look into the special techniques
of group rewards, the teacher can use the following procedures to specify the rules for getting
rewards in the classroom settings.

1.

should be made about students not receiving rewards.

Specify the rules for getting rewards in a pictorial or written form on the notice

hoard 1n the class/school.

State the rules for getting a reward at the beginning of each period 1in clear and
understandable terms in front of all the children in the class.

To make sure that children have understood ask one or all the students to tell/speak
out the rules for getting a reward in their own words. If the child knows that the
occurence of a specific target behaviour will get him a reward, he would then work
for it. However, incase of children with severe and profound mental handicap,
it may be difficult for the teacher to convey the association between the reward
and the target behaviour. Such children may need repeated pairing of the target
behaviour and the reward before they understand the relationship between the reward
and the behaviour. This procedure is called as reward training. In any case, make sure
that the child knows what he is being rewarded for.

Draw the attention of fellow students, towards those mentally handicapped studerits
who are following the rules and receiving rewards. This will provide a model
for other children to imitate. However, no undue comparisions or adverse remarks
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I  TOKEN ECONOMY PROGRAMMES IN GROUPS

Token economy programmes are found to be very useful while rewarding children in groups.
This procedure involves giving token rewards for appropriate or desirable target behaviours
performed by the child. The tokens can be later exchanged for other rewards.

The advantages of using a Token Economy Programme in the school/
classroom settings for children are:

1. They are simple and easy to use.

2. They facilitate giving rewards immediately to the child without loosing much
time.

3. They do not interfere much in the teaching or learning process/activity in
the classroom.

4. All children can be put under this programme based on the specific
behaviours which the teacher wishes to increase/teach the chidren or decrease/
reduce their problem behaviours.

Steps in Designing a Token Economy Programine

The teacher needs to keep the following points in mind
while designing the token economy programme.

1. Identify the Target Behaviour/s
Choose the target behaviour(s) for which the token
economy programme is being developed. The targets
should be set for each child in the class depending upon
what has been decided for each child. Initially, the
targets choosen for each child should enable them to
achieve easily and earn rewards within one to two days.

This helps to develop the child's interest in the
teaching programme. They also learn the association
tetween the behaviour and the reward quickly. One can
chaose as many as three to  four target behaviours for
each child. The decisian is in the hands of the teacher.
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2. Design the tokens

After the target behaviours have been identified and
specified, design specific articles or objects as tokens to
be given to the children following their achievement
of the target behaviours. Almost any item liked by
childrencan be given atoken value so that they begin
to work for them. Teachers can themselves prepare
tokens out of cardboard, metal scrap or wood, etc., to
suit their own requirements in the school or classroom
settings. The teacher can design about 200 tokens fora
group of 7-8 children in the classroom .

3. Prepare a token economy board

Design a glass framed board with a provision for
locking (such as a notice board seen in schools). The
board should be large enough to horizontally fit in the
names of all the children in the class. Preferably, the
photographs against the  names of children can be
pinned alongwith the behavioural objectives that they
have to achieve.
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Make a provision for metal hooks or nails to hang the
tokens on it. Make sure the tokens don't fall from the
nails’/hooks.Hang the Token Economy board in the
classroom wall at such a height and in such a position
that the children in the class are able to see or read it
clearly (See figure).

Assign token values for specific target behaviours.

Having decided on the target behaviours for each child
and the type of tokens to be used, assign token values
for specific target behaviours to be performed by the
child.
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The number or value of tokens which can be earned
for the performance of specific target behaviours
should be appropriate to the needs or abilities of the
child and the complexity of the task (See rable on next
page ). Even if large number of tokens are placed
against a target behaviour that is too difficult for the
chiid to achieve, it makes no sense because he may not
o¢ able to achieve it quickly. Suppose the target
behaviour for a child, who can hardly sit for two
minutes is set as “‘to sit at one place for one hour” and
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the value for this behaviour is kept as 10 tokens. Then,
the teacher may have to wait for years to achieve this
and may eventually even have to be still dissappo-
inted. Always target the behaviour for each child
according to his abilities and present functioning level
before leading him to higher levels. Establish clear
rules about the number of tokens a child canearn on the
performance of a specified target behaviour. The rules
may also specify the number of tokens a child would
loose on showing particular undesirable behaviours.

Behaviour that earn Tokens Behaviour that loose

Tokens

tokens earned tokens
Traces alphabet “A"” 3 Hits other children
Says ‘Namaste’ to 2 Spits on others
teacher on coming to
school.
Names red colour 3 Snatches things
Shares toys with others 2 Eats chalk

Identify backup rewards and organise a shop

The teacher can organise a shop within the school or
in theclassroom wherein small items of food, toys,
cosmetics, stationary, etc., are displayed for sale. As
far as possible, the items displayed for sale in the shop
should not be given to children liberally by parents at
home. Otherwise, these items may loose their reward
value. Select only those items for the shop which are
frequently liked by the children in the class. Print the
price or attach a price tag alongwith each item sold in
the shop by specifying the actual number of tokens
required to exchange for that item. In case of shortage
of space, you can even arrange the ‘shop’ inside one
of the shelves of almirah. Keep all the items in the
“shop” under the strict supervision of the teacher.
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Set apart separate timings when children can exchange
the tokens for purchase of the items available in the
‘shop’. Keep the shop open for brief periods not
exceeding 10-20 minutes in a day towards the end of
school hours.

A sample list of exchange values for items is given
below:

ITEMS TOKEN VALUES |
Ribbon (1 piece) 3 tokens .
Chocolate 1 token |
Play toy 2 tokens

(rent charges 10 min.)

Pencil 6 tokens
Watching kaliedoscope for 5 mts. 2 tokens

Chips ( 5 pieces) ] token




Reward tokens for specific target behaviours:

Before implementing the Token Economy Programme,
clearly explain the procedure, rules and regulations to
all the children in the class. They should clearly under-
stand which specific target behaviour will fetch them
what number of tokens or which specific misbehaviours
would make them loose tokens. The rates of exchange of
tokens for items sold in the shop should be clear to all
the children. Establish clear rules regarding children
refusing to pay tokens, or loosing tokens or stealing
tokens, etc.

When implementing the Token Economy programme,
wait until the child successfully performs the target be-
haviour. Only after the target behaviour is performed
by the child, insert theappropriate number of earned
tokens against the child's name on the Token Economy
Board. Simultaneously, praise the child for the
behaviours he has achieved in the presence of other
children in the class. The teacher can decide to hang the
token/s on the board or allow the child herself to do so
immediately after the performance of the target
behaviour. The tokens must be added and kept on the
hooks within the Token Economy Board against the
childs name. Under no circumstances, the children
should be permitted to take home the tokens, or use their
own personal money brought from home to buy items
from the shop arranged at shcool for the token economy
programme.

Whenever the ‘shop’ is open or the child wants to
exchange his earned tokens with items, it is better
that the teacher accompanies the child/children to the
shop. The teacher can help in teaching buying and
exchanging tokens for items sold in the shop. How-
ever, do not influence children in their choice of
purchase. Also, leaveit to the child's choice whether he
wants to exchange all the earned tokens the same day,
or whether he wants to save them foralatertime. But,
be watchful to see thatachild does not end up collecting
too many tokens.
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Supplement tokens with other rewards

Always use tokens along with other social rewards,
so that children will gradually learn to work for other
natural rewards apart from tokens alone.

Fading a Token Economy Programme

For children at pre-vocational level, teachers can even
teach children to exchange tokens for actual money (i.e,
currency notes or coins) and help them learn buying and
shopping skills. For example, in the Token Economy
Programme given above, the teacher can gradually
stop using plastic coins and replace them with actual
currency notes/coins. Tokens than can be used for
acquiring other target behaviours.Theultimate goal of
Token Economy Programme must be to facilitate the
behaviours learnt within the school/classroom settings
tobe used or performed in natural day to day conditions.
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I BEHAVIOURAL CONTRACT TECHNIQUES IN
GROUPS

Another technique of changing behaviours of children is
by getting a ‘“promise”  or behavioural contract from
children that they will behave in a specific way to earn
rewards. Behavioural contracts are used only with those
mentally handicapped children, who are able to understand
the ‘If-Then’ relationship or the consequences associated
with their behaviour.

Examples:

1. If Satish pastes twenty

3. If Radhika serves tea
to all her classmates at
school daily for three days
during tea break,

4. If Sushma does her home
assignments daily for five next five days.
days,

then the teacher will give Satish

envelopes in one hour; one rupee.
2. If Menaka reaches school then the teacher will give Menaka permission
on time daily for one week, to watch a movie.

then Radhika will be given a new pair of
ear-rings by the teacher.

then she will be made class monitor for the

Behavioural contracts between the teacher and student can
be made either in a verbal or written form. A typical
format for entering into a written behavioural contract
between the teacher and student is given on page 95.
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DATE 5-3-7¢

CONTRACT

i o
This is a contract between A hi

{child's name)

and _d~cdeanva . This contract begins
fteacher's name)
on 4 - 3-9% andendson (- 3- T2
{date) fdate)
It will be reviewedon (2 -3 -7 2~
(date)

The terms of the agreement are: ~

Aral will  Come G

fchild's nwne)

S Q/}\,L“c-{ L u LLL.G’\,“(,LL{ Lgﬁ, Ch e, W‘va’h
o =4 {7

R ) L6 p oo
Anchamna will  Juid A
. &

freacher's nume) .

G Reveed dpx
I .

A ¢
If vhfvwft . fulfills his or her part of the

fchild's nume)
contract, he will receive the agreed upon reward from the teacher. If

/ Q 4
JM fails to fulfill his part of the contract, the rewards wiil
{child's name) ' '
not be given.

/// C A l
\ ; VL vy v : )'\\I \
SIGNATURE OF TEACHER SIGNATURE OF CHILD
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GUIDELINES FOR DEVELOPING BEHAVIOURAL CONTRACTS

1.  Specify the target behaviours to be achieved by the contract in clear, observable;
and measurable terms.

2. Mention the rewards which are to follow the correct or successful performance:
of the target behaviours in the Behaviour Contract.

3. Specify the consequences of the child's failure to perform the target behaviours in
the Behaviour Contract.

1II. PEER REWARD TECHNIQUES

Apart from rewards given by teachers, even the
rewards given by peers or classmates have a crugial role in
influencing behaviours of children within the school or
classroom settings. There are several ways in which peers
or classmates could be potential rewatd givers to each
other.

a) Observable reward techniques

Many times children learn to change their behaviours
after observing other children getting rewards for an
appropriate behaviour in the school or classroom set-
tings.
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Example:

The teacher instructs Rakesh, Vikas and Sheela
to do the assigned task. While Rakesh and Sheela
settle down to do immediately, Vikas sits back
toidle away time. The teacher ignores Vikas for
a moment. Instead, she turns towards Rakesh
and Sheela to praise them for attending to their
work every now and then. By obscrving the two
receiving rewards Vikas also begins to do his
i work and gets rewarded by the teacher. Thus,
1 observational reward techniques work indirectly
on a given child after he observes other children
1 getting rewards for an appropriate behaviour.
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b) Individual dependent group reward

Another technique of influencing the individual behav-
iours of a child is to make the child's behaviour
responsible for the group to receive or not to reccive
rewards.

Suppose you discover a cominon reward liked by all
children in a group, such as, visit to a park or listening
toastory. You canarrange to give this group reward
only on the condition thateach child in the group names
at least one fruit/animal.

Obviously, this technique puts a lot of pressure on each
child to perform the target behaviour so as to win
rewards for his whole group. Besides, ecach child in
the group also feels the satisfaction of having contrib-
uted his share to the rewards received by his group.

Competitive rewards technique

Teachers can introduce classroom situations wherein
children are made to compete with one another as
groups in a healthy way. Work out specific rewards
in the form of tokens or points for appropriate target
behaviours performed by individuals within a group.
The group that wins may be cheered with social
rewards, such as, clapping of hands. Each child in the
group will also feel the satisfaction of having contrib-
uted or earned rewards for the group. :

For instance, teachers can arrange a quiz or $ports 'f o
competition between two teams, or give the same task '
to be performed by both the groups and giving a prize
to the group which finishes first.
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Example:

Make two groups of children “A” and
“B”comprising of five to six members in each
group within the class. Itcanbe so arranged
that points are given to each group on the
successful performance of a specific target be-
haviour. This will increase the competitive
spirit in children and help them to perform
better in group settings.
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 SUMMARY|

Rewards are one of the most powerful agents in teaching mentally handicapped children.

The event that happens after a behaviour, which makes that behaviour to occur again in
future is called “reward”.

The various types of rewards are, primary rewards, activity rewards, material rewards,
social rewards, token rewards and privileges.

The specific guidelines to help teachers to selectappropriate rewards for teaching include,
observing, asking the child or caretakers, eliciting reward history of the child, etc. Also,
rewards must be used in appropriate and strong amounts, depending on the needs of
individual or group of children.

The specific rules for rewarding are, clarity, consistency, appropriateness, alongwith a
combined use of different types of rewards.

There are various techniques of using rewards in a classroom or group settings for children
with mental handicap, such as, token economy programme, behavioural contract, peer
reward techniques which include, observable rewards, individual dependent group rewards
and competitive rewards respectively.
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WORK EXERCISE V

I. Given below are a list of siatements with two options given within the brackets. Read each
statement carefully and tick the right word given in the brackets.

1.

Ch

The event that occurs (before/after) a behaviour which makes that behaviour to occur
again in future is called “reward”’.

A reward (increases/decreases) the occurence of the behaviour it follows.

Always reward (desirable/undesirable) behaviours.

Rewards that are easy to give (primary/social).

. Rewards are (neeeded/not needed) for teaching mentally handicapped children.

1. Classify the following into various types of rewards:

(1} hair clips (7) playing in water
(2) very good (8) pen/pencil

(3) “keepitup” (9) photo album

(4) icecream (10) playing marbles
(5) stamps (11) plastic coins

(6) bag (12) pat on the back

Il Given below are statements followed by five alternative answers. Tick the correct

answer,

1.

Maya does two digit addition problems correctly, the teacher pats on the back and
says, “Maya! Very Good! 1appreciate the way you have correctly solved the problems.”

In this example, the teacher was following the rule of

a)
b)
c)
d)
€)

Rewarding clearly

Rewarding target behaviour each and every time it occurs
Rewarding in appropriate amounts

None of the above

All of the above
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Satish waters the plants in the school yard and is now chatting with his classmates.
The Principal sees that the plants have been watered and praises “Very Good | !Satish
you have watered the plants! ” The reward may not work because

a) It has not been clear
by It has been delayed
c¢) It is not appropriate
d) Itis not consistent
e) None of the above

An inexpensive reward which can be given immediately in classroom settings is:

a) Material
b) Activity
c) Token
d) Primary
e) Social

Children are pasting cut out pictures in the class. Instead of doing the class work Geeta
is looking out of the window. The teacher makes it a point to praise each and every
child who is sincerely doing the pasting work. By seeing the other children being
praised Geeta also begins to do the pasting work. The type of reward that has worked
on Geeta 1s

a) Social reward

b) Observational reward

¢) Competitive reward

d) Individual dependent reward
e) Activity reward
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II.

I

1. After

5. Needed

1. Material
5. Token

9. Marerial

1. a

2. Increases

2. Social
6. Material

10. Activity

2. b

EXERCISE V

KEY

3. Desirable

3. Social
7. Activity

11. Token

3. e

4. Social

4. Primary
8. Material

12. Social

L ]

4. b
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CHAPTER SIX

Task Analysis

On completion aof this chapter, the teacher will be able to
answer the following questions:

1. What is task analysis ?

2. What are the characteristics of task analysis ?

3. What are the steps in task analysis?
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WHAT IS TASK ANALYSIS?

All mentally handicapped children learn easily through
small steps. Instead of teaching a behavioural objective as
a whole, the teacher can split it into several small steps.
Each step can be then taught one atatime, until the child
reaches the specified behavioural objective as a whole.

Task analysis is simply the procedure of teaching a
behavioural objective in small and simple steps to a child.
The procedure of task analysis is especially useful in
simplifying teaching activities of daily living and motor
skills for children with mental handicap.

"HOW TO DECIDE ABOUT THE STEPS FOR TASK ANALYSIS

1. Observe a competent person doing the task and note down the steps involved
in performing the task.

2. The teacher can perform the task herself and note down all the steps involved
in completing the task.

3. The teacher can think about the steps involved in the task and note theni down.

4. The teacher can ask other competent persons and note down the steps.

CHARACTERISTICS OF TASK ANALYSIS

The following are some of the important features in the
procedure of task analysis for teaching children with mental
handicap:

1. In some ways, task analysis is a process of discovering
the correct amount of physical prompts, verbal
prompts, or clues necessary at each stage of teaching
a behavioural objective for the given child.

2. Since each child is unique, it is not possible that all
children will learn a given behavioural objective with
‘he same number or sequence of steps in the task
analysis to reach a given behavioural objective. Some
children, for example, may require a few stepsto
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reach the behavioural objective, while others may re-
quire more number of stepsto learn the same target
behaviour. It is important to individualise the task
analysis separately foreach child depending upon his
or her special needs, abilities. and also the selected
behavioural objective.

3. Another characteristic feature of task analysis is that it
involves broad steps of split up activities in order to
reach abehavioural objective. Each step within a task
analysis 1s sequentially linked to one another. The
performance of one step in the link will signal the
performance for the next step.It is important to note that
sometimes 3 sequence may not be followed too depend-
ing on the difficulty level and the needs of each child
with mental handicap.

STEPS IN TASK ANALYSIS

The following steps are to be used in developing task
analysis for any behavioural objective:

Step 1
Identify the target behaviour or behavioural objective for
teaching a chiid.

Step 2
Break up the behavioural objective into as many small steps
as you feel appropriate for the specific child.

Step 3
Try and keep the break up of each step in the task analysis,
simple and small enough to attain in short time by the child

Step 4

Arrange the identified steps in the task analysis in a
sequential order such that the simple steps are placed before
the more difficult ones,

Step 5

Observe or make the child perform the various steps on
task analysis and discover the stepat which he can perform
the specified task. Then, begin teaching the child from that
step and gradually move further to train him in the remaining
steps until he reaches the target behaviour as a whole.
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Two examples of task analysis for a typical behavioural objective is given. (See boxes)

Example One:

| Behavioural Objective:

“On instruction, Manoj will put on a shirt correctly eight out of
ten times by himself before the end of this month”,

This task is analysed as follows:

Step 1
Manoj will hold the collar of the shirt with left hand.

Step 2
Manoj will insert right hand into right sleeve.

Step 3
Manoj will hold the collar from back and bring it to the left side with left hand.

Step 4
Manoj will hold collar with right hand.

Step 5
Manoj will insert left hand in left sleeve,

Step 6
Manoj will fold the collar,
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TASK ANALYSIS FOR PUTTING ON A SHIRT
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Example Two :

Behavioural Objective
“Ajay will point to red colour when presented with a series of colours and asked,?
“Show me the red one”, on five out of five times within a period of fifteen days.”

This behavioural objective can be taught by developing the following task
analysis:

Step 1
Ajay will match red colour objects from a group of three to four coloured objects.

Step 2
Ajay will point to red colour correctly when asked, “Show me the red one” -
no other colours in the group.

Step 3
Ajay will point to red colour correctly when asked, “Show me the red one” -
from agroupof red and green colours, when presented in any order.

Step 4
Ajay will pointto red colourcorrectly when asked, “Show the red one”, from
a group of red, green and blue colours when presented in any order.

Step 5
Ajay will point to red colour correctly when asked, “‘Show me the red one” -
from a group of red, green, blue and yellow colours when presented in any
order.
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TASK ANALYSIS FOR POINTING TO COLOURS

NOTE The designs on the card represent different colours, viz., ez indicates red, wmm indicates green, (—2 indicates

blue respectively.

110



1) Task analysis is the procedure of teaching a behavioural objective in small and simple
steps.

ii) The task analysis for each behavioural objective will vary according to the stated
behavioural objective, the needs and severity of each child with mental handicap.

iii) The specific steps in the task analysis can be worked out by observing or performing the
task to be analysed.
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WORK EXERCISE VI

1. Given below are statements followed by five alternative answers. Tick the correct answer.

1. The procedure of teaching a child in small and simple steps is called as

a)
b)
c)
d)
e)

Short tertn goals
Long term goals
Task analysis

All of the above
None of the above

2. Which of the following points is not important for teaching a child in small and simple
steps

a)
b)
c)
d)

€)

Identification of the specific activity to be taught.

Maintaining the same steps for teaching an activity for all children.

Observe the child performing various steps.

Breaking up the specific activity into as many small steps as possible to be attained
in short time.

None of the above.

3. Arrange the following stepsin a sequential order for teaching mentally retarded child

a)
b)
c)
d)

By breaking the activity to be taught to the child into small and simple steps.
By arranging the steps in a sequential order.

By observing the child perform the various steps.

By identifying the activity to be taught to the child.
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CHAPTER SEVEN

Other Behavioural Techniques In Teaching Skill Behaviours

On completion of this chapter, the teacher will be able to

answer the following questions:

1. What is shaping? What are the guidelines for using shaping?

2. What is prompting? What are the guidelines for using prompting?

3. What is chaining? What are the guidétines for using chaining?

4. What is modelling? What are the guidelines for using modelling ?

5. What is fading? What are the guidelines for using fading?

6. What is generalisation? What are the guz’délines for planning effective generalisation?

7 What are the basic guidelines for teaching children with mental handicap?

8. What are the aspects to be considered for developing the school/classroom settings for
effective reaching ?

9. What are the guidelines for understanding errors in teaching and learning?
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SHAPING

Teachershave to teach behaviours to mentally handicapped
children which they might have never performed before.

If teachers wait for target behaviours to occur on their own,
then they may have to wait for a long time. Most behaviours
in mentally handicapped children may occur only after a
long time or may not occur at all. Therefore, it is important
to start teaching the child in small steps and keep him
moving closer to the target behaviour by rewarding even
minor changes towards the final bshavioural objective.

Use of shaping method in teaching mentally handicapped
children prevents frustration in the learner as well as the
teacher. Teaching becomes more pleasurable for the child
in particular as he is able to earn rewards even for minor
success achieved by him.

For example, if a child is unable to say “Water” and the
closest sound he can make is “Wa-Wa”, then shaping may
be used to change “Wa-Wa” through a sequence of steps
into “Watah” and finally “Water”.

/’Ihe process of shap-\

ing involves the
system of giving
rewards in a step
by step fashion even
to minor, but cor-
rect approximations
of behaviour to-
wards a behavioural
. objective.
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Similarly, to teach a child to kick a ball in the required
direction, you may begin rewarding even if the child stands
near the ball. Gradually, you can shape the child's
behaviour by rewarding at the end of every step, such as,
when the child getscloser to the ball pushes the ball with
his foot in any direction, kicks the ball in any direction and
eventually, kicks the ball in the specified direction.
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f STEPS IN SHAPING PROCESS
I. Select the target behaviour

2. Select the initial behaviour that the child presenting performs and that
resembles the target behaviour in some way

3. Select powerful/strong rewards

4. Reward the initial behaviour till it occurs frequently

5. Reward successive approximations of the target behaviour each time they occur
6. Reward the target behaviour each time it occurs

7. Reward the target behaviour now and then

A step by step illustration of shaping a behaviour "'to
draw a circle” is given below:

EXAMPLE OF SHAPING PROCESS

1. Choose a behaviour that the child is already doing
in some form or other. If your behavioural objective is
to teach the child to draw cirgles and the child is able
to hold pencil and scribble on paper then you can
use shaping to teach the behavieur.

2. Begin by working with the child at the level he is able
to perform and reward him. This will help child to learn
that his behaviour leads to reward, For example, when
the child scribbles, reward him.

3. In order to teach a small improvement over what
the child can already do, you could now teach him to
make circular motions.

This is not a perfect circle, but it is at least closer to
a circle. Do not reward the child for scribbling any
more, Only reward him, when he males circular
movernents.
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4. When the child has consistently learned to draw circular .
movements, change it to the next closer step, such as, C w&
spirals. Stop rewarding him for circular movements. '
Reward him now when he draws spirals.

5. When the child has consistently learnt to draw spirals, .
then take him to the next step which is closer to the 6 O /O
objective of drawing a circle. For example, reward him
now only for drawing circles even though they are still
not perfect circles.

6. Keep working at it until the child reaches the behav- O O C
ioural objective of drawing a circle. !

GUIDELINES FOR USING SHAPING TECHNIQUES EFFECTIVELY

1. Alwaysuse shapingtechniques in combination with other techniques for teaching
behaviours, such as rewards, prompting, chaining, modelling, fading.

2. ‘Theimportant featureaboutusing shaping techniquesis tobuild mini steps towards
the final target behaviour. Plan the size of the steps carefully. They mustbe neither
so large that the child will fail to reach one step after another, nor must they be
so small that a ot of time is wasted by going through unnecessary steps.

3. Atanytimeintheshaping process, beprepared to alterthe size or distance between
the steps depending on the actual performances: of the child.

PROMPTING

Almost everyone requires guidance, instruction, assis-
tance or help while learning an activity or skill. In case of

™.,

mentally handicapped children, they need more help or The procedure of |
assistance than normal persons of their own age. giving active
: assistance to help |
TYPES OF PROMPT ) children to learn a
i specific  target
Each child with mental handicap shows different levels behaviour is called
of performance for any given behaviour. Based on the | as prompting. J
current level of performance, there are three broad catego- R

ries of prompts that can be identified for use in teaching or
training these children.
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a) PHYSICAL PROMPT

For completing a task some children require complete
manual or physical assistance. The teacher may have to
initially hold the child's hands, or other body parts to
teach him specific behaviours such as buttoning, writing
with pencil, skipping, etc.

Physical prompts are usually needed at the beginning of
teaching a new behaviour. This procedure demands that
the teacher is physically very close to the child, in order to
provide physical help. Always combine physical prompts
with the use of verbal prompts.

b) VERBAL PROMPT

Some children may need only verbal statements describing
every step of the behaviour that is required to be performed
in order to complete the task.

For example, in teaching unbuttoning, the teacher may
have to tell the child, “Hold the button in your hand. .. Hold
the edge of the shirt with your other hand... Pull away the
button from the hole..”, étc. In this case the teacher is
using prompts before the occurence of every step until
it leads to the target behaviour.
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In using verbal prompts, the teacher needs to give verbal
instructions, There is no direct physical contact between
the child and the teacher during the teaching process.
Usually teachers can shift to using verbal prompts after the
child has gone through the initial stages of learning the new
behaviour with physical prompts.

¢) Clueing:

Some children require only verbal hints (example, “open”,
“close”, “zip”, ‘“push”, etc.) or gestural clues
(example, pointing signals to stop, shaking fore finger to
imply “no”, etc.) to help them perform a behaviour.

For example, a child can be taught to name fruits from
pictures. After showing theappropriate picture, the teacher
may help the child by saying “Man ...” or “pie ...”
(meaning to prompt “Mango” or ““Pineapple”), and leave it
for the child to complete the naming of a fruit.
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Sometimes clues can be in the form of reminders or
questions. For example, when the child is learning to name
a list of five modes of transport and recites only four, the
teacher can give aclue, “Remember, How did you come
to school this moming?” (Meaning to help the child to
say ‘scooter’ or ‘motorcycle.’)

Towards the end of teaching a behaviour, the teacher
usually reduces prompts whereby the child conducts the
activity independently.
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GUIDELINES FOR SELECTING AND USING PROMPTS

Make sure to secure the child's attention before giving or using prompis for
teaching a behaviour.

Always provide prompts only before the child performs the target behaviour.

3. Use prompts only if the child is unable to perform the dcsired target bchaviour in
the manner it should be done.
4. Be brief. Always make prompis as short as possible.
5. Select as natural prompts as possible. Which ever type of prompts are used, it
should be always in a language that the child can understand. This is more
| applicable while using verbal and gestural prompts.
|
. 6. Select prompts that will quickly lead the child towards independence inacquiting
the target behaviours.
|
| 7. Wherever necessary combine use of diffcrent types of prompis to achieve
! maximum effectiveness in teaching.
|
. 8. Fade prompts as soon as possible. Gradually decrease the use of physical prompts,
as the child learns to perform a target behaviour, then verbal prompts and clues-
in the same order, till the child becomes totally indcpendent.
CHAINING

We have seen that many complex behaviours can be
taught to mentally handicapped children, if they are broken
down into small and simple steps. These steps can then be
sequentially linked with each other to formachain. When
each step is taught seperately and sequentially until the
whole behaviour is learned, this method is called chaining.

Chaining method can be used in two ways i.e forward
chaining and backward chaining. When the last step is
taught first and the first step is taught last, itis called as
backward chaining. When the first step is taught first
followed by later steps being taught last, this procedure is
called forward chaining. -

ﬁhaining includes
a sequence of steps
required to per-
form a behavioural
objective. The steps
in the chain must be
classified by task

\analysis. W,
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The steps in the forward chaining and backward chaining are explained for the following
behavioural objective of **puts on elastic nicker''.

FORWARD CHAINING

BACKWARD CHAINING

Task: Puts on a pant with elastic waist

Steps

Sub-tasks

Steps Sub-tasks

1+2

1+2+3

1+2+3+4

1+2+3+4+5

Holds the nicker by both hands

Holds the nicker with both hands,
and puts one leg through.

Holds the nicker and puts through
both the legs one after the other

Holds the nicker, puts through
the legs, pulls nicker upto knee

Holds the nicker puts through
the legs, pulls upto knee and
then to the hip.

1+2+3+4+5+6 Holds the nicker, puts

through the legs, pulls
upto knee, then to hip and
waist.

6+5

6+5+4

6+5+4+3

6+5+4+3+2

6+5+4+342+1

Pulls the nicker up from the hip
to the waist

Pulls the nicker up from the knee
to hip and then to the waist

Pulls the nicker upto knee, then
to hip and then to the waist.

Puts cne leg through pulls the
nicker upto knee, then to hip and
then to the waist.

Puts both the legs through,
pulls the nmicker upto knee, then
to hip and then to waist,

Holds the nicker with both hands,
puts the legs through, pulls it
upto knee, then to hip and then
to waist,
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‘ GUIDELINES FOR USING CHAINING

\ 1. Describe each step in the chain that are to be followed so as

behaviour.

to reach the target

\ 2. Suppose a behavioural objective has heen sequenced into five steps. initially begin
~ teaching by establishing a link Between the first two steps alone. Then, proceed

. to link the first two steps with third step. Still later, d
first three and the fourth step until, eventually, you reach

the behavioural objective.

4. Preferably use backward chaining procedures when teaching self help skill

mentally handicapped children.

\ 3. Use rewards to strengthen the behaviour &t each step of link in the
l

evelop links between

the

the behavioural objective.

chain towards

s to

\ 5. Always teach the child to perform the steps in the order in which they are listed

in the chain.

the preceding step in the link of behaviours towards the heh

MODELLING AND IMITATION

Either knowingly or unknowingly, most of us acquire
many behaviours through modelling ahd imitation. Chil-
dren learn many behaviours by observing others delib-
erately or by chance. They imitate behaviours of persons
who are considered important in their view, such as, their
favourite teacher, parents, friends, film/TV star, - etc.
While teaching new behaviours to children, if teachers
can use modelling in a systematic manner, it can becoOme
an effective way of changing/teaching behaviours within
the school/classroom settings.

Begin teaching new behaviours by showing children
how to perform that behaviour, and if the child imitate$,
you are using modelling. Modelling can be used to teach
new behavioursor to correct the performance of an already
learnt behaviour in the child.
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L 6. Move to the next step in the chain of behaviours only after the child has learned

-
Modelling s

avioural objective.

a

\_ method of teaching
by demonstration,

‘ wherein the teacher

" shaws how a spe-|

| cific behaviour is
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Modelling does not mean comparing the performance of
two or more children. Many children do not like themselves
being compared with other children. It may even lead to
negative feelings like jealousy, anger, etc.

Teachers should never use instructions which mean to
compare behaviours of children.

Statements that teachers should avoid using,

“Be a good boy, like your friend Rohit!”
“Look at Sarita colouring the picture book. Come on,
Anu! Why don't you do the same?*
“Mohan! Can you copy down the numbers silently like Raju?”

Modelling involves creating a situation in which the child naturally observes other children
indulging in target behaviours and getting rewards for that behaviour. This will make the
child to repeat the same behaviour and eamn rewards.
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GUIDELINES FOR USING MODELLING TECHNIQUES

Make sure to get the child's attention on every detail of the model, possibly,
even by using verbal prompts alongwith it. For example, Teachers can demonstrate
the use of a pair of scissors by pointing (gestural prompt) to where the fingers go,
how to grip tight or loose, elc.

Choose a model that is appropriate for the age, sex for the child. The children
generally identify themselves better with the model's which are of their age and
sex. The model should be proficient in doing the task for which you are going
to use him or her.

Provide opportunily for the child to observe the model’s behaviour before he
can imitate the same. Some children may need a long time or more number
of trials to observe the model completely and clearly.

Get the model to show the target behaviours clearly in front of the child.
Demonstrate each part/step in the target behaviour slowly and clearly enough for
the child to model it.

If the demonstration involves a series of steps, divide the model’s performance
into small and convenient parts. Each step or part can be modelled and taught
separately until the child learns to perform all the steps.

Before beginning to use modelling techniques, ascertain if the child is developmen-
tally and intellectually rcady to imitate the model. There may be some behaviours
which may not be easily imilated by some children.

FADING

While using prompts for teaching it is important to gradually
decrease the amount of assistance or help being given to
the child. The ultimate goal of teaching is to make the child
independent in the performance of the specified behavioural
objective/s.

In the initial phase of teaching a new behaviour, the teacher
may do more and more of the task as the child does less and
less of it. However, as a child learns to perform the target
behaviour, the teacher must doless and less and allow the
child to do more and more of the task by himself.

The process ﬁ

gradual decrease in
the active assistance
from teacher to-
wards active or
independent per-
formance by the
child when teaching
specific behaviours

\ is called as fading. )
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One of the examples for fading visual clues is given below

In the given example the child hasto trace the alphabet ‘A’
on the dark line. Then, slowly, the alphabet is faded and
finally the child has to write by himself. While teaching
new skills, the teacher needs to use rewards continuously,
i.e., every time the child completes the task such as, every
time the child buttons his shirt with or without help the
reward is given. Once the child has learnt the task, the
rewards need to be gradually faded. In other words, the
child does not receive rewards after completion of the
task each time, but only now and then or occasionally.

GENERALISATION OF BEHAVIOURS LEARNT
IN SCHOOL OR CLASSROOM SETTINGS

Many times children need tolearn behavioursin one setting,
and perform them in another setting. For example, a child
may learn to greet teachers at school and then has to greet

visitors at hometoo. Similarly, another child may learn to ( The process by’
indicate toilet needs at home and then be required to do the {‘l which a behaviour |
same at school also. learnt in one situ- |
ation is transferred
Indeed, the main purpose of teaching behaviours to to be performed in
mentally handicapped children at school or in the class another  similar
room is to make them perform the same behaviours situation is called
elsewhere and everywhere as and when required, Children \ as generalisation. /)

learn to read and write at school, sothat they can use these
skills in the outside world, where they may have to read
sign boards or fill application forms, etc. Children learn
to identify or name values of coins at school so that they can
transact money while shopping, travelling, etc.
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In most normal children, generalisation of behaviours learnt
in one setting occur spontaneously or naturally to other
settings without any difficulty. However, mentally handi-
capped children show great difficulty in using behaviours
learnt in one situation to another. For example, a child may
learn to point/name animals when taken to a zoo or circus,
but may not be able to do so from a book.
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A mentally handicapped child may learn to perform a
particular behaviour activity in the presence of the particular
teacher but may not do so in the presence of other teachers
or persons. Hence the teacher must plan and prograinme
in such a way that generalisation takes place across persens
or situations. Many children may learn to use one type of
toilet and when faced with the situtation where the style of
toilet is different, they may not be able to use it.

Teachers need to keep in mind the possible situations,
settings with different persons a particular child may need
to perform a given learnt behaviour and teach him accord-
ingly. This will help the child to perform learnt behaviour
in all the environments that he is exposed to. It is important
for teachers to plan for effective generalisation even before
starting to teach a specific behaviour in the school/class
room setting.

o
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GUIDELINES FOR PLANNING AND IMPLEMENTING EI'FECTIVE
GENERALISATION

Teach the specific behavioural objective in as ratural scttings as possible.
Behaviours which are to be performed at home (such as toiletting, brushing and
bathing) may be best taught at home itself. While teaching children to identify
prices of items, it isbetter totake them to a real shop visit rather than tcaching
in the classroom. During instruction, choose examples which are as close to the
natural requirements for that behaviour.

Do not restrict your teaching only to the classroom or school situations,
Wherever possible, take the children out to natural settings such as to shops,
railway stations, post office, banks, zoos. etc.

Even in case specific behaviours are being taught in the classroom/school rather
than in their natural settings, try and simulate them ncar o the actual
settings. For example, when teaching students to buy stamps/envelopes from a
post office, it is appropriate to use the words involved in the transactions as
it would be in the real post office.

]

e

GUIDELINES FOR TEACHING CHILDREN WITH MENTAL HHANDICAP

Irrespective of the specific behavioural objectives or teaching technigues you may
adopt, the following guidelines are hclptul for teaching mentally hindicapped
children

Easy to difficult

Always plan and proceed to teach mentally handicapped children from simpie
to complex tasks. When you start teaching simple steps first. the chitd 15 bound
to meet success. Success will breed-greater success. The child will get interested
and motivated to learn more difficult tasks only when he is successful in
performing easier tasks. For exampie, it is easy and simple to learn colour
matching than colour naming or count meaningfully than to add or subtract, etc.

Familiar to unfamiliar

Always start teaching mentally handicapped children from astep which they
know and then proceed to teach the tasks that they do not know. borexample,
between the two tasks of buttoning and wearing a shirt, if a child knows to wear
a shirt, the teacher must start teaching from that step and then gradually lead him
to learn buttoning.

Conl'd
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3. Concrete to abstract

Most children with mental handicap show difficulty in learning or understanding
abstract concepts. It is easy for them to relate and learfi actual or concrete events
or happenings. For example, it is better to teach additions to a mentally
handicapped child initially using concrete objects or fingers before making them
to add “mentally’’.

Whole to part (General to specific) _

Always introduce concepts or tasks to mentally handicapped children as a whole
first and then lead them to their individual parts. For example, when teaching
the concept of body parts, start from the whole (general) of the face, cars, eyes,
etc., to specific parts like eyelashes, eyelids, eyeball, eyebrows, etc. "

DEVELOPING THE SCHOOL/CLASSROOM
SETTINGS FOR EFFECTIVE TEACHING:

Many children with mental handicap will improve or learn
many behaviours if the trainers can simply provide them a
stimulating learning environment,

Many times it is due to lack of appropriate opportunities
that many of these children appear more incapable than they
actually are. Therefore, it is very important that we create
a stimulating teaching environment at school as well as in
the homes of children with mental handicap.

For creating an effective teaching environment for
mentally handicapped children in the school/classroom
settings the teacher needs to look into the following aspects.

1. Appropriate physical settings

These include adequate living space, comfortable fur-
niture, appropriate lighting facilities, toilet facilities,
toys and play materials, adequate teaching materials,
etc. This does not mean that it is necessary to buy
expensive articles or eye catching things. A little
thought can help teachers to innovate and design low
cost indigenous teaching aids suitable to the needs of
children. The classroom's physical environment and
setting must be given due attention by the teacher. The
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tables and chairs or mats or floor arrangement should
be arranged in such a way that the teacher can reach
easily every student. Care must be taken to avoid
display of all the materials like toys or teaching aids
in front of the child. They can become an active source
of distraction for some children. Also avoid crowding
each class with more than 7-8 children per teacher.

2. Planning a schedule

The children must be constructively kept active and
engaged throughout the school hours. This does not
however mean that children are left tired or drained
out at the end of school hours. Teachers can systemati-
cally schedule activities or make a time table of
activities for the whole day giving adequate allowances
for rest, recreation, change of activity, etc.
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Provision for multiple opportunities to learn.

With a little planning and systematic work out,
teachers can design different activities during the day
to teach the same underlying function. For example,
when teaching the concept of circle/round, the teacher
need not necessarily use paper-pencil methods alone.
The same concept can be taught during play by asking
children to squat in a circle, or showing toys that go
round and round in circles, recite poems which stress
the concept of round, etc.
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4. Communicating expectations,

The children in the class should know what are the
expectations of the teachers about their behaviours,
Afier setting up behavioural objectives, teachers need
to communicate either gesturally or verbally, what
is expected from each child irrespective of his level
of mental retardation. This should be followed asa
rule even if you may think that a given child is unable
to comprehend or understand. However, be brief and
to the point while you communicate with the child. For
example, the teacher might say “We are now going to
learn about colours. I would like you to tell me
.............. " This way the teacher provides an adequate
setting for the child to respond and learn.

UNDERSTANDING ERRORS IN TEACHING AND
LEARNING

When training is undertakenin a systematic and scientific
manner, children make a gradual and steady progress in
learning. But, sometimes, errors may occur which may
hinder the learning process. Errors may show up in the
form of insufficient or incorrect responses to specific
target stimuli. The following guidelines will help the
teacher to identify and correct the errors that children with
mental handicaps commit during the teaching or learning
process:

Determine the type and source of error. Errors can occur
in children due to, (a) insufficient learning or training in the
prerequisite skills to performa given task; (b) incorrect
application of a rule or strategy in the performance of an
activity; or (c) non compliance with the teaching or learning
process. Sometimes, children commit errors even after
completely acquiring or learning a specificactivity. Always
determine the specific nature or type of error committed by
the child during the teaching or learning process, before
you use any strategy for error correction.
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When you observe an error in the performance of an
activity, determine whether the child has acquired the
necessary prerequisite skills to perform the given task.
For example, writing requires prerequsites like scrib-
bling, joining dots, tracing, etc. If a child has not
acquired these prerequisites, he is likely to commit more
errors in writing activities. Similarly, the prevocational
activity of making paper covers' require prerequisite
skills like cutting, pasting, folding, etc. If a student
lacks these prerequisites, he is likely to commit errors in
cover making. In ‘case a child commits an error, check
whether the error isdue to incorrect application of a rule
or strategy in the performance of an activity. For
example, the principle of adding “s” to all plural forms
{such as, pen-pens; book-books; chair-chairs; etc) may
be misapplied to other plural forms(such as, box-boxs;
sheep-sheeps; fish-fishs; etc). Similarly, a child, who has
been taught to greet teachers in the morning may
overgeneralise and commit the error of greeting everyone
at all times. Although these type of errors maybe a
transitory phase in the acquisition of new skills, it is
important for the teacher to prepare the child against
overgeneralisation and incorrect application of rules or
strategies in learning. Identify or locate the source or type
of error committed by the child immediately, Any delay
in error detection may lead the child to acquire the error
as part of the overall behaviour pattern.

Use differential reward techniques to encourage non
occurence of errors. When achild shows errors occasion-
ally, especially on activities that he has already learnt to
perform correctly, you can ignore them. However, make
sure that you reward the child when errors do not occur.

Do not compel children into a teaching  activity,
especially when they appear tired or bored, as it would
only trigger greater non compliance and more errors in
learning.

Do not teach atask, which is perceived either astoo simple
and below the difficulty level of a child. Always match
the teaching activity to the interest and ability level of the
child.
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Communicate the identified error to the child in clear
terms. Do not consider errors as faults and get emotionally
upset, excited or shout at the child for commiting the errors.

Select the appropriate error correction procedure for
the given child and use them clearly, consistently,
immediately and individually for each child.
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vi)

There are various techniques in teaching skill behaviours for children with mental handicap,
such as, shaping, prompting, chaining, modelling, fading,etc.

Shaping involves the system of giving rewards in a step by step fashion even to minor but
correct approximations of behaviour towards a behavioural objective.

Chaining involves teaching through a sequence of steps to reach a behavioural objective.
The steps in the chain are classified by task analysis. The two types of chaining are
forward and backward chaining.

Modelling or imitation is learning by observation or teaching by demonstration.

Fading is the process of gradual decrease in the active assistance from the teacher
towards the active or independent performance by the child, when teaching specific
target behaviours.

All behaviours learnt in the specific school or classroom situation must be necessarily
transfererred and performed inother similar or natural settings. This is acheived through
a process of generalisation.

vii) There are specific guidelines in the effective use of all these techniques for teaching

childrén with mental handicap, such as, teaching from easy to difficult activities, familiar
to unfamiliar tasks, concrete to abstract events and general to specific parts respectively.

viii} There are specific guidelines for developing the school/classroom settings for effective

ix)

teaching, such as, by providing appropriate physical settings, planning teaching schedules,
providing multiple opportunities to learn, communicating expectations to children, etc.

Errors may occur during teaching which may hinder the learning process. There are
specific guidelines for understanding and correcting the errors that children make during the
teaching or learning process, such as, indentifying the source of the error, using differential
reward techiniques to encourage non-occureance of errors, avoiding complusion in
teaching, selecting teaching tasks according to the level of a given child, etc.
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II.

[#]

WORK EXERCISE VI

Match the following:
1. Teaching by giving rewards to minor ( ) a. Physical
changes in behaviour which are in the prompting

direction of target behaviour.

2. Teaching by giving verbal assistance ( ) b. Chaining

3. Gradual decrease in assistance while { ) c¢. Verbal
teaching prompting

4. Sequence of steps required to perform ( ) d. Modelling
a behavioural objective

5. Teaching by manual or physical assistance ( )} e Fading

6. Teaching by demonstration ( ) f. Clueing

7. Teaching by providing hints ( ) 8. Shaping

Fill in the blanks:

The teacher begins teaching Jaya from the last step to the first step. This procedure of
teaching is called as

Teacher held Radha's hand and helped her to open the knob of the door. This procedure
of teaching is called as

For teaching Rajesh to hammer a nail on a wooden plank, initially the teacher held
his hands. After few trials she was merely insiructing him to hit the nail correctly
with the hammer. Much later she would only give hints to Rajesh for performing the
activity. Thus he gradually learnt to hammer a nail on a wooden plank on his own. In
this example the teacher has used the procedure of

Akhila and Nikhilaare classmates. Akhila showed Nikhila how to fold hera handkerchief
correctly and asked her to do exactly in the way she did. This procedure of teaching
is called as

The child has difficulty in naming the colour red. The teacher gives a hint by saying

the beginning sound (“This colour is Rrr...”). This shows the teacher is using the
technique of
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6.

7.

Asha has learnt to greet teachers at school. The teacher discusses with her parents
to see that Asha greets people at home, guests visiting their house, greet elders
when they goout or visit their relatives. In this process the teacher is aiming
at

During lunch time Sunil is learning to wash his tiffin box. School Ayah is attending next
to Sunil and instructing him to “Wash the inside of the box ....... take the soap powder,
rub the powder in the box, rinse the box with water.” The technique used in teaching this
activity is

Nishais unable to cut vegetables. The teacher begins to reward when she holds the knife
inher hand. Gradually she rewards when Nisha holds the sharp edge of the knife towards
the vegetable (cucumber, carrot). Much later sheisrewarded for pressing the knife
into the vegetable. Eventually she is rewarded for cutting the vegetable in correct
proportions. In teaching Nisha this activity the teacher is using the  procedure
of
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1.

l.g 2.¢

6. d 7.f

1. Backward chaining
3. Fading
5. Clueing

7. Verbal prompting

WORK EXERCISE VI

KEY

4. b 5 a

2. Physical prompting
4, Modelling
6. Generalisation

8. Shaping
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SECTION 1V

BEHAVIOURAL METHODS IN
MANAGING PROBLEM BEHAVIOURS

Mentally handicapped individuals are known to have behaviour
problems 4 to 5 times more than their normal counterparts.
According to the behavioural point of view, these problems may
occur in these children due to poor problem solving skills,
cognitive and communication deficits or due to wrong handling by
people in the environment. These problems must be managed as
early as possible before they interfere in the learning process,
produce harm to the child or others and reduce the social
acceptability of mentally handicapped children. This section is
devoted to hclp the teacher to learn the step by step scientific
approach in managing problem behaviours in children. A cook
book recipe approach has been intentionally avoided. Instead,
efforts have been made to help the teacher to understand the
problem behaviours in the context or environment in which they
occur, analyse the factors which maintain particular problem
behaviours and devise behaviour management programme suited
to the needs of each child.

Chapter Eight helps the teacher to learn various steps in
managing problem behaviours by use of direct observation
recording techniques. It also includes procedures of conducting
functional analysis for behaviour problems, develop behaviour
package programmes and evaluate them.

Chapter Nine elaborates on the various behavioural techniques
used for managing behaviour problems in mentally handicapped
children, both, on one to one basis and in classroorn setting.

The teacher is expected to complete the work exercises given at the
end of each chapter before going to the next chapter.
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CHAPTER EIGHT

Identifying And Analysing Problem Behaviours

On completion of this chapter, the teacher will be able to
answer the following questions:

1. What is the criteria for calling a particular behaviour problematic?

2. How to identify problem behaviours and state them in behavioural terms?

3. How to develop a heirarchy and select problem behaviours for management?
4. What are the methods of recording problem behaviours?

5. How to analyse the problem behaviour?

6. How to develop and implement behaviour management programmes?

7. How to evaluate behaviour management programmes?
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PROBLEM BEHAVIOURS AND NEED FOR
MANAGEMENT

Many times teachers have to work with children who pose
lot of behaviour problems. Teachers have to take impor-
tant decisions, whether a given child’s behaviour requires
immediate management or not. It has been seen that some
problem behaviours that are disturbing to adults may be
quite normal in the child from a developmental point of
view. For example, fear of animals, darkness, or separa-
tion from parentsis age appropriate for children between
two to three years, or the fear of imaginary beings (ghosts),
or being alone is normal in children between six to ten
years.

Actually there can be no perfect agreement about whether
a particular behaviour is problematic or not. A lot depends
on the person, situation or time of occurence of the said
behaviour before one can call it as a problem behaviour.

Generally, behaviours are considered problematic if it
meets at least one of the following critena:

1. When behaviours are dangerous to seif or others.
Examples; hits others, bites own hands, etc.
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2. When behaviours are inappropriate for the age or
development level of the child. Examples; a fifteen
year old girl sucking thumb, etc.

3. When behaviours interfere with leaming. Example; a
child cries when she is being taught, etc.
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4. When behaviours cause unreasonable stress to others.
Examples; screams, shouts, pulls others hair, etc.

5. When behaviours are socially deviant. Examples; steals,
tells lies, etc.
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6. If the problem behaviours occur more frequently, or for
long periods of time, or is very severe in nature; then,
these do require management.

WHY SHOULD TEACHERS MANAGE PROBLEM BEHAVIOURS ?
It is important for teachers to manage problem behaviours in children because

1. Problem behaviours reduce the social acceptability of the child

Problem behaviour may harm the child

It may harm others

It may interfere in the child's learning process at school or home

It may interfere in the leaming process of other children at school or home

It may be socially unacceptable or inappropriate for the child's age

NS e

It may interfere in the performance of certain other behaviours already learnt
by the child

The management of specific problem behaviours in children involves a step by step
approach, as listed in the Behaviour Management Programme (Appendix V).

STEPS INVOLVED IN BEHAVIOUR MANAGEMENT PROGRAMME (BMP) W‘
1. Identification of problem behaviours 1
Statement of problem behaviours

Selection of problem behaviours
Identification of rewards

Recording baseline of the problem behaviours

Functional analysis of the problem behaviours

Development and implementation of behaviour management programmes

o =N o W B WL

Evaluation of behaviour management programmes
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I. IDENTIFICATION OF PROBLEM BEHA VIOURS

Any programme of behaviour management in children
must begin with the identification of specific problem
behaviours posed by each child. There are many ways of
identifying problem behaviours in children, such as, by
means of directly observing the child, interviewing parents/
caretakers of the child using a checklist, etc. For example,
in chapter three, we understood how problem behaviours
specific to each child with mental handicap can beidentified
using the BASIC-MR, Part Two (Appendix II). Many times
a child may present just one problem, or more than one
problem behaviour. Identifying problem behaviours is the
first step towards managing them.

II STATEMENT OF PROBLEM BEHAVIOURS

After identifying the behaviour problems in a given child,
the next step is to write them in an objective way. For
example, it is not proper to write that “the child is naughty”,
because being ‘“‘naughty” may mean different things to
different people. It may mean that the child “does not sit
at one place for more than fifteen seconds”, or that the
child “pulls hair’” or that he “snatches things from others”,
etc. If the teacher uses BASIC-MR, Part Two, then the
identified behaviours are already written in observable and
measurable terms. It is important to state each problem
behaviour specifically in observable and measurable
terms.

Examples :

PROBLEM BEHAVIOURS STATED IN BEHAVIOURAL TERMS

Anu hits others

Rahul pinches others

Pooja spits on others

Mahesh sucks thumb

Mamta rocks her body back and forth
Sarita takes away pencils of others
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HI SELECTION OF PROBLEM BEHAVIOURS

After identifying the various probiem behaviours in a child,
and after stating them in observable and measurable terms,
you need to then select a specific problem behaviour which
you want to change first. This step is called as
prioritising specific problem behaviours. It is always
preferable to select only one or two problem behaviours
at a time, rather than trying to manage all of them at the
same time.

GUIDELINES FOR SELECTING AND PRIORITISING
PROBLEM BEHAVIOURS

1. Choose only one or two problem behaviours at a time for management.
2. [Initially, choose the problem behaviour/s which you may find easy to manage.
This will help you to gain confidence in managing more difficult problem

behaviours later,

3. Choose problem behaviour/s which pose greater danger either to the child himself,
or to others in his environment.

4. Choose problem behaviour/s which interfere most with the child's, or others
classroom learning/teaching activities.

| 5. Choose specific problem behaviours for intervention only after due consideration
about their relative frequency, duration or severity, i.e., how many times it
occurs, how long it occurs, or how severe the behaviour is, etc.

6. Choose problem behaviour/s so that managing them will help the child to involve
more in classroom/school learning activities.

7. Choose problem behaviour/s in consultation with the parents especially when it
comes to managing them ip home situation.
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IV IDENTIFICATION OF REWARDS

The identification of rewards is an important step in the
development of a Behaviour Management Programme. The
teacher must follow the guidelines and principles discussed
in Chapter Five for selecting or identifing rewards in
individual cases or groups of children with mental handicap.
There are many ways of selecting appropriate rewards for
children, such as, by observing a child's behaviour, asking
the child directly, asking parents/caretakers who know the
child, eliciting the child's reward history, using sampling
techniques, using Reward Preference Checklists (Appendix
V), etc.

After identifing specific rewards for a given child or group
of children, they must be arranged in a hierarchy from the
most preferred to the least preferred reward. It is only then
that the teacher will be able to use the selected rewards
judiciously to increase skill behaviours or decrease problem
behaviours in children with mental hadicap.

V RECORDING PROBLEM BEHAVIOURS

Before starting to manage problem behaviours, you need to
keep a measure or record of such behaviour/s as they exist
currently in the child. This is called as “baseline record-
ing” . However, recording of the problem behaviour/s need
to continue even while implementing the intervention pro-
gramme.
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REASONS FOR RECORDING PROBLEM BEHAVIOURS

There are many reasons why it is necessary to record problem behaviours in children
with mental handicap:

1. Recording helps us to decide whether a specific problem behaviour is indeed
serious enough to merit management.

2. Recording helps us to know whether any changes are really taking place at
all in the problem behaviours while implementing the behaviour management pro-
gramme,

3. Recording is a useful and an objective way of conveying the benefits of
implementing a behaviour management programme to others. Other teachers,
visitors and especially the parents can look at records to know how the problem
behaviour/s were before the starting of the intervention programme and what
have been the results during or after the programme. This helps in increasing
the confidence of the teacher in carrying more such programmes for children.

4. Recording also helps us to know whether any changes need to be made in the
intervention programme in case the methods decided to be used are not proving
effective.

5. Before starting the management programme, baseline recording can be done for
minimum three sessions or till such a time that the pattern of existing behaviour
is established i.¢., till you are able to get a complete picture of the child's existin g
problem behaviour.

There are many ways of recording problem behaviours. Before begining to record, decide
on the method to be used for recording specific behaviours.

EVENT RECORDING

Teachers can record the number of times a specific
problem behaviour occurs in a given child. This is called
event recording.

A typical format for recording the frequency or number of
events of a given problem behaviour in child is given in the
next page °
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Name

What to record

How to record

When to record

Where to record ;

Joseph Age : 10 years
Whenever Joseph hits other children.

In the classroom.

Pur a () mark whenever Joseph hits other children.

For aperiod from 9 am to 12 noon daily from 20.5.91 10 25.5.1991.

Date Time Occurence of ' Total
hitting behaviour
20.05.91 9am - 12 noon 1! 4 |
21.05.91 9 am - 12 noon gy 6 |
22.05.91 Qam - 12 noon Hi 1l 8
23.05.91 9am - 12 noon Ul 7
24.05.91 9am - 12 noon il 8
25.05.91 Qam - 12 noon Hit L 9

On an average Joseph hits 7 times per day.

B DURATION RECORDING

There are some problem behaviours which occur very few
number of times. But, if they occur even once, they may
continue fora long time. Insuch cases, itis bestto use
duration recording techniques.

A typical format for recording the duration (or how long)
of a given problem behaviour in a child is given in the

next page :
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Name

What to record

How to record

When to record

Where to record :

Srikanth

Whenever Srikanth rocks his body.

In the classroom.

Age :

8 years

Note down the amount of time Srikanth rocks his hody.

For a period of one hour daily 10-11 am

Srom 22.4.1991 10 27.4.1991

Amount of time

Time Total Time
of observation Srikanth rocks
22.4.91 10- 11 AM 60 minutes 45 minutes
23.4.91 10- 11 AM 60 minutes 37 minutes
24.4.91 10- 11 AM 60 minuses 50 minutes
25.4.91 10 - 11 AM 60 minutes 56 minutes
26.4.91 10 - 11 AM 60 minutes 20 minutes
27.4.91 10- 11 AM 60 minutes 40 minutes

- On an average, Srikanth rocks his body for 43 minutes out of 60 minutes in the class.

INTERVAL RECORDING

When problem behaviours occur for specific number of
times, you can use event recording techniques. When
they occur over a specific period of time, you can use
duration recording techniques.

However, in actual classroom situations, it may be difficult
for teachers to continuously observe and record the total
frequency or duration of a given problem behaviour.
Under such circumstances, set apart specific intervals of
time in a period or day to record whether the specific
problem behaviour has occured or not. If the problem
behaviour hasoccured many times or even once within that
specified interval of time, it is recorded as one occurence.

A typical format for using interval recording for a given
problem behaviour in a child is given in the next page :
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Name

What to record

Where to record :

How to record

When to record :

Siddhu Age : [2 years
Whenever Siddhu spits on others.

In the play ground.

Put a (/) mark if Siddhu spits and ( x ) if he does not.

During the following intervals given below
Jrom 4.3.1991 10 9.3.1991.

Time Occurance/non- Total Occurence/

Date
occurence of spitling  non-occurance of
behaviour spitting behaviour
in intervals
4.3.9] 9.00- 9.05 /
9.05-910 /
9.10-9.15 /
9.15-9.20 X
9.20-9.25 /
9.25-9.30 X 4/6 intervals
5.3.91 10.30 - 10.35 /
10.35 - 10.40 X
10.40 - 10.45 X
10.45 - 10.50 /
10.50 - 10.55 /
10.55 - 11.00 X 3/6 intervals
6.3.91 . 6/6 intervals
7391 Ll .. 3/6 intervals
8397 Ll .. 4/6 intervals
Q3.9 Ll . 4/6 intervals

On an average Siddhus' spitting behaviour occurs in 4 out of ¢ intervals.
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2

TIME SAMPLING

Another way of recording specific problem behaviours is
to observe the child and record at specific points of time
whether the said behaviour has occured or not. This is
one of the most widely used and economical technique of
recording which can be easily used by the teacher in the
group or classroom setting.

A typical format of time sampling technique for recording
a given problem behaviour ina child is given in the next

page.

Once a specific recording technique is chosen for measur-
ing a problem behaviour, the same technique must be used
through out, i.e., during all the stages of implementation
as well asevaluation of the intervention programme
for that problem behaviour. It is desirable to keep a
systematic daily record of behaviour problem/s in every
child with mental handicap, However, due to constraints
of time it may not be possible for the teacher to continuously
record problem behaviours in children. Under such circum-
stances, the teacher must at least note down reliable
impressions about the performance of target behaviour/s
chosen for management.
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| Name

. What to record

I Where to record
How to record

When to record

Date

11.2.91

12.2.91]

b e e [

i 13.2.91
14.2.91]
15.2.91]
16.2.91

! On an average Rafia puts off the taperecorder 5 out of 6 times during music class, |

Rafia

Age 11 yrs

Whenever Rafia puts off the raperecorder while it is on

in the music class

Pura (/) for puting off the taperecorder and (x) for not putting off.
At the foliowing given points of time from 11.2.9] 10 16.2.91

Occurence/non-
Time occurence of putting
off the taperecorder
11.05 . /
11.10 /
11.15 X
11.20 /
11.25 X
11.30 /
11.05 X
11.10 /
11.15 /
11.20 /
1i.25 /

Total number of
times the problem
behaviour of putting
off the taperecorder
occured !

1
|

4/6 times

5/6 times
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V1 FUNCTIONAL ANALYSIS OF PROBLEM
BEHAVIOURS

Problem behaviours in children do not occur in a vaccum.
All behaviours both, skill behaviours and problem behav-
iours occur because they serve a purpose for the individual.
This is true for every human being. Even, when two
children show the same problem behaviour, the factors
contributing to the problem behaviour may be different for
each of the child. The management of problem behaviours
foreach child must then be individualised and based upon
the understanding of the factors controlling the problem
behaviours.If problem behaviours are tried to be managed
using adhoc methods without an understanding of the
factors controlling the problem behaviours, there is a great
risk of mismanagement. Such factors may only lead toan
increase rather than decrease in the problem behaviours.

There are a number of models available for analysing
behaviour problems. One of the most simple model known
as A-B-C model ispresented below. Teachers need to
use this model to analyse and understand the problem
behaviours in terms of three major components:

A. What happens immediately BEFORE the behaviour?
This is called as ANTECEDENT factors.

B. What happens DURING the behaviour?
This is called as BEHAVIOUR.

C. What happens immediately AFTER the behaviour?
This is called as CONSEQUENCE factors.

Understanding ‘Before’ (antecedent) factors.

Analysis of antecedents controliinga problem behaviour
include answering the following questions

1. When does the problem behaviour generally occur?
2. Arethere particular ftimes of theday when the problem

behaviour tends to occur more? Example, during morn-
ing hours, or meal times, etc.
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3. With whom does the problem behaviour occur? Ex-
ample, does it occur more in the presence of specific
persons/teacher, etc.

4. Where does the problem behaviour occur? Are there
specific places or situations when the problem behav-
tour accurs more? Example, in the school play ground,
or classroom, or at home, or when the child is sitting
alone, etc.

5. Why did the problem behaviouroccur? This includes
finding out what factors immediately led to the problem
behaviour. Example, was the child told to do some-
thing, or was the child refused something before the
occurence of the problem behaviour, etc.

6. The teacher must reassess what is being taught to a
given child showing behaviour probiem. Sometimes a
child may show a problem behaviour even because of
Jactors related to teaching or the teaching situation.
For example, if the task being taught to the child
is too difficult for him to understand or acheive or
is beyond the difficulty level managable by the child,
etc. Therefore, assess the target behaviours, rearrange
them at appropniate difficulty levels, organise the teach-
ing place 10 make it optimally suitable for the child's
learning to take place. Also check if the materials used
for teaching are appropriate and interesting to the child.
All these ‘before’ factors influence optimal learning.
If errors occur in any of these factors, the chances for
the occurence of problem behaviours increase. Hence,
errors in teaching have to be analysed as an important
variable in the management of problem behaviours in
children with mental handicap.

Understanding ‘During’ (behaviour) factors

Analysis of ‘during’ factors include use of recording tech-
niques to answer the following questions:

1. How many times does the problem behaviour occur?
or
2. For how long does the problem behaviour occur?

-
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Understanding ‘After’ (consequence) factors.

Analysis of ‘after’ factors include answering the following
questions.

1. What do people present in the enviroment exactly do
to stop the specific problem behaviour?

2. What effect does the problem behaviour have on the
given child or others?

3. How is the child benefitting by indulging in the prob-
lem behaviour?

The analysis of consequences or after factors show that
every behaviour of the child is linked with benefits. If
there were no benefits the behaviour would cease to occur.
Let us examine some of the factors or benefits which
children seem to get when they indulge in problem behav-
iours. Analysis of these factors will helps us to understand
and manage several problem behaviours.

1. Attention seeking factors

Children are generally great attention seckers. For that
matter, all of us love to get attention from others. For
example, a child makes faces at other children only
to get their attention. Attention factors include provid-
ing any physical or verbal contact with the child.
Sometimes verbal reprimands or commands of the
teacher may work as attention factors for a given
problem behaviour in a child. Other attention seeking
behaviours include receiving a pat, hug, or smile, or
sometimes even being able to get the eye contact with
the teacher. Teachers must find out whethera particu-
lar probiem behaviour is occuring to get attention. If
the problem behaviour tends to occur more when you
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are not paying aitention to the child, and stops when you
attend to the child it means that it is an attention
seeking behaviour.

Self stimulation factors
Some times children learn to indulge in repetetive be-

haviours, such as, body rocking finger flicking, erc.
This is especially true of severely and profoundly
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retarded children. Usually self stimulatory behaviours
increase when these children are left alone, unstimu-
lated or understimulated or at times oversiimulated in
their environments. When such children are engaged
in a useful activity, these self-stimnulatory behaviours
tend to reduce.

Skilt deficii factors

Some problem behaviours in children occurdue to skill
deficits. When a child has not learnt to behave or
respond in appropriate ways, his problem behaviour
may be an indirect expression of this underlying skill
deficit. For example, a child with poor communication
skills, and who does not know how to say “‘give me the
ball” learns to get the ball from other child by snatching
it. Similarly another child, who does not want to
complete a given task in the class and cannot say so,
may lcarn to get away from that task by throwing the
teaching materials. In such cases, teachingand build-
ing up appropriate skili behaviours become an impor-
tant task to replace such problem behaviours. Hence




theteacher's task is to increase appropriate behaviours
and also to replace problem behaviours by helping the
child unlearn or decrease the inappropriate behaviours
he has acquired.

Escape

Many times children may indulge in problem behav-
iours in order to escape a difficult sitvation, It may
be to get away from specific persons or activities they
dislike. For example, whenever the teacher givesatask
toachild to perform, he may start crying after which the
teacher may withdraw that activity, Hence, the child
will gradually learn to cry in order to get away from the
activity. If the child's problem behaviour increases in
the presence of demands and stops when the demands
are removed, it suggests that the child is indulging in
the problem behaviourto escape certain demands or
situations.

Tangible factors

Some problem behaviours in children may be actually
fetching them tangiable/material rewards. For example,
if ateacher gives atoy to a crying child so as to make
him stop crying, the child may temporanly stop crying.
Butin the long run, and indirectly, the teacher may
have actually taught him to cry more as that would
easily fetch him a tangible reward. If the problem
behaviour. stops when a tangible reward is presented
the function of that problem behaviour could be tan-
gible.

For instance, a child may cry in order to escape the
burden of completing an assignment as also to receive
specific material rewards. Although, generally there
may be one antecedent or consequence factor for any
specific problem behaviour, 2 more detailed analysis
will often show that there are actually more than one
BEFORE and/or AFTER factors for any or all problem
behaviours. Also, itis important to remember that the
function/s maintaining problem behaviours can change
over a period of time. Hence, functional analysis only
ends with the end of the treatment.

e e

i'lt is important to )

understand that
 behaviours of men-

"tally  handicapped
| children can occur

| due to a combina-
Hlon of many ante-

| cedent us well as

| consequence faclors
or functions which

.must be analysed. '
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Examples of problem behaviours with possible antecedents, consequences and its functions are

given below:

AFTER

the tricycle by himself and
is refused.

While the class is on

words.,

Kiran keeps ask-
ing how she will
g0 home

Mani :0 ride the tri-
cycle by himself and
he stops abusing.

The teacher keeps
relling that her
mother will come and
take her.
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BEFORE DURING FUNCTION
(ANTECEDENTS) (BEHAVIOUR) (CONSEQUENCES)
During lunch time,while  Mary rocks her No one bothers her  Self-stimulation.
Mary is sitting alone ina  body back and and Mary continues
corner. forth. to rock.
Sashi is refused a toy by Sashi bangs her The school ayah gives  Tangible
the teacher. head. her the toy and Sashi
stops banging her
head.
Teacher askes Vijaya to  Vijaya throws the Teacherstops asking Escape
complete the task of col-  papers. Vijaya to complete the
ouring which she does not task and Vijaya stops
like. throwing paper.
Rashid's demand for the Rashid cries The teacher gives him  Tangible
ball is turned down by the the ball and Rashid
teacher. stops crying.
Mani demands to ride on  Mani uses abusive  The teacher allows  Tangible

Social artention




VII DEVELOPMENT AND IMPLEMENTATION OF
BEHAViOUR MANAGEMENT PROGRAMMES

Based on a thorough understanding of antecedent and
consequence factors controlling specific problem behav-
ioursin children, the teacher mustdecide about the package
programme consisting of various techniques to be used for
managing problem behaviours.

If you discover that “BEFORE" factors are more important
in determining  a specific  problem behaviour, you must
use techniques that can gain control over these situational
factors triggering the problem behaviour.

And if you discover that “AFTER” factors determine spe-
cific problem behaviours, you may have to use techniques
that help in eliminating the rewards following that problem
behaviour. Chaprer Nine explains the various techniques for
management of problem behaviours in children with mental
handicap.

et ey

GUIDELINES FOR DEVELOPING BEHAVIOUR
MANAGEMENT PROGRAMME

Remove pleasant consequences following a problem behaviour.
Provide pleasant consequences following good or desirable behaviours.

In case the child has been habitually receiving benefits by indulging in a problem
behaviour, stop those benefits. Instead, provide the same benefits whenever the
child performs a skill behaviour.

Teach desirable behaviours which may serve the same purpose that of problem
behaviour. Example, teach a child to say or gesture “Give me ball” to get the
ball instead of hitting the other child and getting the ball.

Plan the consequences to occur when the child behaves in a desired way or
undesired way. For example, present the child with a reward when the child says:
“Give me ball” and presenta unpleasant consequence when he hits other children.

For long lasting effects, manage problem behaviours by not only changing or
removing the antecedents, but also, by changing the consequences.

Punishment techniques should be used as last resort. However, if behaviours
are harmful to the child or to others, or interfere in learning, the teacher san
judiciously plan to use them for the benefit of the child.

If you choose even a mild punishment technique, then ensure the use of
differential reinforcement also in the package programme.
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VIII EVALUATION OF BEHAVIOURAL
MANAGEMENT PROGRAMME

With the effective use of all the steps in management of
problem behaviours, teacherscan succeed in changing the
problem behavioursin children. Keeping regular records of
the child's behaviour is the best way of evaluating if the
particular problem behaviour/s they had targettted for
change have indeed changed or not. However, teachers
can also periodically assess the child.

Itissuggested that teachers evaluate the status of problem
behaviours in a given mentally handicapped child using
the BASIC-MR, part two,at least once in three months.
The first or initial assessment of thechild is done before
starting the teaching or training prograrmme. Thisiscalled
as Baseline Assessment. Repeat the next three assessments
at the end of every quarter i.e., three months. A compar-
ision between the Cumulative Problem Behaviour score
attained at the end of each quarter willindicate whether
the problem behaviours in the child are actually on
an increase or on the decrease.

[Note : Behaviours arc very complex. At times, they may require an indepth
analysis and understanding before managing or changing them. Therefore, it
is suggested that the teacher sceks consultation from a clinical psychologist/
special educationist, who is trained in the usc of behavioural techniques for
training children with mcntal handicap. An example of a fully developed
behaviour nanagement programme for a child with mental handicap, based on
the A-B-C model, is given in Appendix V.}
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ii)

vi)

Behaviours are termed problematic if they are dangerous to self or others, inappropriate
for the child's age, interfere with learning or when they are socially deviant.

The specific steps in identifying and managing problem behaviours include, identifying
and stating the problem behaviours, prioritising a specific behaviour/s for management,
identification of rewards, recording the baseline behaviour/s, conducting a functional
analysis, and development of a suitable behaviour management programme followed by
periodic evaluation of the implimented programme.

The specific methods of recording problem behaviours include, event recording, duration
recording, interval recording and time sampling respectively.

Analysis of problem behavioursis carried out in terms of before (antecedents), during
(behaviour) and after (consequence) factors; and also, in terms of identification of the
specific functions maintaining these behaviours.

The specific guidelines to develop and implement behavioural package programmes for
children with mental handicap are, removal of pleasant consequences following a problem
behaviour, provision of pleasent consequences following a desiarable behaviour, teaching
pre requisite skills, using differential reward techniques, etc.

Periodic evaluation of the behavioural management programmes must be carried out to
ascertain the nature or extent to which behavioural changes that has taken place, reasons
for minimal or no changes if seen, etc.
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WORK EXERCISE VIII

1. Given below are a list of problem behaviours that are commonly seen in mentally
handicapped children. Some of them are directly observable and measurable, while
others are nol. indicate *“right'' ( /) forproblem behaviours that are directly observable
and measurable and * “wrong'' ( X ) for behavioursthat are not directly observable and

measurable.
(1) Naughty (8) Spits
(2) Throws objects (9) Mischevious
(3) Hits others (10) Troublesome
(4) Dastractable (11) Moody
(5) Breaks (12) Tells lies
(6) Irritable (13) Pulls own hair
(7) Pulls books (14) Fears-dog

H. List at least two types of recording techniques used for recording the behaviours of
children.

1.

2.

I11. Classify the following problem behaviours in terms of before (antecedent) during
(behaviour) and after (consequence) factors.

(a) During lunch time Rajini has nothing to do, she sits alone in the corner of a room
and starts rocking her body. A teacher passing by goes to Rajini and gives her toys
to play.

Antecedeni Behaviour Consequence
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(b) Subha refuses to get down the van when asked to by the driver. The driver takes
Subha for an extra ride before letting her go to the class.

Antecedent Behaviour Consequence

(c) During drawing class Aliis asked by the teacher tocolour a picture. Al tears the
drawing book. The teacher sends him out of the class.

Antecedent Behaviour Consequence

(d) Razia is a right hemiplegic child. She refuses to use the scissors for cutting when
asked by the teacher. Teacher insists her to use the scissors, and holds her hand to
use the scissors.

Anrecedent Behaviour Consequence

IV. Following are listed some of the simulated situations. Find out the factor/factors which
you think are possibly maintaining the problem behaviour in a given child.

(2) Raju is very fond of a ball. When Sita plays with a  ball. Raju would generally
go and hit Sita on her head following which Sita would give the ball to Raju and Raju
then would stop hitting Sita. What do you think is maintaining Raju's hitting behaviour.

(b) When students are working on an assignment task in the  classroom. Ravi would
generally tap his pencil on the table. The teacher looks up and says “Ravi| stop that
tapping. You are disturbing the class”. After some time, Ravi would again start
tapping on the desk. Teacher would then generally go up to Ravi and sit besides

him and Ravi stops tapping the pencil. What do you think is maintaining Ravi's
behaviour.
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(c) Meena is not interested to play with others. When teacher engages other children
in play. Meena is seen sitting in a corner and rocking. Teacher noted that Meena
would generally rock when she was alone and not engaged in anything. What do you
think is maintaining Meena's problem behaviour of rocking.

(d) In the class Satyender started to abuse the teacher when she asked him to complete the
task. The teacher stopped asking him to do the work. Satyender stopped abusing.
What do you think is maintaining his behaviour.
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WORK EXERCISE VIII

KEY
1. 1. Wrong 2. Right 3. Right 4. Wrong 5. Right
6. Wrong 7. Right 8. Right 9. Wrong 10. Wrong
11, Wrong 12. Wrong 13. Right 14. Right

1. Event Recording/Duration Recording/Time sampling/Interval Recording.

I a) Antecedent : During lunch Rajini has nothing to do.

Behaviour - Sits in a corner and starts rocking her body.
Consequence : Teacher passing by gives her a toy to play with.

b) Antecedent . When asked by the driver to get down the van.
Behaviour : Subha refuses to get down the van.
Consequence o Driver takes Subha for an extra ride.

c) Antecedent . During drawing class Ali is asked to colour a picture.
Behaviour : Ali tears the drawing book.
Consequence : Teacher sends him out of the class.

d) Antecedent : Razia asked by the reacher to cut using SCISSOrS.
Behaviour : Razia refuses to cut using scissors.
Consequence : Teacher holds her hands and makes her use the Scissors.

V. I. Tangible 2. Attention 3. Self stimulation 4. Escape
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CHAPTER NINE

Behavioural Technigues In Managing Problem Behaviours

On completion of this chapter, the teacher will be ableto
understand the procedure and guidelines for use of the
following techniques of managing problem behaviours

1. Changing the Antecedents
2. Extinction/Ignoring

3. Time Out

4, Physical Restraint

5. Response Cost

6. Overcorrection

7. Conveying Displeasure

8. Gradual Exposure for Fears
9. Differential Rewards

10. Self-management Techniques
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BEHAVIOURAL TECHNIQUES IN PROBLEM
BEEHAVIOUR MANAGEMENT

Various behavioural techniques have been used successfully
by teachersto manage behaviour problems of children
indivigually ofi one to one basis and in the classroom/
srhionl setting. These techniques alongwith the guidelines
for their etfective use in managing problem behaviours are
discussed in this chapter.
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In the following are listed some behavioural techifiques w

GENERAL CONSIDERATIONS FO

R USING BEHAVIOURAL

TECIINIQUES IN MANAGING PROBLEM BEHAVIOURS

The following points are to be keptin mind before using any technique of managing
problem behaviours

1.

A single child fmay Show a number of problem behaviours. The teacher must
select the appropriate technique for managing cach of these problem behaviours.
Thinking that the same technique will help manage all the problem behaviours may
not be true.

Two or more children with mental handicap may show the same problem
ehaviour. Yet, they may need different techniques to managc the same problem
behaviotif. This hiay be because the factors controlling the problem behaviour may
be different in each child ven though the problem behaviour may be the same.

There are fit feady made packages or recipies to manage behaviour problems
in children. The behavioural techtiigues lo manage specific problem behaviours
in agiven child is based upon an understanding of the unique combination of
“BEFORE” and “AFTER” factors controlling that particular problem behaviour
in an individual child. Teachers riced to individualise and identify specific
techniques to manage each problem behaviour.

Rehaviour managemént programme is a long term undertaking. On the one
hand, it involves decrease of inappropflate behaviours; and, on the other hand, 1t
necessitates teaching more appropriate behaviours 10 chiidren.

effectively used for managing problem behaviours in children.

I

CHANGING THE ANTECEDENTS
(Before factors)

We have already seen in Chapter Eight that there are d
number of antecedent (before) factors, in the presenee of
which, behaviour problems may tend to occur more. These
factors may include particular settings, situations, places,
persons, times, specific demands placed on the child, task
difficulty levels, methods of instructions used by the teacher,
sudden change in routine, etc. If the teacher can identify
links between any of these factors and the occurence of
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specific problemn behaviours, then a simple avoidance,
aiteration or change of such factors may be sufficient to
managc problem behaviours. Let us consider these points
in more detail with suitable examples,

>
S
I’Mmm

Problem behaviours can be managed by controlling or
changing the antecedents. For example, when the child is
not engaged in any activity he tends to rock his body.
Similarly if repeated instructions given to eat leads to the
problem of throwing food on another child or if allowing
a child to sit next to the window leads to the problem of
inattenticn to tasks, then suitable changes in the environ-
ment could alone prevent the problem. If lack of interest in
a task is because the taskis not at the level of the child
(i.e., either too casy or too difficult) then resetting the
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behavioural objectives could help. If the child does not obey
instructions given by the teacher due to Jack of comprehen-
sion, then providing the instructions in simple language
could help the child to carry out the instructions.

Some problem behaviours may occur in children due to
sudden shifts in the teaching activity. Prepare the children
in advance for any change of activity inorder to prevent
behaviour problems. A simple declaration that, “The music
classis over. Ttis 11 a.m. We will now do some drawing
work”, is sufficient to prepare children to take up the next
activity, The teacher can even use visual cues such as
a time table to convey change to children.

Many behaviour problems in children can be prevented by
giving a ‘little more’ explanation, than a mere ‘No’ or
‘Yes’. For example, when a child asks permission to go
out and play a mere ‘No! sit down!” may not clarify the
reasons for the child. Instead, add a clear explanation:
‘You can go out to play after the bell rings’. This helps
prevent any apggressive reactions in children and also
develops an understanding relationship between the teacher
and child. If the child still continues 1o ask permission
to gooutand play, repeated explainations will not help and
you have to plan abehaviour management programme after
conducting the functioral analysis.

Some times it may not be possible to have continuous con-
trol over the antecedent (before) factors in the natural en-
vironments. For example, if a child hits other chitdren, 1t
may not be possitle to remove all the other children to
prevent the hitting behaviour. A teacher cannot always
stop her teaching activity in order to stop a child from
banging his head. Hence, we need to know other techniques
of coutrolling the after {consequence) factors in order to
achieve long lasting results in the management of problem
behaviours.

II EXTINCTION/IGNORING

Extinction means removal of attention rewards permanently
following a problem behaviour. This includes actions like
not looking at the child, not talking to the child, having no
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physical contact with the child following the problem
behaviour, etc.

Here is another example. Rajesh continued to seriously
colour his picture book. Suddenly, he let outa big shout
and extended his arms meaning to relax. All the while, the
teacher had ignored Rajesh's work. When she heard his
groan, the teacher paid attention to him saying, “Dont make
noise, Rajesh!”. Actually, the has provided oppurtunity for
Rajesh to learn that his loud groan wili fetch him the
teacher's attention.

Many times, unknowingly teachers reward problem behav-
iours with attention. A common example is when the teacher
smiles at a child who makes faces at others thinking it is
“cute”. This will only reward the child to repeat that
behaviour again.

Example :

Manmita's interrupts the proceedings in class by
frequently standing up to ask some question, like
“when will the bell ring?” The teacher realises that
this is an attention seeking behaviour. Therefore,
the teacher decides to answer Manmita only once
and further ignore her repeated questions.
Instead, the teacher decides to reward Manmita
when she sits quietly to do her work. Soon
Manmita learns to sit quietly in the class, and
stops asking repeated questions. In the best of their
efforts to reduce behaviour problems, teachers at
times end up arguing, shouting, or scolding
children. However, all these may be actually
rewarding the child by way of getting the
teacher's negative attention.
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Many problem behaviours, such as, crying, making naises,
talking with fellow peers in class hours, interupting otiiers
work, asking the same questions again and again, wanting
to shake hands over and over again, saying “Namaste”
everytime the child meets the teacher even in a single
day,asking to go totoilet too frequently, complaining about
other children, showing the new dress he has worn again
and again, using mild abusive language, clc. in children
may be to seek the attention of the teacher or others
?./, Identify those attention seeking probiem behaviours which aie
: not harmful to the child or others.

| Teachcrs can safely ignore them for their effective mancgemen?.

Provide attention for good behaviours.

178



Extinction is a useful technique even for the management of
such problem behaviours which are mediated by escape
factors. For example, if you discover that a child cries in
order to escape from an activity, it is better to ignore such
a behaviour and see that the child is made to complete the
activity.

GUIDELINES FOR EFFECTIVE USE OF
EXTINCTION/IGNORING TECHNIQUES

1. Ignoring is the best technique to decrease attention seeking misbehaviours,

2. Always use ignoring techniques for specific attention seeking misbehaviours, in
combination with ways of paying attention to the child's good or deserving
behaviours.

3. When the technique of ignoring is used, there can be an initial increase in the
problem behaviours of the child. However, in the long run, they will gradually
decrease.

4. Be consistent in the use of ignoring/extinction techniques. There must be consis-
tency in the use of extinction not only from one time to another, or one place to
another, but also between two or more teachers managing the same problem
behaviour in the child.

5. While using extinction techniques, be indifferent to the problem behaviour even
if it is occuring right in front of you. Do not give any indication to the child that
you are aware of the misbehaviour at all. Continue whatever activity you are
doing at that time. Do not even look at him or stare at his face while he is still
indulging in the problem behaviour,

6. Avoid giving sermons or lectures on how to behave well. Some of us have
developed this habit of giving long drawn out advice to children on “How to be
a good boy, etc”. These “talks” only tend to reward the child's problem behaviour
by providing attention. Rather, catch the child when he is doing good things
and provide attention.

7. Never use extinction techniques for problem behaviours that are either dangerous
to the child himself or others.
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I TIME-OUT:

Some problem behaviours in children are so serious or
harmful to themselves or others that you cannot simply
ignore them. For example, pulls others hair, kicks others,
breaks things, snatches books, throws articles, etc.

Time out can be effective in dealing with aggressive
and destructive behaviours. Example, throwing things,
breakings things, hitting others, etc.

What is Time Out?

Time out method includes removing the child from the
reward or the reward from the child for aparticular period
of time following a problem behaviour. Ensure that re-
wards or a rewarding situation is removed following the
problem behaviour. 1f achild is removed from a situation
which he does not like then it may act asa reward and may
only lead to an increase in the problem behaviour. For ex-
ample, Rekha does not like to sitin the class and learn
functional academics. During the class she hits other
children, if the teacher sends out Rekha from the class
because she is hitting other children, this consequence
may beactually workingasa reward for thechild toescape
the trouble of sitting in the class and doing classwork and
hence, lead to an increase in the problem behaviour.

Types of Time Out

Following the occurence of a problem behaviourina
child there are many ways for using the technique of
time out in the school or classroom settings

1. Place the child outside the sphere of learning activity
fora specified period of time in the class. The child
should be placed in a position, where he can see or
hear the activity, but cannot participate in it.

2. Insist the child to place his head on the desk in a head
down position for a specified period of time.
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3. Remove the rewarding activity materials from the
child for a specified period of time.

4. Remove the child to an area in the class wherein he or
she can neither see nor participate in the activities of
other children for a specified period of time. For

example, in the corner of the classroom, facing the
wall,

5. Secludethe child to anisolated room (usually called
Time Out Room) wherein he can neither see, hear nor
participate in the activities of other children for a
specified period of time. Thisisalso called as seclusion
time out.

"H\\
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STEPS IN THE USE OF SECLUSION TIME OUT )

1.

When a child indulges in a problem behaviour give a short, matter of fact statement
describing what he did and just tell him that he must take a time out. ““You cannot
stay here because you pinched Raju.”

Be brief in all your communications with the child. Avoid giving long drawn
out explanations, angry exchanges, lectures or sermons before, during or after the
use of time out techniques. Remember notto talk to the child while heisin the Time
Out area.

Place the child in the time out only for short periods of no more than
2-5 minutes after each occurence of the problem behaviour. Some children may
kick, scream, bang, etc., during a time out. If the child continues to misbehave
while he is in time out, the teacher can increase the period of time out by a few
more minutes until the child calmsdown. Never remove the child from a tme
out while he is continuing to misbehave.

Use isolation in a time out room only when the child refuses to obeyto minor
forms of time out like head-down position, etc.

On coming out of the Time Out room some children may indulge in the problem
behaviour once again. In such cases use time out again immediately.

Once the child is taken out of Time Qut room he should not be given any special
treatment like asking him if he wants water or telling him he should not doitagain,
etc. Bring the child out of the room, leave him and contirue with your activities.

If the child indulges in desirable behaviour after coming out from the time out
behaviour, he is eligible for rewards.
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GUIDELINES FOR USING TIME OUT EFFECTIVELY

Time out is more effective in children who are outgoing, want to be in groups,
like being attended by others, etc. Children whoare withdrawn, passive, or  who
like to stay alone may actually find time out rewarding, hence of little use.

Be consistent in the use of time out techniques.

Help the child to understand the rules and regulations in the use of time out
techniques. Never use time out techniques according to your will and wish. Clarify
to the child, rules as to when, where, how, why or for what specific problem
behaviours time out is being used. Usually it may be impossible to verbally
communicate such rules to the child at the time of its application in the classroom.
Under such circumstances, the best way to demonstrate the rules of time out is
through its implementation itself. Nevertheless, children should understand why
they are being placed in time out.

The time out area must be chosen carefully. The area must not have things that
thechild likes or any of the things which can potentially harm the child. However,
it should be safe and well ventilated. It should be a boring place for the child. There
should not be too many people walking in and out of the place. Ifa separate room
is being used, take care to see that there is no provision for the child to lock himself
from inside.

In case you are using a time out room, it will be convenient if you can make
a provision such as a one-way mirror or a “‘magic eye” on the door of the room.
Through this mirror or “magic eye”, you can keep a watch on the child, even
as the child is unable to see you.

Time out only teaches the child what not to do. It does not teach the child what
to do. In order to teach the child what to do you must combine the use of time out
by giving rewards for appropriate behaviours.

IV PHYSICAL RESTRAINT

Physical restraint involves restricting the physical
movements of the child for sometime following a problem
behav:our.

While indulging in some types of problem behaviours, a
few children may completely loose control ofthemselves.
They may even harm themselves by banging head, biting
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self, etc. Sometimes, they may harm others by hitting,
stapping, etc. At such times, it becomes necessary to
physically stop the child from indulging in such problem
behaviours. You may have to hold the child's arms tightly
down his sides for a short period, or hold his hands or
tie his hands with a soft cotton cloth at the back for few
seconds, or hold him in between your knees etc. For
example, when achild shakes his head continuously from
side to side, you can physically restrain him by holding
his head firmly in between your palms for a few seconds
to stop his head movements.

Another form of physical restraint could be restricting the
vision of the child for few seconds following the problem
behaviour of head nodding by putting your hands on his
eyes. All forms of physical restraint involve restriction
of the child's physical movements which should be essen-
tially not liked by the child. Combine the use of physical
restraint by repeatedly pairing it alongwith aloud verbal
“No!”. Over a number of trials, this enables the child to
stop the problem behaviour even to an emphatic “No!”.
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GUIDELINES FOR USE OF MILD PHYSICAL RESTRAINT

1. Physical resiraint should be used only for brief periods of time following a
problem behaviour {(preferably not more than 30 seconds).

2. Physical restraint should never be attempted using ropes or chains, which would

result inactual physical injury to the child. Teachers should strictly guard against
these practices.

3. Teachers must monitor problem behaviours very closely when they are using
physical restraint. Occasionally children may start enjoying the physical restraint.
This will show up if the behaviour problem shows an increase, hence, other
techniques of management need to be used.

4. No verbal/gestural contact should be maintained with the child during the period
of physical restraint.

5. Provide rewards to the child when he/she behaves appropriately.

¥V RESPONSE COST

Another way of decreasing problem behaviours in children
is to take away the rewards that the child has earned by
performing specific good behaviours. Inother words, this
technique involves the child to pay a fine or the cost for
indulging in a problem behaviour by giving away some
thing or event he has earned from showing desirable
behaviours.

There are many ways in which response cost techniques
can be applied in the school or classroom settings.

If a child refuses to work on aslignments during class
time, he will loose the privilege of free time after school.
A child, who has earned a badge following desirable
behaviour will loose it when he indulges ina problem
behaviour. Thus he pays a cost for his undesirable
behaviour,
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Wherein the system of Token Economy is used in a
school/classroom, teachers can arrange for thechild to
receive tokens on performing specific good behaviours and
loose tokens for indulging in specific bad behaviours.

Behaviour that earn tokens Tokens Behaviour that loose tokens  Tokens
Copies alphabets 5 Hits other children 5
Folds paper to insert 4 Uses ‘bad’ words 4
cnvelope

Identifies/names three 3 Snatches things 3
colours

Rote counts i-10 2 Walks oft seat 2
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GUIDELINES FOR EFFECTIVE USE OF RESPONSE COST TECHNIQUES

or rewards are to be lost.

t2

and his earned privileges or tokens being lost.

established fairly and reasonably.

etc.) before, during or after the application of response cost techniques.

reward.

6. Be consistent in the use of response cost techniques.

sirable behaviours.

1. Specify and fix the rules for which specific problem behaviours, what privileges

Ensure that the child understands the relationship between the problem behaviour

3. The fine or response cost for indulging in specific misbehaviours must

. 4. Avoid nagging, threatening or warning the child (that he/she would loose tokens,

5. Do not become emotionally involved or feel guilty that the child has lost a earned

7. Use response cost techniques in combination with other ways of increasing de-

VI RESTITUTION (OVER CORRECTION)

The use of this technique will not only decrease problem
behaviours in children, but also teach appropriate ways of
behaving. When this technique is implemented, after the
occurence of a problem behaviour, the child is required
to restore the disturbed sttuation to a state that is much better
than what it was before the occurence of the problem behav-
iour. The child may be also required to practice right ways
of behaving.

For example, if a child passes urine in the class, he would
be required to not only clean the dirty area but also mop
the entire/larger area of the floor in the class. Similarly, if
a child throws his play materials in the classroom, he is
required to pick up any or al other toys/things lying in the
classroom and put them in appropriate places.
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GUIDELINES FOR EFFECTIVE USE OF OVERCORRECTION TECHNIQUES

1. The technique of overcorrection is useful only in children who can follow simple
instructions.

2. If achild refuses to restore the damage done by him he must be physically made
to carry out the remaining steps till the overcorrection is completed.

3. Do not nag, talk, lecture or argue with the child when the child is restoring the
damage done by him or her.

4. Never reward the child after he has finished restoring the damage to a better
position than it was before.

5. If a child seems to enjoy the overcorrection procedures, then it may mean
that his problem behaviours are simply ways of seeking attention. In  such
cases, it is better to use alternate techniques of decreasing the problem behaviour.
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COANEONENG DISPLEASURE

e use o iy technique, the teacher is required to give
clear verbal coinmands expressing displeasure to a child
following the accurence of a specific problem behaviour.
Thus s aiso cailed as reprimands.  When Mantu disturbs
: Tusn he ieacher conveys displeasure by saying,
: {7t hike ihe way you disturb the class. Look!
Ceu nwst $4 a0 one place and finish the work.”

MUMBE 2 Wok K

i89



GUIDELINES FOR USING CONVEYING DISPLEASURE EFFECTIVELY

Convey displeasure by telling the child exactly what problem behaviour is

inappropriate or undesirable.

Convey displeasure immediately within seconds after the occurence of the specific

problem behaviour.

Be firm in your voice or looks while conveying displeasure.

Encourage the child to behave appropriately by including a statement about the
expected appropriate behaviour while conveying what wrong she did which you

did not like.

Convey displeasure in a calm and a composed manner.

When it isall over, do not keep on reminding the child about the past problem

behaviour she had committed.

Preferably, avoid conveying displeasure in public, i.e. in front of the child's

friends, peers, etc.
Never disgrace or insult the child.

Do not forgetto convey pleasure when the child behaves appropriately.

VIII GRADUATED EXPOSURE FOR FEARS

Graduated exposure techniques are especially used to de-
crease fears in children, either in the school or home setting.
The procedure of graduated exposure involves a step by
step gradual exposing of the child to a feared person,
place, object or a situation. Many children show fears of
specific persons, animals, situations. Forexample, fear of
sitting on the potty, fear of taking a swing or slide, fear
of loud noises, etc.

For example, if the child has fear of dog, initially let him
pass by the dog from a long distance while you hold his
hand and while he is eating a chocolate or whatever he
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Eventually,

bring him closer to the dog while he gets

¥y to observe a model with the dog.

7

likes. Then
an opportunit

dly, get him

take him closer to the dog, and if the dog is frien

to touch it with his hands.
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ample, to bring down “out of seat” behaviour, the
teacher decides to immediately reward the child at the
end of each five minute interval if the child did not get
up from his seat. According to this technique the
reward is given to the child for not showing the prob-
lem behaviour during a specific period of time. The
disadvantage of this method is that even if the child
indulged in any other problem behaviour during the
five minute interval than the targetted “out of seat”
behaviour,he or she will be entitled for the reward.

Differential reward of low rate behaviour

When 1tis the intention of the teacher only to reduce
the intensity of a misbehaviour and not to eliminate that
behaviour completely, this technique is useful. For
example, if a child speaks too loudly he is rewarded
only when he speaks slowly. If achild asks permission
1o go to the toilet more frequently, then reward him
1f he goes to toilet only once in three hours.

Differential reward of alternate behaviours

In this method, the teacher identifies other desirable
behaviours that the chiid is required to perform and
rewards such behaviours immediately. This technique
is used along with other techniques for decreasi ng prob-
tem behaviours.

X SELF MANAGEMENT TECHNIQUES

In case of children with mild mental handicap, particularly
at the upper age levels, teachers can use techniques which
make them more responsible to manage their own skill
behaviours or problem behaviours. The use of these
methods will help increase self control inchildren whereby
also they would start taking the responsibility for their
behaviours. There are many forms of self management
techniques that can be tried with better functioning children
in the school or classroom settings.
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Selfl observation

The first step in the use of self managemen: echmgues
18 to teach the child to observe his own behaviour/s
in the given situations in whick they oceur,

Sclf recording techniques

Children can be taught to kecp records of their own
skill behaviours and/or problem pokasiongry by o
taining a daily diary.

Example :

Vinay sits quietly and fears asking doubis
questions 1n front of all the children i her ciass,
The teacher was keen (0 ncrcase Vinay's parol-
pationintheclass. Therefore, the teacher mstirac.od
Vinay to mark in a pocket dairy eacii and cevery
time he asked a question in the class. Forevery ten
marks 1n the diary Vinay was to receive a tokon
reward. By monitoring his own perfornuncs, Vinay
could improve the number of times he asked
questions in the class,
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3.

Self cueing techniques

The child must be trained notonly in the techniques
of self recording specific target behaviours, butalso in
giving cues or hints to oneself whenever and wherever
the behaviour is to be increased or decreased.

Example:

In Vinay's case, the teacher initially gave a
target of recording at least ten marks in a week with
an average of two marks per day. At the end of the
first two days, when Vinay saw that he had earned
only one mark, the cue helped him to work hard
and cover the deficit quickly.

Self reward techniques

Most children with mental handicap depend greatly on
external rewards for learning or maintaining their be-
haviours. Teachers must direct these children to seek
internal rewards for their behaviours in the form of self
satisfaction, feeling of achievement or success on
completion of specific tasks or even giving themselves
reward for their better behaviours and better perform-
ances. For instance, the child could be trained to tell
himself “If T finish my work by such-and-such time,
I shall go out to play.” Incase he does not finish the
work in time he must not go out to play.

Correspondence training

Aspartof self mianagementtechniques, teachers can
train mentally handicapped children to make positive
self statements about how they would behave in spe-
cific situations. These self-statements made by the
child help the child to act corresponding to what he
had committed.

For example, if a teacher observes that one of the
children hits others, snatches bags, or uses abusive
language in the games period, then she can ask that
child to speak outor write as to how he plans to behave
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during the games period. The child commits by saying,
“TIwill not hit anybody, I will share my bat with others,
I will be polite to others,” etc. Initially, the child can
be prompted to speak out or write down such positive
statements. Immediately after the games class is over,
the teacher asks the child to speak out or write down
or convey through gesturs as to how he had behaved
in the games class. For children who cannot speak or
write appropriate pictures can be drawn or gestrus can
be also used by the teacher. If his behaviour corre-
sponded well with the statements made earlier, the
teacher can reward the child or the child can reward
himself, This gives an opportunity for children to
evaluate their own behaviours and the statements
made by themact as cues for appropriate behaviours.

Anger control techniques

Some higher functioning children can be trained to
observe, identify, record and manage their own anger
behaviours by using self management techniques.
Teachers can guide children by observing the follow-
Ing steps

Begin helping the child torecognise that he/she is
angry in a given situation.

Train him to properly verbalise his anger by saying “I
am angry.”’

Help himto discover the immediate reason for his
anger and allow him to verbalise details about what
made him angry.

Help him to find out theaccompanying thoughts
and feclings when he is angry.

Help the child to replace hisangry thoughts/feelings
with more adaptive ones.

As anger leads to physiological responses like muscular
tension, increased heart rate, sweating, etc., the child
must be instructed to relax by performing deep breath-
ing exercises or lying down on abed for some time.
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Example :

When Priya abuses, hits others, and shows anger,
the teacher asks her, “Are you angry at the moment?”
She allows Priya to recognise and say, “At the
moment, lam angry”. Then the teacher asks, “what
made youangry?” Priya is made to verbalise, “Amit
took away my bag”. The teacher then asks the child
what exactly she feels like doing. The child is
permitted 1o express her feeling's freely “1 feel like
hitting Amit”. The teacher then helps Priyato replace
such thoughts or  feelings  with “Should you not
tell  your teacher that Amit has taken away your bag
or just ask Amit 1o give back the bag to you?”
During the anger control session, help the child
to refax, by saying. “You are angry. You need to
relax”". Guide the child to sit down in a quict place and
relax by taking deep breathing excercises for about
twenty  minutes. After few such sessions are re-
peated, the child would learn an adaptive way to
overcome her anger.

|
i
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1)

vi)

There are several techniques for management of problem behaviours in children
with mental handicap, such as, changing the antecedents, extinction/ignoring, time out,
physical restraint, response cost, restitution, conveying displeasure, gradual exposure for
fears, use of differential rewards and self management techniques.

When problem behaviours aretriggered by factors like the particular settings, places,
persons or situations, etc., it is apt to use the technique of changing the antecedents.

Extinction involves removal of attention rewards following a problem behaviour.

Time out involves removal of the child from the reward or removal of the rewa,d from
the child following the occurence of a problem behaviour. There are many types of time
out for use in the school or classroom settings.

Physical restraint involves restricting the physical movements of the child for sometime
following the occurence of a problem behaviour,

Response cost involves the payment of a fine or the cost for indulging in a problem
behaviour. This includes the procedure of giving away some thing or event which the chiid
has earned from showing desirable behaviours.

vii) Restitution requires the child to restore the disturbed situation following a problem

behaviour to a state that is much better than what it was before the occurence of the
problem behaviour.

viii) Conveying displeasure involves giving clear verbal commands expressing displeasure

1X)

X)

Xi)

to a child following the occurence of a problem behaviour.

Graduated exposure involves a step by step gradual exposing of the child to a feared
stimulus, person, place or situation.

Differential rewards are of many types, such as, differential reward of opposite
behaviours, other desirable behaviours, low rate behaviours and alternate behaviours
respectively. All these techniques share the common feature of rewarding appropriate
behaviours or rewarding the non occurence of problem behaviours.

Self management techniques are to be initiated and used by the mentally handicapped
persons themselves. There are many forms of self management, such as, self
observation, selfrecording, self cueing, self reward, correspondence training and anger
control techniques respectively.

xii) There are specific steps and guidelines in the use of all above mentioned behavioural

techniques for management of problem behaviours in children with mental handicap.
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IL.

WORK EXERCISE IX

Read each statement carefully and mark a tick against the correct choice, whether it is

“n-ghtn or “WI'OHg”.'
The same technique can be used effectively for manag-
ing all problem behaviours in children with mental

handicap.

Extinctionis thebest technique for managing attention
seeking behaviours.

A single technique can be sufficient to manage all the
problem behaviours in a given child.

Physical abuse (hitting with cane, belt, etc.) is usually
one appropriate technique for managing disobedient

children in the classroom.

The best way to discourage/reduce problem behav-
iours in children is to reprimand them in front of others.

Self management techniques can be used most
effectively with very severely retarded children.

Match the following:

1. Restoring the disturbed situation (
2. Taking away rewards that the child has earned. (
3. Removal of attention reward permenantly. (
4. Restricting physical movements of the child (

5. Removing the child from the reward or reward (
from the child.

Right/Wrong

Right/Wrong

Right/Wrang

Right/Wrong

Right/Wrong

Right/Wrong

Extinction
Time out
Overcorrection
Response cost

Physical
restraint
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1.

1.

1. Wrong

6. Wrong

2.d

WORK EXERCISE IX
KEY

2. Right 3. Wrong

4. Wrong

200

5. Wrong

5. h



SECTION V

OTHER RELATED ISSUES

A few related topics have been included in this section.

Chapter Ten highlights the extended role of teachers. Apart from
working directly in the school or classroom settings, teachers have
to work closely with parents to facilitate learning in home
situations and involve them in the training programmes. By doing
so, generalisation becomes easier, i.e., learning from school is
carried over to home more easily. This chapter will help the
teacher to become aware of some of the common needs and
strengths of parents of mentally handicapped children as also the
basic skills required by teachers to facilitate parental involvement.

Chapter Eleven highlights the need for teachers to work in teams
with other professionals during assessment, programming and
conducting of training programmes for mentally handicapped
children. It also stresses the need to follow a common approach
in handling children se as te bring consistency and success in
the programmes developed for mentally handicapped children.

Chapter Twelve helps the teacher to become aware of the do's and
dont's related to training mentally retarded children as also the
ethical consideratious involved in using the behavioural
approach.

The teacher is expected to complete the work exercise given at the
end of this section.
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CHAPTER TEN

Involving Parents in Training

On completion of this chapter, the teacher will be able to
answer the following questions:

1. What are the advantages of involving parenis/families of menrally handicapped
children in the training programmes?

2. What are the guidelines for involving parents of children with mental handicap?

3. What are the qualities which a teacher should have 1o work with the parents of
mentally handicapped children in order to facilitate parental involvement?




SUOYING PARENTS IN TRAINING

inioas teachers are important agents in teaching/changing
tutaviours of children with mental handicap at school,
familics play a crucial role in the developement and  behav-
icurz! remediation of these children at home. When we
et "i"t"'r:iiir-c“, itdoes not mean only the child's parents
i1.¢., mothicr and father) alone. 1t may inciude grandpar-
ents, mbnngs or any other care-giver at home.  Any or all
these members of the child's family need to be actively
vy *d n the feaciing and training programme being
carried out at school. The role of teachers is gradually
sranding as more and more teachers are beginning to
eilie theadvantages of involving parents and other family
members in the training programme for children with
unenial handicap.
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ADVANTAGES OF INVOLVING PARENTS IN TRAINING

When parents/families are involved, any programme of behaviour change
initiated at school can be carried home for further practice and supplementary
teaching. This strengthens the behaviours of the child and increases the rate of
learning.

Parents/family involvement in the teaching or training of mentaily handicapped
children increases the personal worth and sense of participation. Parents begin to
feel more responsible for the fulfilment of their child's needs and requircments.

Parents/families understand their child better than anyone else. This knowledge
can be utilized hy the teachers to select appropriate and functional behavioural
objectives for teaching the child with mental handicap.

It is important to note that home teaching occurs in the natural environment of
the parentand child. What needs to be taught at school first and then transferred
to home can be directly taught at home. Some skill behaviours, such as bathing,
occur naturally in the home situation than in artificially created conditions at the
day school. These skills can be best taught at home by involving parents/families
in the teaching and training programmes of their children with mental handicap.

In view of the advantages, teachers need to be conversant wit

ing with the families of mentally retarded children.

|

TEACHERS ROLE IN WORKING WITH PARENTS

Teachers may have to work with parents/ families in order to,

1.
2.

Impart information about the child's condition;

Explain the nature, causes and management techniques for children with mental
handicap;

Help them develop right attitudes towards their child with mental handicap;
Elaborate the role of parents in the training and habilitation of these children; and

Make plans and programmes for teaching appropriate behaviours to the child
at home.

h some basic techniques of work-



ESSENTIAL QUALITIES FOR TEACHERS TO WORK WITII PARENTS OF
MENTALLY HANDICAPPED CHILDREN

a)

b)

)

d)

e)

Be sincere in your feelings to help the parents of children with mental handicap.

Be geruine in relating or informing parents about the various aspects of the
child's condition.

Be a patient listener to the views and feelings of parents of children with
mental handicap.

Empathise or irv o feel and undersiand the problems from the parent point
of view rather than imposing your own thoughts, feelings or decisions upon them.

Mantain a helpfil artitude when assisting parents in solving their problems with
the mentally handicapped child.

HOW TO INYOLVE PARENTS IN TRAINING?

The following points will be useful for teachers to involve
parents in training children with mental handicap

1.

To begin with, teachers must realise that parents of
mentally handicapped children form a very hetero-
genous group. Some of them could be highly compe-
tent in managing their children and hence may require
least assistance. Some other parents may not have
the required ability or willingness to work with their
children who are meritally retarded. Some parents may
think that they arc not capable enough to teach their
mentally rctarded children. This is because they might
have had little or no exposure to scientific methods
of teaching and training their children. Asa result, they
may experienice frequent failures in teaching their
mentally retarded children and also feel incompetent.
Teachers can help parents to develop confidence,
understand their important role and participate in the
teaching or training of their handicapped children,
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2.

Start any programme of working with parents/farilies
by honestly explaining or informing the details of their
child's condition, its causes and managemeni tech-
niques. If the teacher is not clear about some of thesc
issues, it isbetter to seek professional advise in the
matter. To be honest to the parents is more advisable
than giving misleading or incomplete information.

All parents wish for a normal healthy child. When
parents realise that their child is mentally handicapped,
their hopes are shattered. This calls for ajoi of adjust-
ment on the part of parents before they can accept
their child with mental handicap. Teachers can help
parents to understand and accept thelr chiid's cos wtion.

Some parents take much ionger time to adjust to the
situation of having a mentally handicapped child. They
may have other problems related to marital harmony,

sibling relationships, emotional problems in individual
parents or members of the family. Insuch acase, it
is suggested that teachersrefer those parentstoa clinical
psychologist or clinical social worker for intervention.

After due consultation with the parents, stari a pro-
gramme of home teaching. Discuss thechild's current
level of functioning with themand setup appropriate
behavioural objectives to be achieved within a speci-
fied, but short duration. The chosen behavioural odjec-
tive for home teaching need not necessarily be the
same target behaviour that has been selected at the
school. Help the parents/family members to target,
both, skill behaviours as well as problem behaviours.

Show ihe parent/family members exactly whatisto be
taught, how it is to be taught and till what extent 1tis to
be taught. Itisnot enoughiif the teacher merely verbally
explains all these details to - parents. Demonstrate the
exact procedures of what activities are to be taught
or what methods are to be used for teaching or
managing their children with mental handicap. After
a specific activity/technique has been demonstrated,
allow the parents to perform the same activity with the
child in front of you. This ensures whether they have

206



followed exactly what you wanted them to do.
Reward the parent/s and let them know whether they
are performing correctly.

A a T

r
2nss Hoouww

Try and involve the parents atall stages in planning,
training as well as evaluation of the child's perform-
ance.

Take one behavioural objective at a time and have it
completed by the parent before taking another behav-
ioural objective for home training. Do not confuse
the parent/s with too many behavioural objectives to
be completed within a short time. However, the judge-
ment on the number of behavioural objectives to be
taken up for teaching will be based upon the child's
factors and parent factors, such as, level of
confidence, commitment and time available.
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Arrange parent-teacher meetings regularly at school.
This encourages parents-teacher partnership. It also
gives an oppurtunity for parents o evaluate their own
child's progress or performance. It also helps pazents o
share their experiences with each other and gain
support.

208




Teachers need to work closely with the parents of mentally retarded children, and try
to involve them in the training programme,

Parents form a heterogenous group. Some parents may need more help than others.

Advantages of working with parents/families of mentally handicapped children include; the
programmes initiated in school can be carried out at home for further practise and
supplementary teaching, it increases the sense of personal worth and encourages
parent participation, parents come to know more about their child, and hence, can con-
tribute towards setting appropriate goals for teaching, it helps learning tooccur in more
natural environments.

Teacher's role in working with parents/families of mentally handicapped children include:
imparting information about the child's condition and about mental handicap, help parents
develop right attitudes, explain their role in training their child, by developing training
programmes and carrying them out at home.

The essential qualities of teachers for working with parents/families of mentally handi-
capped children include: sincerity, genuiness, patient listening skills, empathy and a
helpful attitude.
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HAPTER ELEVEN

Working In Teams

On completion of this chapter, the teacher will be able to
answer the following questions.

1) What is meant by working in teams?

2) Whar are the advantages of working in teams?

3) What are the guidelines in the formation of a team?

4) What are the qualities of team members that facilitate better team work?
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WHAT IS MEANT BY WORKING IN TEAMS?

All children with mental handicap have a number of needs
and often require the understanding and involvement of
several professionals from diverse fields, such as, psychol-
ogy, special education, pediatrics, speech therapy, physio-
therapy, social work, psychiatry, etc. It may be difficult,
if not, impossible for a single person to achieve expertise
inall these related fields. Under such circumstances, a team
approach 1s the best way to work, wherein professionals
from various disciplines work together to provide inputs
and guide the training and habilitation programmes of
mentally handicapped children and their families.

SOC[AL.
WORKER
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The team should also involve the participation of parents in
the identification, programming and management of the
multifarious problems of children with mental handicap.

The exact nature or number of persons or professionals
included in a team within any given setting may vary
according to the local needs, requirements and facilities
available for children with mental retardation. However,
an ideal team in any school setting must include apart
from the regular special teacher, psychologist, medical
professionals, preferably a peadiatrician, speech therapist,
physiotherapist, and social worker. As mentioned earlier,
it is important to include parents of the mentally handi-
capped child and also if possible, the child himself in the
team. Depending on theresources of the school and needs
of the children the professionals could be appointed for
work on part time or full time basis.

Team approaches can also include a system of working in
groups in order to solve the day-to-day problems in
the management of mentally handicapped children at
school. This may require the teachers to co-work with
all cadres of school staff including, ayahs, drivers, cooks,
craft, music or dance teachers, etc., so as toevolve a
common approach to understanding and implementa-
tion of behavioural programmes.
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1.

ADVYANTAGES OF TEAM WORK

The members of a multi-disciplinary team can mutualtly contribute and evolve
better plans and strategies of warking with mentally handicapped children than
when they work alone on these problems.

A team work minimizes the possibility of errors and ommisions in the planning
or programming for individual cases with mental handicap.

All the members of the multi-disciplinary team become mutually informed about
the varying, but complementary roles played by different professionals in the care
and management of mentally handicapped children.

One of the important features in the use of behavioural techniques is
consistency. A team approach alone can enable achieving this consistency in the
use of behavioural techniques with mentally handicapped children in the school
or classroom settings and by inviting the involvement of all the concerned staff
members in the school, the gains acheived can be better generalised across various
individuals.

1.

GUIDELINES FOR THE FORMATION OF A TE

AM

Establish the structure and number of members to be included in a team. Try and
include only those members who have the direct contact with the child. Be sure
to involve as many or all related professionals in the field of mental retardation.

Select a convenor for the team, who can act as a coordinator, rather than as a
Head over other members in the team.

Plan a schedule or time table of regular meetings for the team members.

The agenda for discussion in the meetings of the team must include all aspects
concerning planning, programming, and implementation of teaching or training
programmes for the children with mental handicap.

Evaluate the plans and programmes that have been implemented on a periodic
basis.

Discuss any relevant ethical issies that may arise in the context of planning,
programming or implementation of the various behavioural programmes for
children with mental handicap.




QUALITIES THAT FACILITATE BETTER TEAM
WORK

Working in teams is not always easy. Whena variety of
professionals have to come together to work in the care or
training of children with mental handicap, there are certain
areas or issues which are bound to elicit different opinions
from different persons. Therefore, it is important for the
individual members in the group to develop flexibility, a
sense of mutual respect, tolerance and willingness to share
and accept differences in fellow professionals. All these
qualities will goalong way in achieving our ultimate goal,
i.e., the training and habilitation of children with mental
handicap.
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1) The team approach involves the participation of professionals from various disciplines as
well as parents in the identification, programming and management of the multifarious
problems faced by children with mental handicap.

i1} The advantages of team work are mutual contribution, information and appreciation of the
problems of mentally handicapped children. Besides, it minimises the possibility of errors
and omissions in the planning or programming of children with mental handicap.

1il) The specific guidelines in the formation of a team is toinclude, all types of professionals,
choosing a convenor, developing an agenda, discussions, periodic rewiew, etc.

iv) The qualities in a teacher that facilitate better team work are flexibility, a sense of mutual
respect, tolerance and willingness to share and accept differences in fellow professionals.
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CHAPTER TWELVE

Ethical Issues

On completion of this chapter, the teacher will be able to
answer the following gquestions:

1. What are the ethical issues related to the use of behavioural technology?

2. What are the ethical issues related to planning training programmes for mentally
handicapped children?

3. What are the ethical issues related to the methods used while conducting and
evaluating the training programme?
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ETHICAL ISSUES RELATED TO THE USE OF
BEHAVIOURAL TECHNOLOGY.

a)

b)

Are behavioural approaches dehumanising?

The teaching methods explained in this manual are
based on the behavioural approaches to learning. At
times, a limited understanding of this approach has lead
to calling it as mechanistic or dehumanising. In fact,
behavioural approaches strive to be more human by
considering every individual as unique. The behaviour-
ally oriented teacher develops and monitors the pro-
gramme for each unique child. This approach also
attempts to follow objective and scientific ways of
providing learning experiences to children in order to
promote their healthy development. The behavioural
techniques guarantee optimum success in teaching every
child with mental handicap.

Are behavioural methods more time consuming?

It is often alleged thatbehavioural methods are time
consuming. It is considered by some that it is impos-
sible for a single teacher to manage 6-7 mentally
handicapped children at the same time in a classroom
setting and also record/monitor their behaviours closely.
Indeed, the classroom situation in our special schools is
grim. Most teachers have to cope with large number of
students in the class. However, this is no excuse. to
avold recording behaviours of children as that is the
only way one can evaluate the performance of the child
and that of the teacher.

As teachers acquire skills and gather experience, re-
cording becomes part of the routine work and tends
tobecome lessdifficult. Use of behavioural techniques
help teachers to achieve their behavioural objectives
quickly and efficiently. There is no getting away from
the fact that even when teaching in groups, training has
to be directed towards the level or needs of each
individual child. There can be no escape from the fact
that individual attention foreach child is of utmost
importance in classroom teaching.
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ETHICAL ISSUES RELATED TO PLANNING AND
IMPLEMENTATION OF TRAINING PROGRAMMES

The decisions regarding what should be taughtand how
to teach mentally handicapped children is very crucial. It
is advisable to follow a team approach in the planning,
programming as well as implementation of the techniquesof
behaviour change. The team must necessarily include the
concerned staff at school, specialists as well as parents of
the handicapped child. To the extent possible, the child
should be also included in the team. The team approach
has the greatest advantage that the child's needs will be
taken care of from all aspects. Apart from this, it will help
safegaurd the rights and interests of the child.It would also
prevent the misuse of behavioural techniquesif used as per
the whims and fancies of the user.

ETHICAL ISSUES PERTAINING TO USE OF
BEHAVIOURAL METHODS IN TEACHING

a) Use of rewards

Sometimes, the behavioural procedures of providing
rewardsto children following the desirable behaviour
is mistaken for bribery. Rewards arethingsorevents
that increase occurence of specific behaviours, Re-
wards are always given only after the desired target
behaviour has been shown by the child withan aim to
help the child to learn desirable behaviours and improve
his performance. On the other hand, bribes are unethi-
cal means to acheive one's ownendi.e. for one's
own selfish benefits. Bribes are ‘deals’ which are
usually given to an individual even before the task is
completed.

It has been also felt by some people that mentally
handicapped children should learn to perform behav-
iours because of their intrinsic worth and not because
it fetches them rewards. This is an issue related to
use of internal and external rewards. Some of mentally
handicapped children are unable to perform most be-
haviours due to their poor cognitive ability to under-
stand the need for such behaviours. In order to
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motivate them to learn and make their learning more
picasurable, external rewards may be used. It may be
unethical to let $ie child remain unmotivated or disin-
ferested to learn just becauseone thinks that external
rewards should not be used. External rewards may be
used to start the learning process. However, a skilled
behavioural educator will plan and conduct the pro-
gramme insucha way that whenever external rewards
are used, they are used only temporarily before fading
thezm in favour of internal rewards.

Use of aversive techniques:

Use of aversive technique, such as hitting the child
with astick orabelt, hitting the child's knucles with
a foot ruler, etc., have been used in schools since z
long time. These procedures are now virtually banned
In many countries. The teacher must strive to make
learning and school experience pleasurable for children
with mental handicap. When adults use physical abuse
with  children, they are actually modelling wrong
behaviours for them. Some teachers have a habit of
keeping a footruler or a stick with them even if they
may rarely useit. This must be strictly avoided under
normal circumstances. The children should be encour-
aged to enjoy learning experiences and not to submit to
it for fear of spanking.

Some of the methods described in this book, such as,
time out , physical restraint, response cost, etc., fall
under the category of punishment techniques. These
methods are suggested for use only as a last resort,
if the teacher fails to increase desirable behaviours
through reward methods. These punishment methods
rearrange the consequences in such a way that the child
will loose something he likes fora short while. Make
sur¢ to use these techniques alongwith rewards
for desirable behaviours.

The ethical question that faces us is thatif the child
1s showing behaviours which are harmful to him or
others, or due to which his social acceptability is
reduced, orheis unable to learn new skills, should
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we stilll continue to use soft, but ineffective methods or
giveatry to use mild punishment methods temporavarly
combining them with the use of rewards for desirable
behaviours to help change the behaviours of a child in
the positive direction. It is felt that the teacher's role
and goal is to make sure that the child progresses further
in the acquisition of skills towards achieving self suf-
ficence as far as possible.

220



| SUMMARY|

i) Behavioural approaches to management of children with mental handicap are humanistic
and economises on the teacher's time and energy.

i1} The use of team approaches in the planning, programming and implementation of the
various techniques of behaviour change in children with mental handicap is recommended.

111} The use of rewards is not to be misunderstood as a scheme for bribing children, because
rewards are not bribes.

iv) Punishtment procedures for children with mental handicap are always recommended to
be used judiciously alongwith rewards for desirable behaviours.
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WORK EXERCISE.. X

I. Read each statement carefully and mark a tick against the correct choice, whether (15
“right” or “wrong”.

1.

Working with parents may involve unnecessary
burden on the teachers.

Teachers should avoid working in a multidisciph-
nary team.

The training for a ¢hild with mental handicap can
be given only in special schools.

Behavioural techniques are, indeed, dehumanising
when applied on chitdren with mental handicap.

The role of the teacher must be confined to working
with the mentally handicapped children at school.

It isappropriate to involve parents while prepar-
ing the training programme for a clhsld at school.

It is very time consuming to usc behavioural
teckniques in the classroom/school settings.

Giving rewards to children is another form of

bribery.

It 15 important for parents as well as teachers to use
the same techniques for teaching a particular target
behaviour in school as well as home settings.

. When children show problem behaviours to the

extreme. teachers should resort to use of aversive
technigues like hitting, caning. beating, ¢tc.

Right/Wrone
Right A5 rans
Right/ W rong
Right/VWroag
Right/Wroug
Right/Wrong
Rightt/Wrony

Right/Wruig

Right/Wrang

Right/Wrong



1. Wrong

6. Right

2. Wrong

7. Wrong

WORK EXERCISE X

KEY
3. Wrong 4. Wrong
8. Wrong 9. Right

5. Wrong

10. Wrong

223



Appendices*

* No prior permission from the authors 1s required to make copies of the Appendices
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BEHAVIOQURAL PROFILE ON BASIC-MR, PART - A

APPENDIX 1

Name of the student V.5 KAV Level/Class - Elerana iy Date/s  Evaluated by Date/s Evaluated by
Age {1 YEARS Baseline Assessment Second Quarter Assessment
Sex MALE First Quarter Assessment Third Quarter Assessment 1.3. 92 Mro  ARVAA
; . i H [ . T i i T T ;
Item No. | 1 I 2i13(4(5/6[7/[8°910 11‘12 13|14:15/16|17|18119.20 Item No. 2122|2324 25| 26,27/ 28 291 30! 31/ 32/ 33{34{35136 37 3839 40
Motor 5. 5 58|55 s5|x|s . sls sl al3zia sl | Motor Z=lalal 3 3|5lala|alsla|3|3 335 5]/]|1
ADL 513 5| /|55 5 a5 5|5,5]5 53555 5 5 ADL Slels|e]sls|sls|s|s|s|a|ls| 31 ]21]0
Language : ) ~ ‘ '3 ! Language : : ;
Receptive SEIEIEIE IR -‘7.‘5‘5 S5l 5|2 35| 3|51 000 Expressive |5 sls gl s sl 8lsis | sle 5|58 53|23 5
Reading sl s clslels s s 58 1 13fa|al]t i1, (] Wring S.5ls|sisisis 5 gs|SsS|[3L [t
. T : ! T ‘ :
Number T YA I I L I A R R R e Time cisirslslgatalgie oy l3| 31200 vy -
Domestic 3latale vl tlh =] —|-l=]-i=i={=1= =1~ Social 5|18 ls |55 85| L 8|8154]/ Cleisir o]t
i ! ; | . - . : V
Prc-VocalioﬁalSS.j‘z'J.j NI SF AN RN R A R Money ‘5 Elb\’:?ﬁ—ls';?:}}f R A N R N
Scoring Key : Independent:§ - Clucing:4 - Verbal prompling:3 - Physical prompting:2 - Totally dependent:1 - Not applicable:0
_ - & : ‘ .
GRAPHIC PROFILE | Basellme First Qr. Second Qr. | Third Qr.
BASELINE TRAINING DOMIAN RS: % RS | % RS % RS %
c 100 Motor 13795 igel 7e ligo | Fo | 14472
u“ P - ADL 1571 79-57| fbo| s lé ) &1 | 163818
m e - - - - —
Ut e & o Language 170 25 | 17L] AL |15 | 815178 8¢
: . 406 Reading-Writing rxol g s b | 137 | 6R.5 1375
! 't‘ 20 Number-Time A1 4Y | eS| 525 107 | Su5 /1 4|57
| -

v o, Domestic-Social 1713715 700 45 92| 46 | 97 475
° 9 Pre vocational-Money | 54|27 | ¢n| 31 | 65 [32.5| 77(38-5
s 1Qr. naQr il Qr. _ )

TOTAL £29(5%2/| €li|{{ 5880|6286 918 656!
{Key : RS - Raw Scare : Qr. - Quarter) : i
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APPENDIX I
BEHAVIOURAL PROFILE ON BASIC-MR, PART - A

Name of the student : Level/Class Date/s  Evaluated by Date/s Evaluated by
Age : Baseline Assessment Second Quarter Assessment

Sex : First Quarter Assessment Third Quarter Assessment

ItemNo. 1]2]3]a]s]6]7]8]9]10[u1]12/13s4[1s]16[17]18]19]20 [ ttem No. [21]22[23]24]25[26] 27] 28] 29 30[ 31 32] 33] 34 35 36| 37 38]39] 40
Motor ! [ Motor

ADL ) i [ ADL

Languagc . ; ’ . Languagc :

Receptive ! Expressive !
Reading ! L 2 Writing

Time ! ; ! Time

| Domestic i Social !

Pre—Vocationali ; Meoney i i

Scoring Key : Independent:5 - Clueing:4 - Verbal prompting:3 - Physical prompling:2 - Tolally dependent:1 - Not applicable:0

GRAPIIIC PROFILE Baseline First Qr. Second Qr. | Third Qr.
BASELINE TRAINING DOMIAN RS % RS % RS % RS %
c . 100 Motor
u
LR ADL
VT e Language
i e Reading-Writing
a8 4g
t n Number-Time
i t 20 ) N
v » . Domestic-Social
e g Pre vocational-Money
Lon. _ ]
s Qr I Qr I Gr. TOTAL |
(Key : RS - Raw Score : Qr. - Quarter) !
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APPENDIX 11
BEHAVIOURAL PROFILE ON BASIC-MR, PART - B

L

Name of the student AR N.TS Level/Class >ezotnc &Y Date/s  Evaluated by Date/s Evaluated by
Baseline Assessment Second Quarter Assessment
First Quarter Assessment Third Quarter Assessment 2.7, 11 WMe RRAVNE
and Destructive Behaviours[ Temper Tantrums J[ Misbehaves with others [ Self injurtous Behaviours Repetitive Behaviours
3 4‘ 5 15116 | 17 18 | 19 ' 20|21 22(23}24 25126 271 28(29(30:31|32(33 34135 36/37]38 39{40 41/42|43]44i45 |
)| 2| S S N BRI alalo ol el el elal ool bl sl alel s a] 1 5 ©
i ‘ i 1 : ‘ ;
haviours Hyperactive ebellious Behaviours Antisocial Behaviours Fears
5115253 | 54 | 55 | 56 | 57]58] 596061 |62]63] 64 | 65|66|67|6869[70(71(72|73]|74]75
i 1 ‘
BRI a Plodo i ttelolelain | wloraloialale)i]|? tr‘ &
! |
Scoring Key * Never (N) : 0; Oceasionally (Q) : I; Frequently (F) : 2
GRAPHIC PROFILE - CUMULATIVE SCORES
c TRAINING
u 100 ASSESSMENT 1 RAW SCORES 1[ CUMULATIVE :
m : . PERCEMNTAGES !
u 80 . ; ‘
. 60 ) BASELINE s o Jo &7
: 40 - , FIRST QUARTER /o 7.2
v 20 .
. o . . | SECOND QUARTER Y [ oo
BASELINE It Qr. 111 Qr. THIRD QUARTER > | SRR :




Name of the student

BEHAVIOURAL PROFILE ON BASIC-MR, PART - B

Level/Class

Date/s

Evaluated by

Date/s

APPENDIX II

Evaluated by

Age Baseline Assessment Second Quarter Assessment
Sex First Quarter Assessment Third Quarter Assessment
Violent  and Destructive Behaviour | Temper Tantrums l Misbehaves with others Self injurious Behaviours Repetitive Behaviours
112]3]4]5/6]7]8 9 10[r1]12]13[ 14]15]16 | 17 [ 18 19 1 2021]22723 2425 26] 27 28]29[30[31[32133[34[35[36]37|38 139 [40]41]42]a3]as a5
: ! i 1 A S T -
| | | | o o o |
» | . | T | N | | .
| l ‘ i i | I | ‘ | L | 1 | ||
Odd Behaviours Hyperactive & Rebellious Beha_viours;' Antisocial Behaviour Fears_ 1
46|47.48|49/50| 51/52153 | 54 | 55 |56 | 57[58/59(60 61162 63| 64 . 65/66/67]68/69/70/71 72|73 74 75
N | o = o | T
L ; : T N N N L l , | ‘
Scoring Key . Never (N] : 0 Occasiongliy {0) : § Frequently {F) : 2
GRAPHIC PROFILE . CUMULATIVE SCORES
c BASELINE TRAINING ,
u P 100 ASSESSMENT RAW SCORES CUMULATIVETE
moe . PERCENTAGES
u 3
!e 60 ' BASELINE
a e R —
Poe %0 FIRST QUARTER
v a 20 i
NP : SECOND QUARTER
e
| s  BASELINE 1Qr. naQr 11 Qr. . THIRD QUARTER
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APPENDIX IV
REWARD PREFERENCE CHECKLIST

(for use by teachers to select appropriate rewards for teaching children)

Name of the student SRuTH) Age % Yiars
Level/Class e conduny Sex Fo e €
Instructions

Given below are a list of items, objects, activities or things found to be frequently liked
by mentally handicapped children as per a survey of 266 mentally handicapped children
conducted at NIMH. Only first ten items liked most under various types of rewards have
been included for the present purpose. Each child's likes are different and may not
necessarily fit into the list given below. The teacher must identify rewards liked by each
child and develop a hierarchy of rewards. Use your observation/parents perception/ask the child
to state his preferrcnces

PRIMARY REWARDS MATERIAL REWARDS

I. () Banana 1. (;?f New clothes
2. () Biscult 2. (o Ball

3. Mik 3. () Colourful toys
4. (o Sweets 4. (7) Bindi
O Roti/chappati 5. () Hair clips

6. (:) Mutton 6. (:) Hand bag

7. ( Eegg 7. () Ear rngs

8. () Tea 8. () Bangles

9. (1 Apple 9. () Pen

10. () Rice/dal 10. (:) Book

237



Any other primary rewards
wdentified for the child

Any other material rewards
identified for the child

PN
I

('/’ ) ) \/— .K\I
R — R
- .
J (L

1. {7 Saying good

[IRE]

Saying “‘Shabash

3
'Af‘\l
N

3., Saying “Keep it up”
4. (") Pat on the back

5. 7 sSmile

6. () Saying Excellent

7. () Saying “Well Done’

8. (i) Hug
9. C) Kiss

10. () Saying “Nice”

Any other social rewards
1dentified for the child

ACTIVITY REWARDS

1. ) Listening to songs on radio/tape
2. (7 Wartching TV,

3. () Going out of the house/outings
4. (i 7‘) Travelling bus/train

5. (» Playing with the ball

6. Playing with the toys

7. (7 Watching moovies

8. (") Riding cycle

9. (" Playing with children

10. % Going for a ride on the scooter

Any other activity rewards
identified for the child.
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PRIVILEGES

1. () Making the child monitor of

his clasy

his group

3. () Making a child the leader of

his games group

Any other privileges
identified for the child

) Making a child the captian of

TOKEN REWARDS

1. {3 Tick marks in a book

2. (1 Giving special badge

3. () Giving a “star”

Ay

Any other token rewards

identified for the child

Date /{4 71
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Signature of Teacher



APPENDIX IV
REWARD PREFERENCE CHECKLIST

(for use hy teachers to select appropriate rewards for teaching children)

Name of the student Age
Level/Class Sex
Instructions -

Given below are a list of items, objects, activities or things found to be frequently hiked
by mentally handicapped children as per a survey of 266 mentally handicapped children
conducted at NIMH. Only first ten items liked most under various types of rewards have
been included for the present purpose. Each child's likes are different and may not
necessarily fit into the list given below. The teacher must identify rewards liked by cach
child and develop a hicrarchy of rewards. Use your observation/parents perception/ask the child
{o state his preferrences

PRIMARY REWARDS MATERIAL REWARDS

i. () Banana . (3 New clothes
2. () Biscuit | 2. () HBall

3. (o Mik 3.0 Colourful toys
4. () Sweets 4 Bindi

5. . Roti/chappati 3. K“, Hair clips

6. [ 7 Mutton 6. Hand bag

7. () Egg 7. () Ear rings

8. “l Tea 8. {7 Ban gles

9. () Apple 9., Pen

10. () Rice/dal 10. () Book



Any other primary rewards

identified for the child

Any other material rewards
identified for the child.

SOCIAL REWARDS

1. i) Saying good

2. "y Saying “Shabash”
3. 7 Saying “Keep it up”

4. ™y  Pat on the back

5. ™ Smile

6. () Saying Excellent

7. () Saying “Well Done”

8. () Hug

9. () Kiss

10. () Saying “Nice”

Any other social rewards
identified for the child

P

()

p—

ACTIVITY REWARDS

l.

10.

Ty
oo

Listening to songs on radio/tape
Watching T.V.

Going out of the house/outings
Travelling bus/train

Playing with the ball

Playing with the toys

Watching moovies

Riding cycle

Playing with children

Going for a ride on the scooter

Any other activity rewards
identified for the child.

0

© O O
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PRIVILEGES
1. () Making the child monitor of
his class
2. () Making a child the captian of
his group
3. (7 Making a child the leader of

his games group

Any other privileges
identified for the child

2.

3.

Date

TOKEN REWARDS

(" Giving special

)

Sy

Giving a “star’

«; Tick marks in a book

badge

¥

Any other token rewards

identified for the child.

Signature of Teacher



APPENDIX V
BEHAVIOUR MANAGEMENT PROGRAMME (BMP)

WORKSHEET
Sam ;
Name of the student CL"rxt\Lag Age | Lo Meaxy
Level/Class S ee rndaku Sex MEVS
Name of the person recording Mnas . Hoondlya K
STEP 1 Identify the problem behaviour/s.
1. :':x?. ’/“ Varay AL o s JII—L
2. HE wewnly tc Shmk 6 P\,wo?uﬁ Mol ade :U_u
3. H St als -M,{Mﬁ o Az s
4. He rdantes Lo debr andl oo Sodund u 2
A [
5.

STEP 11 (Starement of problem behaviour/s)
State the problem behaviour/s in behavioural terms.

1. H:f& R ANTYS
2. PL\-W‘\.‘»})‘ C.U\,Q_-;_}-
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3 Shokes Romds  widhy ofhany  rapealadly

4 Takws oliurs  anlides ((pam, hemsid , rudbber)
il puks RS Schorl g

5. Qi/%(/\d}ﬂ’fy 1o %%t i:f\[( -U-m. Sehuept Vaur

STEP 111 Select the problem behaviour/sthat you want to change. (one or two)

3 Hote ass

g

2. ;').i \,‘"‘\—P s ;\_ LT {_, l\:L “\ ("H\ﬂ- T tl;:/*L Lo by JL\.,TD A [(_ (,[LL\J/
b k) (J

STEP IV Identify rewards for the child.

) ¢ S E v
J\“'b Lo hh g Le Tansor. s Hande

,‘\i;,_,w b Geld Geed s N .

P PO WE v g 7. CCLL(_LC:m}‘ [;LO\CCL,LM%CLE}W 56‘7\,%5' Y
8 S
9

1

2. 4§
3. ‘l’(rx\f{n;"{ i;( el adi C\Lt‘f“\«‘a/&ttii%ﬁe‘l}
. ‘ 7

5

o J S
g Sl
L\af{d\,i'ng KL\,LL'“LL'JJ:UH_ 10.

STEP V Record the baseline of the problem behaviour/s selected for behavioural management

Recording technique Average per session/
class/weck
) e
Problem Behaviour | : _Ff‘Ul.ij_L/L\Lq, e,&uthu\g A L‘i«‘LﬂJ{; a T S hfln,(;b
T d T T

de vt ) ol Stfuer(
Puerade 2¢ Llngs
5 Cr

- &- Ca
Problem Behaviour 2: t L‘Lq,'\,\.hkt’\f p (_&\L‘,L,u
T
I}
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STEP VI Functional analysis of problem behaviour/s.
State the problem behaviour's of the child in actual words

What happens immediately before the problem behaviour/s occurs

In which places or situations does the problem behaviour/s occur?
Problem Behaviour 1 : 0 te vy . ¢ AL a9 thoorl Qi d Ik AN
. < FA ; -
L;lh»LbL c\,LL\{/ l\f“‘\,L,n, "-"U—\.L"L : Q,L \.-\.f(c{."t.(, i 6\,[’ I RS {1~—L ‘.-“1,\'.,[.,»»;}'\_, -Ec
1 T

2 d K ¢ 1 - -
j\/.b_(./ fru._,-};,‘ U\_LL‘L !3))}».(,1& . u’l&»bl,‘i-i,‘ 40 tu‘,P Nk e

, _ . '
Problem Behaviour 2: ( gECiLeey eere al % choerl - on S m\,
R 7

Aall membans o vy te cfiel
b

Are there any particular times of the day when the problem behaviour/s is more likely to
occur? < o
Problem Behaviour 1: | ™ l3=\ sloealar boncy nveliecdl

. 6‘ - i 4
Problem Behaviour 2: Nl ivfoon fol Woald t{ § o fass . P,
'uL COC LUy N Loy, r\.f\k (‘.(\ sy l-\.‘[\f Fi- L"<_";kt(‘?'l %
L }\tk il

Does the problem behaviour/s occur in the presence of particular persons’
Problem Behaviour 1 : M S T"v‘jj}_ S \Lg'\,tr(:—l: / Uk—’v‘»}" TY\,&J:M ‘\-X: 5 if*\, L'l{'. 5
Wnd, WAL deacfhey amd  Awleny ol {nemi

Problemn Behaviour 2 :
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Was the child asked to do something or was the child refused something immediately
prior to the problem behaviour/s?

Problem Behaviour 1 : \fQ}') ! MW h ca ruddaen R gﬁ\,"\f"‘w?
Lo, ,l,\,q,f ﬂ.y\.,w"u& LQJ'\,U'Z.‘*‘L reolis .

Problem Behaviour 2: NO

What happens during the occurance of the problem behaviour/s

How many times a day or week/how long does the problem behaviour/s occur?
Probiem Behaviour 1 : Lw\wé 12 7.5 Lo 1Ly ][.)L‘L balafd all Sedy U‘L"L

g . I ¢ . ] -
Problem Behaviour 2: Attt & ot fumas pic c(x%{, al” Sekvosl
U v

What happens after the problem behaviour/s has occurred

What do you or others generally do immediately following the problem behawour/s’?

Problem Behaviour 1 : ( e o] T ¥y covr o oaadn } Lo f-"
T Yo e SRS Y S M EXON
T ) N yJ . E

Gt Doy Ff ¢ i AT 5y f-_,(, F\ e €. sre ASDTf

i < v ~

“': (I\;\.(Jﬂ

Problem Behaviour 2 : (. RN QL wepalbly / O\_Lwﬂq S A ':JK‘J en el ij

m\‘»“«ibhﬁ *‘\_"\‘.\‘Lj l.\,—t_f\ ;wuL, f)C?)LL— Pltdeny KL
1

C. JLtL_, 9 A n( i Cerei-lmy @LL e LLA;:L{«I’\_ ’L\ T { y @ L\.‘-[\,U.{‘Z .
A
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Which person in your school or outside the school are most affected by the problem
behaviour? (If the behaviour is being managed at home, the word “school” can be read
as home).

Problem Behaviour 1 : \‘:JOL\,LW‘,‘LP/ (’,.L%S ’H\th}, 01/?\,0(, SAJ,&-‘}
\E)FHLLC;thja N "{\h& Q_U.q nle The 2ves t"L_ L°'{:I(J‘«"L

P - — d
Q’LLLE{,‘L(,}L,- [aie ;\,Lg -gqu«-{’, QU‘W\{),(G,V}\,LQL O\JJL::L OLLHE,"’V’H. f’UJ’L
c . m
ff)cvy\j,;l,q g t;ﬂ}? Ll S ey { YOOR btf\,CrL .
Ca— i "

Probiem Behaviour 2 :

What are the effects of problem behaviour/s on the normal functioning of the school?
Problem Behaviour 1 : H”\.\d, «MW;} hf'v{_‘ \,(’/‘:J—- L4 W«&/t&ﬂ{, -

M v K'ﬂn‘)‘; A4 b!i)'i. i en K b‘tﬁ,(,\,n,q {/\Cﬂ\IS

Problem Behaviour 2;: 40 ¢ emlar 143 »Uh,C* -'tt. SR M Hiar,

N o-tl ,{LQM«H/ '\MM l,'—?«t/OPLL 1. ‘“p\ivkﬂr A mds l"’:‘J’g’\-
j%ﬁ-/m_. .

State the benefits that the child is getting by indulging in the problem behaviour, or
what 1s the function maintaining the child's problem behaviour/s?

Problem Behaviour 1 : & 9 :_L'»L(_ . e gl Ak Ll CHGenLy °"{
: J ] OV A -
iy,
AT (
Problem Behaviour 2 : AT TN S R N
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STEP VII Behaviour Management Programme

State the behavioural techniques to be used for _managing problem behaviour/s

Problem Behaviour 1 : L) Coneiprnsd  Verdal, D«hhh;r’u;wu, @) ReAlbLulion &
‘MMQ, 5‘1—"’»1% Lo boamk = ’fkun,g bac st @ Defferssdeal

wa A OThen Behsrnown ¢ Profonk  Sotied rewaid - "God
%uw eving hoown 0"3\ b L—’U:uwo /Qmﬁw Lz sanl
@F% CVL%’LM,U&; awnq e wmd, Lmy wawm,o
th/m,z}wp o,gw, W/bﬂ/wtml&m ‘?‘,(lmlwnlv_km
L hons Lo Z}me —H‘E‘/U'wvv b hovns | and By Lo 2nd of
Sohord Aoy | alongade oﬂm.}.sj @ hafe and Fladanlty dade o,
Problem Behaviour 2: (1) Fx MCI;M To i et Saw\cu«“ l«r’]fm hsa
s hoafies MW rapratedly o nums alfon poople & Shafs
famdg (5 . D fferenfead Krwand r? O‘U«UL %d&mm To.
byt 300«.&.{ M%/WM - hord Py dan Gamgay
yuly Uuan, appropoalely ve | kdhond tovng ok of by st
%»,vum L o b ke M&?m&swﬁkms He,ﬂj)zz%m
rumevd, oy '{O‘r shoadlung Formds i 4 viadoy iwhen ﬁw Cormes

P_MS»L«M« Aeie C/ S‘-’Cn,a.f, bf?/\kb_g f?q-u’lu-'nfj ot E.Q,A/‘w_. oM en jf'xﬁﬂiﬁfhff M{ﬂuﬁs
Frample, , 9 g TN amasl”, g
STEP VI Evaluation of Behaviour Management Programme

Record the progress of behaviour management programme, problems faced, or any new
behaviour/s problems that have developed.

Date 19.7% 44

~Signature

Note : This sample BMP workshcet only aliows recording space for two problem behaviours at a time. Teachers may make
additional copies as per the needs of each child.
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BEHAVIOUR MANAGEMENT PROGRAMME (BMP)

WORKSHEET

Name of the student Age

APPENDIX V

Level/Class Sex

Name of the person recording

STEP I Identify the problem behaviour/s.

1.

STEP I (Starement of problem behaviout/s)
State the problem behaviour/s in behavioural terms.
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STEP I Select the problem behaviour/sthat you want to change. (one or two)

1.

STEP IV Identify rewards for the child.

6.
7.
8
9

1
2
3.
4
5

10.

STEP V Record the baseline of the problem behaviour/s selected for behavioural management
Recording technique Average per scssion/

class/week

Problem Behaviour 1 ;

Problem Behaviour 2
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STEP VI Functional analysis of problem behaviour/s.
State the problem behaviour's of the child in actual words

Whar happens immediately before the problem behaviour/s occurs

In which places or situations does the problem behaviour/s occur?
Problem Behaviour 1 :

Problem Behaviour 2 :

Are there any particular times of the day when the problem behaviour/s is more likely to
occur?

Problem Behaviour 1 :

Probiem Behaviour 2 :

Does the problem behaviour/s occur in the presence of particular persons?

Problem Behaviour | :

Problem Behavicur 2 :

251



Was the child asked to do something or was the child refused something immediately
prior to the problem behaviour/s?
Problem Behaviour 1 :

Problem Behdviour 2:

What happens during the occurance of the problem behaviour/s

How many times a day or week/how long does the problem behaviour/s occur?
Problem Behaviour 1 ;

Problem Behaviour 2 :

What happens after the problem behaviour/s has occurred

What do you er others generally do, immediately following the problem behaviour/s?
Problem.Behavipur 1 :

Problem Behaviour 2 :
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Which person in your school or outside the school are most affected by the problem
behaviour? (If the behaviour isbeing managed at home, the word “school”’ can be read
as home).

Probiem Behaviour 1:

Probiem Behaviour 2 :

What are the effects of problem behaviour/s on the normal functioning of the school?
Problem Behaviour § :

Problem Behaviour 2 :

State the benefits that the child is getting by indulging in the problem behaviour, or
what is the function maintaining the child's problem behaviour/s?
Problem Behaviour 1 :

Problem Behaviour 2
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STEP VII Behaviour Management Programme

State the behavioural technigues to be used for managing problem behaviour/s

Problem Behaviour 1 ; -

I'roblemt Behaviour 2: . e )

STEP VI Evaluation of Behaviour Management Programine

Record the progress of behaviour management programme, problems faced, or any new
behaviour/s problems that have developed,

Date Signature :

Note : This sample BMP workshest only allows recording space for twe problem behaviours at a tirse. Teachers may make
additional copics as per the needs of each child.
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CROSSWORD PUZZLE

CLUES ACROSS :

3. Gathering information about the child (10)
5. Teaching by demonstration (9)
6. Verbal expressions of displeasure (10)
9. Restoration of a disturbed situation (14)
10. Abbreviation for a category of problem behaviour (3)
11. Valueless in their own right, but gain value in the eyes of some people (5)
14.  Always reward only behaviours (9)
17. Type of reward for young children (7)
22.  Pay no attention (10)
24. Rewarding each small, but correct step (7)
27. Giving cues or hints (7)
29. Recording number of times a behaviour occurs (5)
30. Antecedents deal with factors (6)
31. Extracting a “Promise” (8)
32. Proficiency in a task (5)
CLUES DOWN
1. A punishment technique (7)
2. Loosing earnings for a misbehaviour (12)
4. Teaching through small steps (12)
5. A type of reward (8)
7. Powerful social reward (6)
8. Increasesoccurenceof a hehaviour (6)
12. Qbservable and measurable activity (9)
13. Recording the amount of time a behuviour occurs (8)
15. Recording behaviour occuring within specific period of time (8)
16. Manual |l assistance/prompt (8)
18. A token reward (5)
19. Drawing pictures is reward (8)
20. Decreases theoccurenceof a behaviour (10)
21. Laughing to self without reason is behaviour (3)
23.  Prompts describing every step while teaching (6)
25. U in a ABC model deals with factors. (5)
26. Abbrevation for planning anJ implementing teaching programmes (3)
28.  Start teaching by identifying )

APPENDIX VI
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CLUES ACROSS ;

3. Assessment
5. Modelling
6. Reprimand
9. Overcorrection
10. SIB
it.  Token
14. Desirable
17, Primary
22.  Extinction
24. Shuping
27, Clueing
29. Ewvent
30. Before
31. Contract
32. Skl

SOLUTION TO CROSSWORD PUZZLE

CLUES DOWN
1. Time out
2.  Response cost
4. Task analysis
5. Matenal
7. Praise
8. Reward
12. Behaviour
13.  Duwration
15. Interval
16. Physical
18. Money
19.  Activity
20.  Punishment
21. Qdd
23.  Verbal
25, After
26. IEP
28. Goal
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10.

12.
13.
14.
15.
16.
17.
18.
19.
20.
21,
22.
23.
24.

26.
27.
28.
29,
30.
3l
32,

Title

Directory of Institutions for the Mentally Handicapped Persons in India

OTHER NIMH PUBLICATIONS

APPENDIX VIII

Price
(in rupees)

Qut of stock

Supplement to the Directory of Institutions for the Mentally Handicapped Persons

in Ind

Mental Retardation: A Manual for Village Rehabilitation Workers

1a.

Mental Retardation: A Manual for Multi Rehabilitation Workers
Mental Retardation: A Manual for Guidance Counsellors

Mental Retardation: A Manual for Psychologists

Annual Seminar on Mental Retardation (1889)

Vocational Training and Employment of Persons with Mental Retardation
Handbook for the Trainers of Mental Retardation : Preprimary Level

Organisation of Special Schools for the Mentally Retarded Persons

Organisatin of Special Class in a Regular School

Towards Independence Series : Enhancing Gross Motor Skills

Towards Independence Series :Fine Motor Skills

Towards Independence Series : Feeding on Their Own

Towards Independence Series : Toilet Training

Towards Independence Series : Teaching Brushing Skills

Towards Independence Series : We can Dress Qurselves

Towards Independence Series : Train Your Child to Bathe

Towards Independence Series : Teaching Grooming Skills

Towards Independence Series : Teaching Basic Social Skills

Manual for “Towards Independence Serie”

Skill

Training in the Mentally Retarded Persons : Bathing

Skill Traiming in the Mentally Retarded Persons : Gross Motor Skills
Skill Training in the Mentally Retarded Persons : Fine Motor Skills

Skill
Skall
Skill
Skill
Skill
Skill
Play
Play

Training in the Mentally Retarded Persons : Eating Skills
Training in the Mentaily Retarded Persons : Toilet Training
Training in the Mentally Retarded Persons : Tooth Brushing
Training in the Mentally Retarded Persons : Dressing
Training in the Mentally Retarded Persons :Groomung
Training in the Mentally Returded Persons : Social Skills
Activities for Young children with Special Needs (English)
Activities for Youhg children with Special Needs (Hindi)

Qut of stock.
10.00
10.00
10.00
13.00
10.00
10.00
30.00

8.00

8.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00
10.00

Contd.




MIMEOGRAPHS

33.  Open Employment Opportunities in the Departments of Post and Telecommunications
for Persons with Mental Retardation 10.00
34, Open Employment Opportunities in the I[ndian Railways for persons with Mental
Retardation 10.00
35, Job Analysis and on the Job Training for Persons with Mental Retardation. Series 1.
Manufacture of Wire, Cut Bricks and Tiles 10.00
VIDEO FILMS
1. Step by Step We Leumn (English) 150.00
2. Step by Step We Learn (Telugu) 150.00
3. Give Them a Chance (Engtish) . 150.00
4. Give Them a Chance (Telugu) 150.00
5. Sahanubuthi Nahi sayog (Hindi) 150.00

EDUCATIONAL FOLDERS AND POSTERS {for free distribution)

._.
e

Note:

My Tool Box

Teaching Time

Check and Know

Prevent Mental Retardation

Saying Simple Words

Tell the Day, Date and Month: A Special Education Calender

Mentally Retarded Children and Communication (Speech Language Hearing Development)
Declaration of Geneal and Special Rights of the Mentally Retarded

Greeting Skills

Ten different Posters (in English, Hindi and Telugu) on Prevention and Management of Mentally
Retarded Children (Out of stock)

Please mail your requests alongwith a Demand Drall drawn in favour of “'Director, NIMH, Secunderabad'” to : Information
& Documentation Officer, MIMH, Manovikasnagar, Sccunderabad: 300011, {A.P. INDIA)
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FEEDBACK FORM

(For use by teachers after reading the manual)

‘ Name Sex
[ e
i Address of

institution Age

Educational
Qualifications

Tast highest
qualification
achieved

Designation

Yeur of
passing the
last highest
qualification

Total working
experience

Age range of
mentally
handicapped
children in
your class/es

Experience 1n
the field of
mental handicap

Levels/severity
of mentally
handicapped
children in
your class/es

R

Given below are alist of statements followed by a series of descriptive rating categories. After going through
the mannaul, please give ratings for the statements given below. Further, youmay add your comments, criticisms
and/or clarifications on any other aspect of the manual in the space provided below each statement,

1. Language used in the manual

a) Very simple to understand
b) Simple to understand

c)  Average

d) Difficult to understund

e) Very difficult to understand

Specity, if any, areas/pages wherein the language used in the manual is difficult to understand. Give reasons.
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The topics included in the manual

a)
b)
<)
d)
€)

Totally inappropriate
Partially inappropriate
Appropriate

Quite appropriate
Highly appropriate

Specify, if any, areas/pages wherein the topics included within the manual is in appropriate. Give reasons.

Clarity of ideas expressed in the manual

a)
b)
<)
d)
€)

Not at all clear
Needs more clarity
Clear

Quite clear
Thoroughly clear

Specify, if any, areas/pages wherein there is less or no clarity of the ideas expressed in the manual. Give
Teasons.

Usefulness of the topics included in the manaul

a)
b)
<)
d)
€)

No use at all
Partially useful
Useful

Quite useful
Highly useful

Specify, if any, areas/pages wherein topics included in the manual is not useful to the teacher. Give reasons.

Appropriateness of the illustrations in the manual

a)
b)
c)
d)
¢)

Not appropriate at all

Inappropriate in some places -
Appropriate

Mostly appropriate

Appropriate at all places

Specify, if any, arcas/pages wherein the illustrations included in the manual material are not appropriate.
Give reasons.
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6. Any other comments regarding the manual

- Mail Your Completed Fesdback Form 10 ;

Mrs. Reeta Peshawaria
- Lecturer in Clinical Psycho
. Department of Clinical Fsyc}my -
National institiite for the Mentally H&nd:capped
Mamkas Naga.t;, aompaﬂy P.O.
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